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Find the column of boxes for your unit. Locate the box that will show the number of words 


you spelled correctly. Fill in that box and the ones below it. 
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TO THE TEACHER 


If your pupils are using the consumable edition of 
Spell/ Write, you may notice some slight variations in the 
student text pages presented within this guide. These pages 
were taken from the non-consumable edition of the 
Spell/ Write text. The answers required are usually the same 
but the directions indicating where they are to be written may 
vary. 
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TO THE TEACHER 


The formation of the alphabet letters may vary from teacher to teacher, 
school to school, and province to province. The Spell/Write program has 
included some samples of these alternate forms for you and your students. 
However, it is not possible to include them all. If your pupils are using 
letter forms not shown in their Spell/ Write texts, make a display alphabet 
for the classroom and remind pupils to refer to it when practising their 
handwriting. 
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EVERYONE IS DIFFERENT 





ane als I 


There are different ways to write the alphabet letters. 


Here are some other forms of the letters. | 


Your teacher may suggest that you use forms other 
than the ones in this book. It is important to write. | 


your letters neatly, the same way each time. 
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Teaching Spelling 


Spell/Write goes beyond the spelling and writing of list 
words. Although word lists are useful in themselves, Spell/ 
Write uses the lists to teach spelling combinations that 
occur with high frequency in English words. The pupils 
are guided in discovering the spelling combinations in ad- 
ditional words, giving them a workable strategy for en- 
countering new words on their own. 

Spell/Write takes the mystery out of spelling. It clearly 
emphasizes specific sounds in words and their most fre- 
quently occurring or most reliable spellings and spelling 
combinations. For example, a list with the words teeth, 
wheel, wheat, and team lets the pupils learn the words and 
encourages them to concentrate on the /é/ sound and its 
reliable spellings, ee and ea. 

In Spell/Write, the list words are presented in such a 
way that the pupils begin by concentrating on the most 
reliable spellings of a sound, such as the ee and ea spellings 
of the /é/ sound. Gradually, they meet the less frequent 
and less reliable spellings, such as ie and y, in related 
groupings of words. 

The object, therefore, is not so much to learn a given 
number of words as it is to apply an understanding of 
sounds and spelling combinations to new words. The pu- 
pils then have a strategy by which they can move beyond 
the limits of any word list. 

Throughout the learning process, the spirit of inquiry, 
of discovery, prevails. The pupils are regarded as inquir- 
ing learners, discovering relevant spellings and related 
words through meaningful activities. They are constantly 
invited to transfer their discoveries from known words to 
unknown ones and to use them in creative ways. 


THE WORD LIST 


The basic word list is the result of anaanalysis and in- 
terpretation of the Hanna and Hanna Phoneme-Graph- 
eme Correspondences as Cues to Spelling Improvement. 
This work, in turn, draws its list from the Thorndike- 
Lorge Teacher's Word Book of 30,000 Words, Part I, 
supplemented by topical and updated entries from current 
dictionary sources. 

An important basis for the selection of the words in 
Spell/Write was the reliability of the spelling pattern, as 
in the spellings of the /é/ sound, mentioned earlier. 

Other factors considered in the selection of words were 
suitability for the grade level, usability for the pupils, 
variety of subject matter, challenge and excitement of 
content, and, insofar as possible, modern usage. 


KINESTHETIC REINFORCEMENT 


The writing stage very often reinforces the visual and 
auditory phase of the spelling process. For some pupils, 
this stage is the crucial one for learning how to spell, and 
it therefore receives great emphasis throughout Spell/ 
Write. 

In addition, the subject matter of spelling provides an 
ideal opportunity for handwriting instruction. Indeed, leg- 
ible handwriting is essential for success in spelling because 
many errors that seem to be spelling errors are actually 
handwriting errors. 


Organization of the Grade 6 Program 


A typical unit of instruction is organized around spell- 
ing concepts and related handwriting skills and activities. 
Exceptions are the Review Units, the Dictionary Unit, and 
the two Handwriting Units, all of which are explained 
later. 

The Spelling Units in the grade 6 Spell/Write begin 
with a list of twenty words. The words have been chosen 
so that most of them will be familiar to grade 6 pupils. 

The words are grouped according to their common 
phonemes, which are units of speech sounds. For example, 
the word say has two phonemes: /s/ and /a/. The word 
tough has three phonemes: /t/, /u/, and /f/. 

The word groups also have a grapheme in common. A 
grapheme is a letter or combination of letters that spells a 
phoneme. In the word say, the grapheme s spells the first 
phoneme, and the grapheme ay spells the second phoneme. 

In approaching the spelling of list words, Spell/Write 
emphasizes phoneme-grapheme relationships that are wide- 
spread in our language. Thus, although the list words 
themselves are important, the long-range objective is more 
important: to give pupils a way of approaching unknown 
words through phonemes and graphemes that they already 
know. 


Day A The first page of each Spelling Unit is de- 
signed to attract the pupils’ interest by involving them in 
a story whose meaning turns upon the spelling of certain 
words or in visual activities through the use of pictures. 
Once the pupils are involved, the activity leads them to 
identify the significant graphemes. 


Day B The second page of each unit contains other 
developmental activities that extend the pupils’ initial ex- 
posure to the list words. The work is harder than the work 
on the first page, but because the pupils will be using 
words that share the same phoneme-grapheme relation- 
ships, they will have built-in clues to help them. 

When the pupils have completed the activities on the 
second page of the unit, they are ready to consider the 
formulas that generalize the sound-to-spelling patterns in 
English. The formulas should not be memorized, but in- 
stead, they are summaries of what some pupils will have 
already discovered and what others may be ready to dis- 


1T 


cover. Beginning with Unit 3 (the first Spelling Unit), the 
formulas appear at the bottom of the second page of a unit. 
The Teacher’s Edition provides supplementary activi- 
ties that are designed to reinforce and reapply applications 
of the formulas to the spelling patterns in the language 
and to provide additional uses of the pages of each unit. 
Many of these activities will provide additional words, 
called nonlist words, that follow the phoneme-grapheme 
patterns presented in the unit. As with the list words, the 
nonlist words are likely to be known to grade 6 pupils. 


Day C The third page of every unit emphasizes 
handwriting concepts and skills, while at the same time it 
reviews and reinforces the unit formulas and list words. 
The subject for each third page is suggested by the list 
words. The activities include word matching, sentence 
completion, and sentence writing. Pupils thus experience a 
different exposure to the list words—one that provides an 
interesting context for continuing developmental work in 
handwriting. 

Program for Irregulars. Five irregulars are also printed 
on the third page. They are called “misfits” because they 
do not fit regular sound-to-spelling patterns. An irregular 
is a word whose sound gives misleading clues about its 
spelling. For example, the word go has no phonemic clue 
that would lead pupils to use an o when they spell the word 
—especially when go is compared to do, to, bow, foe, and 
so on. Therefore, irregularity has to be handled with 
methods that focus upon the letters that are unexpected. 

Approaches designed specifically for these unexpected 
spellings are suggested in the Teacher’s Edition. In the 
grade 6 Spell/Write, these activities are meant to be used 
by the entire class with direct involvement of the teacher. 
Each unit’s irregulars have spelling patterns that will not 
interfere with the unit’s generalizations. 


Day D The Unit Quiz should be administered at 
this time. Each list word should be given within the con- 
textual sentence supplied for the teacher. As a quiz on the 
regular word list, the Unit Quiz serves both a short- and a 
long-term need. In terms of a week’s work, the results of 
the quiz determine which pupils should review a unit’s 
word list and which pupils are ready for more advanced 
work. In terms of a year’s work, the quiz supplies data for 
the Spelling Progress Chart, which is on the inside front 
cover. The chart provides a place to map both class and 
individual progress in the Spelling Units. Those pupils 
whose scores deviate seriously from class scores are having 
more than ordinary problems with particular phoneme- 
grapheme patterns. Every week, pupils will mark their 
Unit Quiz scores on their Spelling Progress Charts. 

The following procedure should be used when adminis- 
tering a Unit Quiz: 


1, Pronounce each list word. 
2. Read the sentence illustrating the word’s meaning. 
3. Pronounce the quiz word again. 


Pupils are expected to write only the quiz word. 
Refer to Section Two (page 3T) for appropriate guide- 
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lines for uncovering the probable causes of errors made on 
the Unit Quiz. 

Pupils should mark their Spelling Progress Charts at 
this time. Those who score 80 percent or better (16 or 
more correct) have apparently mastered the unit’s formu- | 
las and word list. They should proceed to the Look Ahead 
section on the last page of the unit. Pupils who score less 
than 80 percent should review the unit’s formulas and list 
words by proceeding to the Look Again section on the last 
page of the unit. 

Special Spelling Problems. The sound-to-spelling pat- 
terns of certain words in all the units in the grade 6 
Spell/Write may prove especially difficult for those pupils 
whose spoken-language backgrounds have been unusually | 
deficient. The teacher’s notes for these units include some | 
special remedial techniques that can help such pupils catch 
up. A discussion of these techniques begins on page 4T. 



































Day E Each Spelling Unit’s fourth page allows you 
to track pupils according to their individual needs. A score 
of less than 80 percent on the Unit Quiz indicates that! 
more time should be spent with the unit’s sound-to-spelling | 
patterns. The Look Again activities present the key} 
phoneme-grapheme relationships in a fresh way. 

The Teacher’s Edition provides supplementary activi- 
ties to be used with those pupils who seem to need addi-' 
tional review of the unit’s work. 

A score of 80 percent or better on the Unit Quiz indi- 
cates sufficient mastery of the word list and formulas. Pu-| 
pils achieving this level proceed directly to the Look| 
Ahead part of the page. The activities presented here are| 
enriching, advancing pupils into vocabulary building and 
creative writing experiences. 

The construction of a Spelling Unit’s fourth page sup-| 
plies you with many options. At times, the entire class will 
benefit from exposure to both parts of the fourth page. 
Some pupils may catch on after working with only part of; 
the Look Again activity. Situations may also arise in which 
Look Ahead pupils can help their classmates with Look) 
Again work. 





REVIEW UNITS 


There are four Review Units (12, 20, 28, and 34) in the 
grade 6 Spell/Write. These Review Units appear after 
natural groupings of Spelling Units. Because the Review; 
Units have been placed where they are needed, they do not; 
occur at six- or eight-week intervals. The grade 6 Review 
Units begin with list words and move to nonlist words, 
having phoneme-grapheme patterns that have been stud- 
ied. By using new words in new situations, the pupils, 
actually review what they have learned and apply that 
knowledge to the language, rather than to previously 
learned words. 


DICTIONARY UNIT AND 
SPELLING DICTIONARY 


The Dictionary Unit (Unit 13) familiarizes pupils with 
the dictionary skills they will need at the grade 6 level. 





In succeeding grades, the dictionary skills will expand with 
the needs of the pupils. For example, the majority of grade 6 
pupils have a need for the dictionary knowledge of pro- 
' nunciation and meaning. Unit 13 concentrates on those 
skill areas, leading to later units that will have activities 
that utilize and reinforce them. 

The Spelling Dictionary is limited to entries that are 
tied either to the Dictionary Unit or to activities that lead 
the pupils to look up specific words. The entries have 
therefore been written with specific skill areas in mind. In 
} the course of the year, nearly all entries will have been 
looked up by most of the pupils. 





Abilities to Spell 


Not all pupils learn to spell in the same way or at the . 


same speed. Some have well-developed memories that en- 
able them to learn most words with which they have any 
contact. Others have underdeveloped memory skills and 
therefore require the development of other skill areas 
before they can be expected to learn the spelling of a word. 

Im addition, pupils’ backgrounds play a part in their 
ability to relate the phonemes that they hear to the graph- 
emes they see. If, for example, a child grows up where 
endings such as ed or ing are either dropped or slurred, 
then he or she may need extra help before he or she can 
reasonably be expected to write these endings. 


Five Steps to Spelling a Word 


1. INPUT 


Words are acquired either through hearing them or by 
reading them. Young children’s initial contact with words 
is through hearing them spoken by others. Therefore, re- 
gional accents, minority group dialects, and careless or 
careful speech habits all combine to supply the sounds 
that pupils bring with them to the classroom. 


2. ANALYSIS 


When asked to spell a word, pupils are really being 
asked to match a word they have heard with the recently 
learned graphemes that represent the sounds of that 
word. Asking pupils to spell a word is a request for them 
to associate written letters with sounds they already know. 
Therefore, mother might first be spelled “muther’’ because 
this spelling—although incorrect—is a logical connection 
between the sound /mu¥wH/ar/ and the letters that this 
particular pupil has learned. The process that produced 


“muther” indicates that this pupil has started to develop 
some of the memory skills that allow him or her to asso- 
ciate phonemes with their likely graphemes. Therefore, 
the error is based upon an irregularity in the language— 
a significant difference between the oral and the written 
language—rather than upon an error in association skills. 


3. PHONEME-GRAPHEME RELATIONSHIPS 


When a word is heard, pupils attempt to match graph- 
emes to phorfemes. They do so by drawing upon two 
deposits in their memory banks. The first deposit is com- 
posed of words heard and read, and the second is made up 
of written letters that make up all words. 

If pupils attempt to learn the spelling of one word at a 
time, then a rapid expansion of learned spellings will prob- 
ably not take place. If, on the other hand, the pupils are 
able to relate the phonemes of some words to those in 
others and if they can learn the graphemes that represent 
those phonemes, they will be in a position to project 
phoneme-grapheme relationships from old words to new. 


4. KINESTHETIC OUTPUT 


Eventually a written word comes out in a way that cor- 
responds to what a pupil believes to be the correct order 
of its graphemes. However, this process opens the door to 
many pitfalls: Letters that are left out, extra letters that 
are inserted, and letters that are not in their proper places. 
All this must take place within seconds and against a back- 
ground that stresses whole sentences rather than the spell- 
ing of each word. 


5. PROOF 


Once a word is written, the pupils check it against their 
memory deposits. If the word seems to check out, no further 
work is done. If the word seems wrong, they may cycle back 
through this process, usually beginning with step 2 or 
step 3. 

If a breakdown occurs at any point in this process, then 
a word is likely to be misspelled. Also, some pupils are 
weak in some of the steps and strong in others, and a few 
pupils are strong in all. 

Each step calls upon a different set of subskills. For ex- 
ample, the skill required to form legible letters is not the 
same skill that is needed in understanding phoneme- 
grapheme relationships. An additional skill is the ability to 
recall the sounds of a word. Therefore, instead of a single 
treatment for the poor speller, a variety of remedial tech- 
niques must be available, each geared to what has really 
led to a misspelled word. 


Analysis and Treatment of 
Spelling Problems 
Because it may signal basic skill weaknesses, a spelling 


error should be regarded as a piece of information. Prop- 
erly understood, the misspelling may enable a teacher to 
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unearth the cause of many potential errors. For example, 
suppose a pupil misspells saved by omitting the letter d. 
The implications of this problem are significant: Does it 
mean that this pupil does not hear the /d/ sound at the 
end of saved? Or does it mean that ed does not occur in 
his or her dialect? Or does it mean that he or she does not 
know how to add ed to a word that already ends in e? 
Or is it simply carelessness that might be repeated? 

For remedial purposes, a spelling problem is dealt with 
first by an analysis of the cause and then by a treatment 
designed specifically for that cause. 

At the grade 6 level, deficiencies that cause spelling 
problems fall into three categories: (1) handwriting skills, 
(2) hearing skills, and (3) visual skills. 

The following recommended treatments are arranged to 
correspond with these grade 6 problem areas. They are 
class-tested activities that put pupils through the mental 
and physical motions needed in the spelling process. In 
other words, the treatments are not designed for specific 
misspelled words but are intended to strengthen basic 
skills needed in the five steps to spelling a word. 


1. HANDWRITING SKILLS 


Analysis Careless or inadequately developed hand- 
writing can produce errors that technically are not mis- 
spellings but, rather, are misrepresentations. In the sam- 
ples below, a misformed letter led to a misspelled word. 








(fan) 


Treatments for Poor Letter and 


Word Formation 

1. Materials: Pupils’ papers with misformed letters. 
Activity: Emphasize that words have been miswritten 
rather than misspelled. Pupils practise the correct for- 
mation of improperly formed letters. 

2. Materials: Used handwriting texts. 
Activity: Pupils trace exercises on letters they have had 
difficulty with. 

3. Materials: Chalkboard. 
Activity: Write words with difficult letters. Pupils re- 
peatedly trace over the words as they say them, paying 
particular attention to the shape of the difficult letters. 

4. Materials: Stopwatch, duplicated sheets with writing 
samples. 
Activity: Pupils trace over letters, words, and sentences 
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on duplicated sheets, attempting to increase their speed i 
each time. Encourage pupils to write the letters rather 
than draw them. Time pupils’ writing and look for an | 
increase of writing fluency with legibility sccompanie 
by the decrease of time needed. 

5. Materials: Duplicated sheets with handwriting samples | 
on the right-hand side. 
Activity: Pupils copy the samples and attempt to make 
their own work look as much like the samples as | 
possible. 


2. HEARING SKILLS 


have difficulty discriminating between similar, but differ- 
ent, sounds. Evidence of this difficulty occurs when pupils 
consistently substitute letters that produce nearly the same 
sound as the correct one, for example, m for n, t for d, or 
e for i. 
Lack of ability to remember letter sequences is another 
weakness in auditory discrimination. For example, some 
pupils consistently spell the first syllable of a word cor- 
rectly but spell the second or third syllable incorrectly. 


Analysis Some pupils misspell words because af 





| 
} 
1 
| 
\ 
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Hearing and Dialect When children grow up A 
tening to a dialect of English, certain standard phonemes ‘ 
may be omitted from their awareness or heard in a form 
that makes the standard written form hard to recognize. A 
regional pronunciation of wash might come out as “warsh,” 
or the pronunciation of getting may be shortened to “get- gay 
tin’.” Many of the phonoemes studied in grade 6 are often 
given varied pronunciations because of different dialects. 
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Letter-Sound Substitution 








(hand) (pen) 


Memory for Sequence of Sounds 





(minute) 








Treatments for Poor Sound Formation For 
optimum results, every pupil should have a hearing test. 
You should know the decibel range of each pupil’s hearing 
and be aware of all pupils that have hearing deficiencies. In 
those activities where pupils must produce the sound after 
a model, a “buddy system,” whereby another pupil serves 
as a model by producing the sound correctly, may be help- 
ful. Both pupils will benefit because the sample speaker 
can profit from the sound-symbol review. 


1. Materials: Piece of paper. 

Activity: Discrimination of the /hw/ and /w/ sounds. 
Hold paper loosely in front of a pupil’s lips. Have him 
or her pronounce the /hw/ sound words so that he 
or she can see the paper move. 

2. Materials: Mirrors. 

Activity: To help pupil produce unstressed schwa, show 
him or her how your lips and jaw are relaxed and then 
ask him or her to watch in the mirror as he or she 
produces the sound. (Note: Since schwa cannot be pro- 
duced in isolation, it must be presented within words. 
Use word pairs to contrast presence of schwa: banana, 
bat; across, an; travel, elbow.) 

3. Materials: Nonsense words with the sound in either the 

initial.or the final position. 
Activity: Use nonsense words with the sound in the ini- 
tial or the final position because it is easier to hear and 
reproduce sounds in those positions. Pupils reproduce 
the word after the model. 

4. Materials: Nonsense words paired with real words. 
Activity: Pupils pronounce the pairs after the model 
and indicate the position of the sound on the basis of 
hearing alone because many words are spelled differ- 
ently than they sound. 


i) Treatments for Whole Word Recognition 


1. Materials: List of words, all of which rhyme but one. 
Activity: Pupils raise their hands when they hear or see 
a nonrhyming word. 

2. Materials: A word with a difficult sound. 

Activity: Pupils think of rhyming words that have the 
same difficult sound, and then they pronounce them. 

3. Materials: Alliterative sentences, such as: “Bobby is a 
boy. Bobby is a big boy. Bright Bobby is a big boy.” 
Activity: Pupils repeat one sentence at a time. Keep 
adding one more alliterative word after each successful 
try by pupils. 

4. Materials: A story. 

Activity: Read the story to pupils. Pupils retell the 
story in their own words. (Suggestion: Keep adding de- 
tails or events to the story as pupils progress.) 

5. Materials: Nonsense rhymes with the last word missing: 
“Did you ever see a mouse/living in a (house)? Did you 
ever see a goat/wearing a blue (coat)?” 

Activity: Pupils fill in words to complete sentences. 

6. Materials: A familiar poem. 

Activity: Recite the poem and then recite it again, leav- 
ing out the last words of some lines. Pupils supply the 
missing words. 








3. VISUAL SKILLS 


Analysis Correctly visualizing a word is a critical 
ability in successful spelling. Weaknesses in this area can 
be identified by reversed or inverted letters or by groups 
of letters consistently written in an incorrect sequence. 


letter reversal 





(dog) 


letters transposed 





(broke) 


letters added 





Treatments for Poor Letter Recognition 

1. Materials: Used workbook or duplicated sheets. 
Activity: Pupils circle particular blends or digraphs, 
such as sh, nd, ng, ch. 

2. Materials: Two to four designs on a sheet. 
Activity: Pupils duplicate the designs on another sheet. 
Increase the difficulty as pupils progress. 

3. Materials: A set of cards, each containing one more ele- 
ment in the design than the previous card. 
Sample: 


Activity: Pupils sort cards so that the simplest design 
begins the sequence and the most complex design ends 


the sequence. Add more complex items as pupils 
progress. 
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Treatments for Whole Word Recognition 


1. Materials: Chalkboard or pieces of paper. 
Activity: Write a group of letters (such as m t a e). Pu- 
pils will then write as many sequences of these letters 
as will make words (such as meat, team, mate, tame). 
Games such as Scrabble are useful in building this skill. 

2. Materials: Many cards with words that differ in a way 
that calls attention to the letter sequence (such as 
waits, waist). 


Activity: Pupils match similar spellings and then ex- 
plain the differences. 


. Materials: Large flashcards with single words printed 


on them. 
Activity: Pupils spell the word after the card is with- 
drawn. 


. Materials: Several pairs of cards that are face down on a 


table. 


Activity: One pupil finds a pair that matches. If he or 
she is successful, he or she keeps the cards and tries to 
find another pair. If he or she cannot, another pupil 
takes a turn. 


ability (8) 
absence (3) 
absent (3) 
accident (3) * 
ache (17) 
achieve (27) 
active (7, 31) 
activity (8) 
a.m. (30) 
addition (5) 
admitted (23) 
adventure (7) 
afraid (31) 
album (15) 
alive (31) 
allowance (4) 
A.M. (30) 
ambition (5) 
ambulance (4) 
anchor (17) 
angel (9) 
angle (10) 
ankle (10) 
answerable (24) 
appearance (4) 
arrival (22) 
article (10) 
artist’s (29) 
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List Words 





artists’ (29) 
assistance (4) 
assistant (4) 
attack (25) 
attendance (4) 
attendant (4) 
attentive (7) 
attic (15) 
attractive (7) 
audience (3) * 
autograph (16) 
aviator (11) 
awfully (6) 
badly (6) 
balance (4) 
barely (6) 
bartering (24) 
battled (22) 
B.C. (30) 
beautifully (6) 
beauty (8) 
begin (23) 
beginner (23) 
beginning (23) 
belong (25) 
bicycle (17) 
biography (16) 
blew (19) 


blue (19) 
bookcase (33) 
border (14) 
bothered (24) 
brake (19) 
brave (31) 
break (19) 
bubble (10) 
bugle (10) | 
bundle (10) 
busier (21) 
busiest (21) 
busy (21) 
butterfly (33) 
buy (19) 

by (19) 

cable (10) 
calf (18) 
calm (18) 
calves (26) 
campus (15) 
captive (7) 
capture (7) 
carefully (6) 
carnival (9) 
celebration (22) 
certainly (6) 
chalk (18) 


channel (9) 
character (17) 
chartering (24) 
cheerfully (6) 
choir (17) 
chorus (17) 
Christmas (17) 
civil (10) 
clothes (26) 
clover (14) 

cm (30) 

coast (32) 
collect (25) 
collection (5) 
comfortable (21) 
command (25) 
committing (23) 
community (8) 
compelled (23) 
condition (5) 
conductor (11) 
conferring (23) 
connect (25) 
consideration (24) 
controller (23) 
copper (15) 
correct (25) 
costume (15) 


couple (32) 
covered (24) 
cradle (10) 
crazy (14) 
criminal (9) 
current (3) * 
dead (31) 
debt (18) 
decided (22) 
deer (26) 
delivered (24) 
devil (10) 
diet (27) 
difference (3) 
different (3) 
difficulty (8) * 
direct (25) 
direction (5) 
director (11) 
disappear (32) 
discoverer (24) 
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Left-handed writers 






Emphasis—Writing at a desk, writ- 
ing at the chalkboard, cursive and 
BmManuscript writing, numerals, hand- 
writing demons, connectives. 

Note: Although Unit 1 consists of 
only three pages, the activities in this 
unit are planned for five class periods. 


A 


WRITING AT A DESK 


Point to the pictures as you explain 
that pupils should: 


. Sit comfortably with their shoul- 
ders slightly forward. 

Push their hips back in their chairs. 
Face their desks squarely. 

Keep their feet flat on the floor. 
Keep both forearms on their desks. 
Keep their papers directly in front 





WRITING AT THE CHALKBOARD 





Right-handed writers 


of them and slant them so that 
they are parallel to the forearm 
of their writing hands. 

7. Use their opposite hands to push 
their papers up as they write. 


Supply pupils with practice paper 
that has dashed lines one-third of a 
space from each base line. If this kind 
of paper is not available, ordinary 
{ cm ruled paper will suffice. 

The most desirable pencil for pupils 
to use is a pencil with a soft lead, such 
aS doc. 

Use the pictures on page 3 in re- 
viewing that the practice paper, or 
handwriting page, should always be 
placed on a slant and that the pencil 
should be held between the thumb 
and the first two fingers of the writing 
hand. 

Have pupils show you the correct 
writing posture, the correct position 






of the practice paper, and the proper 
method for holding a pencil. 

Left-Handed Pupils. Most psychol- 
ogists today believe that children who 
are definitely left-handed should be 
permitted to write with their left 
hands and not be forced to write with 
their right hands. 

See that left-handed pupils: 


1. Hold their pencils 2 cm to 3 cm 
from the point. 


2. Keep their writing hands well 
below the writing line. 

3. Slant their papers to the right. 

4. Hold their pencils loosely. 

5. Are seated so that light comes over 


their right shoulders. 

6. Place their papers farther to the 
right on their desks so that their 
writing arms can rest on their 
desks. 

7. Have plenty of practice at the 
chalkboard. This will encourage 
writing with full arm movement. It 
will also help them to keep their 
hands well below the writing line 
and avoid the “hooked” position 
that is common to the left-handed 
writer who tries to keep from 
smudging his paper. 

8. Place their left forearms so that 
they cross the bottom edge of their 
writing paper and form a right 
angle with it, as shown in the 
picture. 


B 


WRITING AT THE CHALKBOARD 


Review the correct procedure for 
writing at the chalkboard. 


1. Pupils should stand erect, shoul- 
ders square, facing the chalkboard. 

2. They should stand almost an arm’s 
length from the chalkboard. 

3. The elbows of their writing arms 
should be kept close to the lines of 
their bodies. 

4. They should hold their chalk 2 cm 
from the writing end. 

5. They should hold their chalk 
lightly between their thumbs and 
their first two fingers. (See Page 3.) 

6. They should write directly in front 
of their eyes. 

7. They should walk from left to 
right as they write, to keep better 
alignment. 






CURSIVE ALPHABET 


y---\Wiw--- Xx 


NUMERALS 





ND 
| 
| 
| 


C 


CURSIVE ALPHABET 


Guide pupils in reviewing the cur- 
sive letters. Tell them to turn back to 
page 4 whenever they need to check 
the formation of a letter. 

Remind pupils that cursive means 
“flowing.” Point out that most cursive 
letters are made without lifting the 
pencil from the paper and that the 
cursive letters are written on a slant. 


MANUSCRIPT ALPHABET 


Refer pupils to the manuscript let- 
ters. Explain that while they are im- 
proving their cursive writing, they 
should not forget that manuscript 
writing is also an important skill. 
Point out that manuscript writing is 





often called for in filling out impor- 
tant papers. Mention that manuscript 
writing is also often used on signs and 
posters. 


NUMERALS 


Remind pupils that each of the 
cursive numerals slants slightly to the 
right. Point out that 5, 6, and 7 can 
easily be misread and should be care- 
fully formed. As a practice exercise, 
you may want to place a few number 
problems on the board and have pu- 
pils copy and complete each problem. 


D 


HANDWRITING DEMONS 


Review with pupils that “demon” is 
another word for devil, or trouble- 
maker. Remind them that there are 


hihhhhiht tm 


| HANDWRITING DEMONS 


Handwriting Demons 
| a like o, u, ci 
b like li jh 
| d like cl 
| e closed 
| h like li 
i like e without dot 
m like w 
| n like u . 
| o like a 
| r like i; r like half n 


t like 1; t with crossbar above 


Wrong Right 


STE TIYERE LAKE 


CONNECTIVES 


Undercurve —/ 











eleven small letters that are considered 
handwriting demons. Have them turn 
to page 5. 
Guide pupils in reading the list of 
handwriting demons. Point out that 
hese letters can resemble other letters 
hen they are incorrectly formed. Tell 
hem that many handwriting mistakes 
id are a result of the incorrect formation 
of these eleven letters. 

H Compare the wrong and right for- 
i 


{ 










ation of each letter. Then have pu- 
ils practise each demon as you say its 
falescriptive count. 
aq a—l. Around to the left. 2. Slant 
=| down and curve up (at the base 
line). 
P| b—1. Curve up, loop down in a slant, 
t 


curve up and in (from the base 
line). 2. Back down a little and 


€ swing out. 


i 


| 





Overcurve a 


d—1. Around and up. 2. Back down 
(retracing the up-stroke) in a slant 
and curve up (at the base line). 

e—l. Curve up, loop down, and 
curve up (at the base line). 

h—1. Curve up and loop down in a 
straight slant to the base line. 2. 
Curve up in a round hill, down in 
a slant, and curve up (at the base 
line). 

i—l. Curve up. 2. Back down in a 
slant and curve up (at the base 
line). Dot the letter. 

m—1l. Up in a round hill and slant 
down to the base line. 2. Up in 
a round hill and down. 3. Up in 
a round hill and down; curve up 
(at the base line). 

n—l. Up in a round hill and slant 
down at the base line. 2. Up ina 
round hill and down; curve up 
(at the base line). 


E 


HANDWRITING DEMONS 


Review with pupils the formation 
of demon letters 0, r, and t. Compare 
the wrong and right formation of each 
letter as you say its descriptive count. 


o—l. Around to the left. 2. Small 
loop and swing up. 

r—1. Curve up. 2. Back again (for a 
short distance to form a small 
point a little taller than small i) 
and then slant to the right. 3. 
Slant down and curve up (at the 
base line). 

t—1. Curve up. 2. Back down again 
(retracing the up-stroke) in a 
straight slant and curve up (at the 
base line). Cross the letter. 


CONNECTIVES 


Remind pupils that in cursive writ- 
ing, connectives join letters to form 
words. Review the formation of each 
basic connective. Have pupils write 
the word that illustrates each con- 
nective. 





Emphasis—Writing rhythmically, 
checking for use of the Six Basic 
Handwriting Skills, the Handwriting 
Progress Chart. 


A 


WRITING RHYTHMICALLY 


Writing a word rhythmically means 
smoothly forming and connecting the 
letters in a word. Every letter in the 
alphabet has a rhythmic pattern that 
corresponds to the number of strokes 
needed to form the letter. 

Have pupils use each demon letter’s 
number count in practising the letters 
and letter trains at the top of the page. 
Then have pupils carefully use the 
same letters in writing the words and 
sentence at the bottom of the page. 


WRITING 
oO 
RHYTHMICALLY ve 





Writing rhythmically means forming and connecting your one 


letters smoothly. Use each letter’s number count as you 
rhythmically write each letter and letter train. f 





PRED 
A AMTAA DTUERA? LEZ GAAZ TYTAFON ! 
( | 


ty 





SIX BASIC HANDWRITING SKILLS 


There are Six Basic Handwriting Skills. 
Always be sure that you use these skills when you write. 


Ik, Se 4. Spacing 
2. Slant 5. Sitting on the base line 
3. Shape 6. Style 


CHECKING FOR LETTER SIZE 


Use a ruler to draw a line to check the size of your letters. 
Capital letters and some small letters are almost a full space high. 


AL bellies 


Most small letters are one-third of a space high. Small d, p, and t 





are two-thirds of a space high. Lower loops extend down a half space. 


aL fo 4 DOW SE 


Copy the sentence below. Then check the size of your letters. 


CHECKING FOR SLANT 


Draw a dashed,slanted line when you want to check the slant of 
your letters. All letters should slant to the right. 


7 a / / He Fs jj. a: 


Copy the sentence. Then check the slant of the letters. 


Sere ee adap the 
Facific: eam, 





B 


THE SIX BASIC 
HANDWRITING SKILLS 


Review with pupils the importance 
of the Six Basic Handwriting Skills in 
making their writing accurate and 
easy to read. Review the name of each 
skill. : 

Checking for Letter Size. An outline 
for checking letter size is given at the 
top of page 7. Illustrate for pupils how 
they can check the size of their letters 
by drawing horizontal lines touching 
the tops of letters. Then have them 
complete the writing exercise and 
check the size of their letters. 

Checking for Slant. Remind pupils 
that cursive letters should always be 
written on a slant. Illustrate how they 
can check slant by drawing dashed, 
slanted lines through the down-strokes 
of their letters. Then have them com- 
plete the exercise at the bottom of 


page 7. 


C 


Checking for Letter Shape. Pupils 
should always check their letters to be 
sure they are the correct shape. Tell 
them to check their letters against 
model letters whenever they are given. 
Then have them complete the hand- 
writing exercise. 

Checking for Spacing. Remind pu- 
pils to leave a small space between the 
letters in a word and to leave a space 
the width of a small o between the 
words in a sentence. Have them study 
the sample sentence in thetr books and 
then complete the exercise at the bot- 
tom of the page. 


8 





CHECKING FOR LETTER SHAPE 


Compare your capital letters with their models. They should 
be the same in both size and shape. 


Most small letters have ovals, points, hills, or loops. Always 
be sure your small letters have the correct shape. 


Wea? me ke fo county 


Copy the sentence. Then check the shape of each letter. 


Camada is morth of thy 
mated shaded, 


CHECKING FOR SPACING 


Always keep a space the width of small o between each word 
in asentence. Also check the width of each comme chine: 


Be Bead bors sere tin 


Copy the sentence below. Check the spacing op your 
words and the width of the connectives. 














CHECKING FOR ALIGNMENT 


} Your letters should always rest on the base line. Copy the sentence 
and then check the ’ay your letters are resting on the line. 


ea AM 







os 






ss 
iy? 


MTZ, 
SERGE, 











a 


Nn 







LF <q 













CHECKING FOR STYLE 


Always check to be sure your writing is accurate and neat. 
Indent the first sentence in every paragraph. 
Check your writing style by copying the sentence below. 


' 
\ 
7 
| 
7 





D 


Checking for Alignment. Remind 
pupils that every letter must rest on the 
base line, even though the final stroke 
of some letters extends below the base 
line. Have them complete the hand- 
writing exercise and then check to be 
sure their letters are resting on the 
base line. 

Checking for Style. Discuss with pu- 
pils the importance of making their 
writing neat. Tell them to indent the 
first line in a paragraph and to keep 
the other lines in the paragraph close 
to the margin line. Have them com- 
plete the exercise at the bottom of the 
page and then have them check their 
writing style. 


E 


Handwriting Progress Chart 


Help pupils make a chart like the 
one shown on the inside back cover. 
(You may wish to prepare a copy for 
each pupil.) Explain that once a 
month they will evaluate their use of 
the Six Basic Handwriting Skills and 
mark their Handwriting Progress 
Charts. 


Answers 


different 
intelligence 
intelligent 
absence 
absent 
silence 
silent 


ence 
ent 
yes 


Emphasis—The endings ent and 


ence. 


Additional Resources—Use_ Enrich- 
ment Activity 1: Scrambles. 


A 


Note: Point out the word group- 
ings, each headed by a key word. Pu- 
pils should understand that the groups 
are the list words that begin most 
units. 

Incomplete Poem. This activity 
shows that endings determine the way 
words are used in sentences and that 
more than one ending can be added 
to the same root word. 

Call attention to the pairs of words 
next to the poem and ask pupils to tell 
how the pairs are alike. (In each pair, 
one word ends with ent and the other 
with ence.) Have them read through 
the poem, mentally substituting a 
word for each blank. 

Next have pupils read and follow 
the directions, writing a word for each 
blank in the poem. After the poem 
is complete, have someone read it 
aloud. Discuss how the words for each 
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absent silent different intelligent present absent accident 
president student parent current 
sentence absence silence difference intelligence presence sentence 
experience audience evidence influence 
Write the list words that will complete the poem. 
ANIMAL TALES 
“There’s no , said the leader, 


“Any place in line will do.” 
Replied the last gray elephant, 


“T'vea point of view.” 


 Khavesuch crea t= 

Said the crow; “I am the most!” 
Owl says, “It’s not 

‘To brag and strut and boast.” 


Said robin to tomcat, 
“Forgive my , please. 
I’m very -minded, 


And forgot to leave the trees.” 


Why is there only —____ 
In the deepness of the grass? 
The birds and other animals 
Stay —____. 'til you pass. 
Find the root of the 
added to it? 


difference 














intelligent 
intelligence 


written exainple. What endings are 













When a vowel is not accented, it is called the schwa 
sound, and its dictionary respelling looks like this: /a/. 
Do you hear a schwa sound in the word endings written 


in the exercise? 


blank are used. For example, you may 
ask: ““‘Why couldn’t you use the word 
different in the first blank and differ- 
ence in the second?” Lead pupils to see 
that the context of the sentence deter- 
mines which word form is used. 


Point out that the ent and ence 
endings are attached to many words. 
Ask pupils if they can think of others. 
Go through each group of list words 
with them. As you pronounce each 
word, emphasize the /t/ or the /s/ 
parts of the endings and have pupils 
identify the letters that stand for these 
sounds. (t and ce) 

Discuss the questions at the bottom 
of the page, leading to the conclusion 
that one root word may use more than 
one ending. 


Supplementary Activity 


Using ent and ence Endings. Write 
the following sentences on the board, 
underlining the words as shown and 
leaving out the answers in parentheses. 
Have pupils substitute the correct end- 
ing for the incorrect ending and write 
the resulting words. 


1. Her intelligent (intelligence) is 
greater than mine. 

2. The evident (evidence) indicates 
that they left suddenly. 

3. They were silence (silent) during 
the talk. 

4. I was not presence (present) for the 
class. 





4 


MATCH/WRITE 


Write the list words that have meanings similar 
to the words in heavy type below. Example: 
evidence has a meaning similar to proof in item 1. 


1. They had proof that the 5. 
father was not guilty. 


2. The listeners applauded 6. 
the head of the company. 

3. Our present problem 
happened by chance. ie 


4. The judge handed down 
the punishment to the 
prisoner. 


attendance’ at 
meeting. 


‘The pupil was under the 
power of the hypnotist. 


The ranch hand had 


practice in 


shearing 


sheep. 


At the moment, they are 
requesting everyone’s 


the 


WORD FORMS IN POLITICS 


Say the words in each line. Then 


write the word 


from each line that makes sense in the sentence. 


absent 


absence 


leer. Berkericast his = — 


J 2 


She won the 
; The minister was 


absent 


sentence 


B 





Match/Write. This activity shows 
that some words have meanings sim1- 
lar to the meanings of other words. 
(Synonyms are studied in Unit 32.) 

Tell pupils that some words can 
take the place of other words in a 
sentence without changing the basic 
meaning of the sentence. Have some- 
one read aloud the first sentence twice, 
first using proof and then using evi- 
dence. Point out that the words can 
be substituted for each other because 
they have similar meanings. Have pu- 
pils substitute list words for the key 
words in each sentence. (Note: The 
clues in each sentence are part of the 





absentee 


ballot. 


|_studious | study | 


nomination. 


in Parliament. 


The /ant/ sound at the end of a word can be spelled ent. 


The /ans/ sound at the end of a word can be spelled ence. 


7 


definition of the list word in its Spell- 
ing Dictionary entry.) 

Word Forms in Politics. Pupils can 
use context clues to find the right 
forms. Pupils should see that different 
forms of a word can change both its 
function and meaning. 

Formulas. A formula summarizes 
the sound-spelling relationships in list 
words. Examples that illustrate formu- 
las are usually the key words in the list 
word groupings. Rather than trying 
to memorize the formulas, pupils 
should understand them and use them 
as guides for learning about our lan- 
guage. 

Select a pupil to read the formulas 
aloud and tell how they apply to the 
key words. 


Answers 


1. evidence 


parent 
2. audience 
president 
3. current 
accident 
{. sentence 
5. student 
influence 


6. experience 
7. present 
presence 





1. absentee 
2. student 
3. influential 


Supplementary Activity 


Separate the Sentences. This activ- 
ity strengthens visual discrimination. 
Write the following directions and 
sentences on the board. 


Directions: Separate the words below 
and write the sentences. (Hint: Look 
for endings.) 


1. Theaudienceclappedwhenthe 
presidentreceivedthepresent. 

2. Thestudentwassosilentthatnoone 
knewofhisgreatintelligence. 

3. Intelligenceandexperiencemake 
differentkindsofpeople. 

4. Thecurrentpresidenthasgreat 
influence. 

5. Theabsenceofevidencedidnot 
provethattheexplosionwasan 
accident. 
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Answers 





lla, Ae 
2.36 
ST (G 
4. ic 
5. “Ic 
te 
/ik/ 
il, ie 
2c 
52 LIC 
4. Ic 


C 


WRITE AND REVIEW 


Point out the similarity of the be- 
ginning strokes in small e, r, s, and t. 
Remind pupils that these four letters 
are handwriting demons. Review the 
formation of each letter and then have 
pupils complete the first two exercises. 


e—Number Count: 1] 

—Descriptive Count: 1. Curve up, 
loop down, and curve up (at the 
base line). 

r—Number Count: 1-2-3 

—Descriptive Count: 1. Curve up. 
2. Back again (for a short distance 
to form a point just a little taller 
than small i) and slant to the 
right. 3. Slant down and curve up 
(at the base line). 

s—Number Count: 1-2-3 

—Descriptive Count: 1. Curve up. 
2. Back again (for a short dis- 
tance to form a point just a little 
taller than small i) and curve 
down and around to touch the 
beginning stroke. 3. Swing out to 
touch the base line and curve up. 

t—Number Count: 1-2-across 

—Descriptive Count: 1. Curve up. 
2. Back down again (retracing 
the up-stroke) in a straight slant 
and curve up at the base line. 
Cross the letter. 


Have pupils copy the sentence in 
the third exercise and check the for- 
mation of each letter. Point out that 
president is a list word. Ask pupils 
to name the sound that begins the ent 
ending. (the schwa sound) 

Misfits. Misfits appear in every Spell- 
ing Unit and concentrate on irregu- 
lars. (See page 2T.) The words have 
certain letter combinations with un- 
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WRITE AND REVIEW 


Practise each letter. Then write the word present. 


paz eee 


Copy the words below. 


CUAL 


Mundt 


Copy the sentence. Then check the formation of your letters. | 


Lam was tected tas president. 


@MISFITSE ES 
BREE ROAE 


Read the clues and name the miss 


1. pieni 





ath 


no 


unused room 


top of the house 








3. trafh cars and buses 
4. electr. having to do 

with electricity 
5. terrif very great 





What two letters end each word? 
What sounds do they stand for? 


DESCRIPTIONS 


Write the letters missing from the words below. 


1. A hero is hero. 3. 





2. Anartist is artist 4. 





expected phoneme-grapheme relation- 
ships. 

In this unit, the misfits focus on the 
/ik/ sound spelled ic. Read the first 
definition and encourage pupils to 
guess what the answer is. Ask how they 
would spell the word. They might 
spell this sound ick or ik. Explain that 
the /ik/ sound is often spelled ick, as 
in kick, but emphasize that because 
picnic is a misfit, its sound cannot al- 
ways be a guide to spelling. Then pro- 
nounce the word again, write it on the 
board, and circle ic. 

Allow pupils to work indepen- 
dently. In evaluating their work, con- 
centrate on the misfit letters. If neces- 
sary, review the spelling of the rest of 
the word later. 

Descriptions. This exercise provides 
more exposure to ic. Have pupils work 
independently and then ask them to 
spell their answers aloud. 


to eat outdoors 





ing letters. 


at the 





A queen is majest 


A science experiment is scientif 


D 


Unit 3 Quiz 


Use the following sentences to sup- ' 
ply the contexts for the Unit 3 quiz. 


The fish swam with the current. 
The audience enjoyed the show. | 
Porpoises are intelligent. 

Gunfire broke the silence. 

All the people were present. 
The prisoner was silent. 

The teacher noted Jim’s absence. 
Melinda is the club’s president. 
Albert was a smart student. 
Studying makes a difference. 
Fingerprints were used as evi- 
dence. . 
Judy was in a skiing accident. | 
The deer sensed the hunter’s 
presence. 


ee ae ee tates OC) NOD 


— — ed 
ag hed 


= ; = = _— 


LOOK AGAIN 


MATCHO 









Read and cover the first 
word in each line. Then 
name the other word in 
the line that is spelled 
the same as the first 
word, 


SPOT THE WORD 


Reading either across or down, 
write the list words you can spot. 
(Hint: What letter combinations 
should you look for?) 


LOOK AHEAD 


WORD RELATIVES 


Write the list word that is related in 
spelling and meaning to each of the 


following words. of 


Example: audio — audience 


Leeepreside a3. expert 


2, study 4. 


evidently 


14. The keys were different. 

15. Ann’s mother is a good parent. 
16. Commercials influence shoppers. 
17. Do monkeys experience happi- 

ness? 

18. Dave took an intelligence test. 
19. The team’s captain was absent. 
20. This is the last sentence. 


Note: The /i/ sound (in words like 
different, influence, intelligent, and so 
forth) may be especially difficult for 
some students to produce. 

Most of the words in this list con- 
tain the schwa sound, which causes 
special hardship when dialect-related 
problems are present. See page 41 
for special help. 





absent absence 
parental parent 
different difference 
president presidential 
influential influence 
currency current 








TWO-IN-ONE 


Each of the words below has two different 


dictionary.) 


meanings. Write a sentence for each meaning 

each word. (Hint: Both meanings of 

each word can be found in your spelling 
current present sentence 





Note: Pupils should understand that 
the final page of most units is in two 
sections, Look Again and Look Ahead. 
Pupils ready for Look Ahead should 
be able to work on their own. Pupils 
who need Look Again may need to 
work under your supervision. 


LOOK AGAIN 


Pupils who score less than 80 per- 
cent (less than 16 correct) on the Unit 
Quiz should work through Look 
Again. For more information, see 
page 2T. 

Matcho. This activity develops vis- 
ual discrimination by asking pupils to 
choose between words that may at first 
appear to be the same. 

Have pupils read the first list word 
on the left and compare it with other 


Answers 


LOOK AGAIN LOOK AHEAD 


— 


ACROSS president 


accident 2. student 
current 3. experience 
intelligence 4. evidence 


silence 
experience Answers will vary. 
student 


influence 


DOWN 


audience 
absent 


words in the same line. Ask: “Which 
word is the same as the word I read?” 
If pupils have trouble, ask: “How are 
all the words alike? How are the other 
words different from the list words?” 
Have them write the matching word 
and continue. 

Spot the Word. This 
strengthens recognition of key letter 
patterns. 

Discuss the question in the hint and 
remind pupils to look for words with 
the ent and ence endings. Have them 
read the directions and write as many 
list words as they can find. 


activity 


Supplementary Activity 


Using Matcho Again. Have pupils 
use the words in Matcho to make oral 
sentences. 


LOOK AHEAD 


Pupils who score better than 80 per- 
cent on the Unit Quiz should go di- 
rectly to Look Ahead. They should be 
encouraged to work independently. 
For more information, see page 2T. 

Word Relatives. This activity shows 
how words are related in spelling and 
meaning. 

Tell pupils that when words have 
the same root word, they are said to 
be in the same word “family.” Discuss 
the example and then have them read 
the directions and complete the exer- 
cise independently. 

Two-in-One. This activity shows 
that some words have two meanings. 
Have pupils read the directions and 
then discuss the double meaning each 
word has. (Note: Each word has a 
Spelling Dictionary entry written espe- 
cially for this activity.) After discus- 
sion, have pupils use the words in 
sentences showing the two meanings. 
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Answers 


distance 
distant 
instance 
instant 
assistant 
assistance 
important 
importance 


/a/ sound 
ce 


Emphasis—The endings ant and 
ance. 


Additional Resources—Use_ Enrich- 
ment Activity 2: The Ant Game. 


A 


Incomplete Poem. This activity 
shows that endings determine the way 
words are used in sentences and that 
more than one ending can be added 
to the same root word. 

Call attention to the pairs of words 
next to the poem and ask pupils to 
tell how each pair is alike. (In each 
pair, one word ends with ant and the 
other with ance.) Have them read the 
poem, mentally substituting a word 
for each blank. 

Next have pupils read and follow 


14 


distant distant important assistant instant attendant vacant 
servant merchant pleasant fragrant 

distance importance assistance attendance appearance allowance 
ambulance performance distance balance instance 


Write the list words that will complete the poem. 


CARE AND FEEDING OF ANIMALS 


When meeting a boa constrictor, 
Just keep your , please! 

Heithimksheis\aee ns 
He'd like to give you a squeeze. 


cousin, 


In the of the tiger, 

Her hand you never shake, 
Or you may be on her menu, 

As her coffee break! 


Never be an 
To gorillas or a chimp. 
You'll find you need —___, 
Walking with your limp. 


he 
When talking with a polar, 


thing to bear in mind, 


Is never to underestimate 
ihe 


of each molar! 











instant 
instance 


assistant 
assistance 


important 
importance 


















Find the two endings on the words you wrote. 
What vowel sound begins both endings? 


How is the /s/ sound spelled in one of the endings? 


Compare the two endings to those on page 10. 





the directions, writing a word for each 
blank in the poem. When the poem 
is complete, have someone read it 
aloud. Discuss how the words in each 
blank are used. For example, you may 
ask: ‘““Why couldn’t you use the word 
distant in the first blank and distance 
in the second?” Lead pupils to see that 
the context of the sentence deter- 
mines which word form is used. 

Point out that the ant and ance 
endings are attached to many words. 
Ask pupils if they can think of others. 
Go through each group of list words 
with pupils. As you pronounce each 
word, emphasize the /t/ or /s/ end- 
ings and have them identify the letters 
that make these sounds. (t and ce) Call 


attention to the similarity in use and 
sound between the endings introduced 
in this unit and those introduced in 
Unit 3. 

Note: Because the endings of the 
words in Units 3 and 4 are so similar, 
pupils must be led to see that the 
sound of the endings alone is not a 
sufficient spelling clue. Emphasize that 
the schwa sound in the endings of 
page 10 and 14 disguises whether e or 
a is being used. Thus, pupils should 
think in terms of ‘‘ant-ance’ words 
and “ent-ence’’ words. 

Discuss the questions at the bottom 
of the page, leading to the conclusion 
that more than one ending may be 
added to the same root word. 











i = 


| = | 


in 


2 MATCH/WRITE 

= 

: 1. Arthur has a record of perfect absence. 
2. The old house has been full since 

= October. 

ae 3. The invisibility of the robot surprised us. 
PLURAL REVIEW 


1. She gave six a day. 


Hbhee———— 
shops. 


stood in front of their 


3. The children received their 
on Saturday. 


Ae Rentw Or 
of the accident. 


raced to the scene 


5. Roman emperors often had many 


6. The racing car was cared for by 
several 


Look at the words you wrote. How many 
things do they name, one or more than 


one? 






Supplementary Activity 









write the resulting words. 





house to the other is | km. 
help. 
us. 


year. 


Using ant and ance Endings. Write 
the following sentences on the board, 
underlining the words as shown and 
leaving out the answers in parenthe- 
ses. Have pupils substitute the correct 
ending for the incorrect ending and 


1. The distant (distance) from one 
2. Please ask my assist (assistant) for 


3. His appear (appearance) surprised 


4. He was a serve (servant) for one 


Write the list words that have the opposite 
meanings of the words in heavy type. 


4. ‘The acrobat kept her unsteadiness on the 
tightrope. 

5. He had a disagreeable expression on his 
face. 

6. The flower was unscented. 


Read each sentence and the group of words next 
to it. Say the words and write the one that makes 
sense in the sentence. 


performance | performances | performing 


merchandising merchants merchant 


allow allowed allowances 


ambulance ambulatory ambulances 


servant service servants 


attendance attendants attending 


Words that name more than one thing are 
called plurals. What letter tells you that the 
words you wrote are plurals? 


e : “The /ant/ sound. at the'end of 2 word can 


ee 


Match|Write. ‘This activity shows 
that some words have meanings oppo- 
site to the meanings of other words. 
(Antonyms are studied in Unit 31.) 

Tell pupils that some words cannot 
take the place of other words in a 
sentence without changing the basic 
meaning of the sentence. Have some- 
one read aloud the first sentence twice, 
first using absence and then using at- 
tendance. Point out that the words 
cannot be substituted for each other 
because they have opposite meanings. 
Have pupils substitute list words for 
the key words in each sentence. 

Plural Review. Context clues should 


Answers 
l. attendance 
Dae Vacait 
3. appearance 


balance 
pleasant 


» or 


6. fragrant 





1. performances 
2. merchants 

3. allowances 

4. ambulances 
5. servants 

6. attendants 


more than one 
the letter s 


lead pupils to choose plural forms. 
The final questions should help pupils 
see that they have written plurals and 
that plurals often end in the letter s. 

Formulas. Select someone to read 
the formulas aloud and tell how they 
apply to the key words. 


Supplementary Activities 


Word Practice. Have pupils make 
up oral sentences, using the words in 
Plural Review. 

Separate the Sentences. Write the 
following directions and sentences on 
the board. 


Directions: Separate the. words below 
and write the sentences. (Hint: Look 
for endings.) 


1. Theappearanceoftheambulance 
broughttheattendantsinaninstant. 

2. Thefragrantsmellofthedistant 
gardenwaspleasant. 

3. Theappearanceofthemerchant 
duringtheperformanceisofno 
importance. 


4. Itisimportanttoknowthatheisnot 


aservantbutanassistant. 


5. Thebalanceofmyallowancewas 


goneinaninstant. 
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Answers 


1. allowance 
2. ambulance 
JuEEVAGAITE 

4. instant 





a age 
a,e — fij/ 
g 

age 

age 


Sure conn 





average 
village 
package 
message 
passage 


eee oe 


end in age 


C 


WRITE AND REVIEW 


Ask pupils how small i, u, and w are 
alike. (Each letter begins with an up- 
ward curve from the base line.) Point 
out that small i is a handwriting 
demon and should be carefully formed. 
Have pupils practise each letter and 
letter train. 


i—Number Count: 1-2-dot 
—Descriptive Count: 1. Curve up. 
2. Back down again in a straight 
slant and curve up (at the base 
line). Dot the letter. 
u—Number Count: 1-2-3 
—Descriptive Count: 1. Curve up. 
2. Back down again in a slant and 
curve up at the base line (to the 
same height as the first stroke). 
3. Back down again in a straight 
slant and curve up (at the base 
line). 
w—Number Count: 1-2-3-4 
—Descriptive Count: 1. Curve up. 
2. Back down again in a slant and 
curve up at the base line (to the 
same height as the beginning 
stroke). 3. Back down again in a 
slant and curve up at the base 
line. 4. Back down a little and 
swing out. 


Have pupils complete the second 
exercise and check the slant of their 
letters. Then ask them to name the 
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nN 


]. band 





ge used for a cut 


no 


short g not enough 











3. sava e wild 


WORD FORMS 


What are the root words? 


I average averaged 
a villagers _—_-village 
3: packaging package 















4 message messenger 
2 passenger _ passage 


unaccented vowel sound at the end of 
each list word. (schwa) 

Misfits. The focus is on the /ij/ 
sound spelled age. Read the first clue 
and encourage pupils to guess the an- 
swer and spell the word. They might 
spell this sound ij or ije. Explain that 
although /ij/ sounds as if it would 
be spelled ij or ije, a sound cannot al- 
ways be a guide to spelling. Then pro- 
nounce the word again, write it on the 
board, and circle age. 

Allow pupils to work indepen- 
dently. In evaluating their work, focus 
first on the misfit letters. If necessary, 
review the spelling of the rest of the 
word later. 

Word Forms. This activity provides 
more exposure to age. Have pupils 
work independently and then ask 
them to spell their answers aloud. 


WRITE AND REVIEW 


Practise writing each letter and letter train. 


Write the list word that is a synonym of each item 
below. Check to be sure your letters slant to the right. 


1. weekly payment oe 
hospital car 


BMISKITSS ES 
HBERRROAR 


Read the clues and name the missing letters. 


What three letters end each word? 
What sounds do they stand for? 


pet i. 


ee tee 


10. 
Li 


iz. 
13: 


empty 
4. ‘quick 


4. dam 





injury causing 


a loss 


5. man to handle 


ec eee 








D 


ri 


Unit 4 Quiz 


The flower had a pleasant smell. 
There was one instance of the flu. 
Lee received a weekly allowance. 
The television showed an instant 
replay. 

An attendant parked the car. 
The queen called to her servant. 
The woman needed assistance. 
Thieves robbed the merchant. 
The vacant house was haunted. 
Cars let the ambulance pass. 
The seals gave a funny perform- 
ance. 

Roses are fragrant. 

Many fans were in attendance. 


nb hhh zp 





LOOK AGAIN 





WHICH WORD? 


Which word makes sense in each sentence? 


1. distant distance 
He had to travel over a long distance. 


X) 


attendant attendance 
The station washed the windshield. 











3. important importance 
The of cleanliness was taught. 
4. instant instance 
IDENTIFY THE PATTERN I made a noise, and in an , the 
Make a card for the ant and ance mouse disappeared. 
sounds. When your teacher says a list 
7 word, hold up the side that spells the 5. fragrant fragrance 
end of the word. The rose was : 
: FIND AND SCORE STORY SETTINGS 
Going from left to right, see Use as many list words as you can to write a story for 
how many words you can find either of the settings below. 
in the word appearance. Give 
yourself a point for each letter Person: laboratory Person: hungry child 
in each word you make. assistant 
Place: jungle or Place: cannery 
Example: 3 points 4 points 
ape pear Thing: experiment Thing: fragrant smell 
17 
14. Vultures hovered in the distance. 
15. Don was the coach’s assistant. E 
16. The spy’s mission was important. 
17. A squirrel’s tail is used for bal- LOOK AGAIN 
ance. 
18. Worms have a slimy appearance. 
19. Mars is a distant planet. Identify the Pattern. This activity 


20. The trial was of great importance. can help determine which pupils are 
confused by the ant and ance endings. 

Have pupils read and follow the di- 

Note: The /v/ sound may be espe- __ rections. Then pronounce list words at 
cially difficult for some pupils to pro- random and have pupils hold up the 
duce. The /v/ sound in servant and card showing the correct spelling of 


vacant may be written as a b, the ending. 
If there are incorrect responses, 


See page 12 for comments on the /i/ —__ write the word on the board. Capital- 
sound. ize the key letter pattern and write it 
The schwa sound is also present in _ with coloured chalk to call attention to 
most words that end in ant and ance. the correct spelling. Have pupils who 
The /z/ sound in pleasant may also made the incorrect responses scruti- 
cause confusion. (See page 12.) nize the word for 10 to 15 seconds. 


Answers 
LOOK AGAIN 


2. attendant 
3. importance 
4. instant 

5. fragrant 





LOOK AHEAD 
Answers will vary 


Then erase the word and have them 
write it. 

Which Word? This activity helps 
pupils discriminate between the ant 
and ance endings and provides prac- 
tice in using them within a given con- 
text. 

Have pupils complete each sentence 
with the correct word. When the sen- 
tences are complete, go over the an- 
swers and let pupils check their own 
work. 


Supplementary Activity 


Listen for the Ending. Have pupils 
make another flip card (like the one 
made for Identify the Pattern) with 
the ent ending on one side and the 
ence on the other. Pronounce words at 
random from the list words on pages 
10 and 14 and have pupils hold up a 
card showing whether the ending is 
spelled ent, ence, ant, or ance. 


LOOK AHEAD 


Find and Score. This activity devel- 
ops visual discrimination. Write the 
word appearance on the board and 
have pupils find the words ape and 
ear. Point out that it is possible to 
skip letters as long as the left-to-right 
sequence is maintained. Have pupils 
complete the activity independently. 

Story Settings, This activity allows 
pupils to use the. list words in a crea- 
tive writing assignment. Discuss each 
setting and help pupils to develop 
short plots about each. Then have 
them write the stories, using as many 
list words as possible. 
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Answers 


nN 


possession 


position 
plantation 
discussion 
condition 
ambition 
prevention 
subtraction 











OID OX HB Ge 


temptation 


— 
> 
So 





Emphasis—The endings ion, ation, 
and ition. 


Additional Resources—Use_ Enrich- 
ment Activity 3: A Suffix Secret. 


A 


Program the Computer. This ac- 
tivity shows that /an/, /ashon/, and 
/ishan/ at the ends of words are 
spelled ion, ation, and ition. (Note: A 
common error is to identify the 
/shen/ sound spelled tion as the end- 
ing for each of the list words. For a 
discussion of this error, see the Sup- 
plementary Activity below.) 

Begin by asking pupils what com- 
puters are. Explain that a computer is 
a machine that works like a human 
brain. When information is fed in, the 
computer can study the information, 
“think” through a problem, and sup- 
ply an answer. 

Discuss the uses of computers in 
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5 


edition 


information 





addition 





direction election prevention collection 
discussion possession vacation education 
position objection 

formation information foundation plantation 
condition ambition addition 


Decide which ending should be added to complete 
the word parts in the computer. Write the list words 


that come out on your paper. 






possess 






C= 


7 Td 
S07 


Say the words you wrote and listen for the ending 
sounds. Then underline the ending you added to 
each word. 


=> 
- 
( 











Noid 


NOs 








general and then ask pupils to tell 
how the computer in the picture is 
being used. (to add endings to words) 
Ask: “What three endings do you 
see?” (ion, ition, and ation) Call atten- 
tion to the number of words in the 
computer as compared to the number 
of endings. (ten words, three end- 
ings) 

Have pupils put the right endings 
on the word parts going into the com- 
puter and write the resulting list 
words. 

Discuss the topics at the bottom of 
the page, leading to the understand- 


ing that /oen/, /ashen/, and Jishan | | 
are spelled ion, ation, and ition. 


Supplementary Activity | 








Taking a Second Look. Write edi- | 
tion, information, and addition on. 
the board and pronounce them. Ask: | 
“Do you hear the same sound at the | 
ends of the words?’’ (yes) “What are 
the root words?” Underline edit, in- 
form, and add. Help pupils see that 
although all the words end with 
/shon/, tion is not the ending. The 
endings are either ion, ation, or ition. 


Shoe is to foot as glove is to _____. Usually an analogy is written like this: 


shoe : foot : : glove : 
The two dots stand for the words “‘is to,” 
and the four dots stand for the word “as.” 


Use list words to complete the analogies 


‘The shoe is something that fits on a foot. 
What does a glove fit on? 

This kind of riddle shows how two pairs of 
things are alike. It is called an analogy. 


Answers 





1. edition 
WORD FORMS 2. foundation 
Use a form of each root word below to 3. collection 
complete the sentences. 4. information 
edit found collect inform : 
things 
1. It was the first of the book. 3. We took upa for the party. 
22 Lhe was made of concrete. 4. All of the —____ was in the encyclopedia. hand 
Look at the words you just wrote. Do the - 
: : l. election 
words name persons or things? : 
2. vacation 
ANALOGIES 3. direction 
Solve the riddle below. 4. education 
5. addition 


6. formation 








below. 
!. reelect : reelection :: elect : 
2. relate :; relation :: vacate ; 
3. invent : invention :: direct : 
4. elate : elation :: educate : 
5. add : : subtract : subtraction 
6. form : :: tempt : temptation 


The /an/ sound at the end of a word is usually 


edition spelled ion. 
, F The /ashan/ sound at the end of a word is 
information ° 
usually spelled ation. 
Baier The /ishan/ sound at the end of a word is 


usually spelled ition. 


B 


Word Forms. This activity provides 
practice in distinguishing different 
word forms of the same roots. 

Remind pupils that words have dif- 
ferent forms that are used in different 
ways. Have them read the words at the 
beginning of the exercise. Ask: “How 
many different forms of each word 
can you think of?’ Have pupils give 
examples of forms of each word and 
then have them write the correct word 
form for each sentence. Discuss the 
question following the sentences. 
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Analogies. This activity compares 
root words with the inflected forms, 
using ion, ation, and ition. 

Explain that an analogy is a pair of 
words, stories, or ideas with something 
in common. Have pupils read through 
the explanation of analogies in the 
activity. Discuss how an analogy is 
written. Ask: “What do the two dots 
stand for?” (is to) “What do the four 
dots stand for?” (as) Then have pupils 
complete the exercise. 

Formulas. Have someone read aloud 
the three formulas and tell how they 
apply to the key words. 


Supplementary Activity 


Analogies. The analogies below are 
made of words with the same sound 
but different meanings and spellings. 
Write them on the board, leaving 
blanks for the answers in parentheses, 
and have pupils determine the correct 
answer. 


our:hour::mail:(male) 
piece: peace: :night: (knight) 
way: weigh: :see: (sea) 
reign:rain: :cereal: (serial) 
we:wee::seen:(scene) 


CUR go 


— 


Answers 
ear 
Deane 
a. oe 
4. age 
5. age 
age 
/ij/ 
1. footage 
2. seepage 
3. bondage 
4. breakage 
5. hostage 


C 


WRITE AND REVIEW 


Small a, c, d, and o are demon let- 
ters. Remind pupils to form each of 
these letters carefully so that they will 
not be mistaken for other letters. 


a—Number Count: 1-2 

—Descriptive Count: 1. Around to 
the left. 2. Straight slant down 
and curve up (at the base line). 

c—Number Count: 1-2 

—Descriptive Count: 1. Start with 
a line. (You may refer to this as a 
tiny figure 1.) 2. Around to the 
left. 

d—Number Count: 1-2 

—Descriptive Count: 1. Around 
and up. 2. Back down (retracing 
the up-stroke) in a straight slant 
and curve up (at the base line). 

o—Number Count: 1-2 

—Descriptive Count: 1. Around to 
the left. 2. Small loop and swing 
up. 


Before pupils copy the sentence in 
the second exercise, remind them to 
leave a space the width of a small o 
between the words. 

Call attention to the list word col- 
lection in the sentence. Ask pupils to 
name the sound that is spelled by ion 
at the end of the word. (the /an/ 
sound) 
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WRITE AND REVIEW 


Practise each oval letter. 


Va oa Seb 


(Oe 


Copy the sentence. Check the spacing between the words. 

















1. bagg ge luggage 
Zaeescon, — 
Samaria —e 

4. cour. bravery 
5. voy. a trip 





What three letters end each word? 
What sounds do they stand for? 





Misfits. The focus is on the final 
/ij/ sound spelled age. See page 16. 

Ask pupils to identify the root 
words in items 1 through 3. Point out 
the spelling changes that occur when 
the words are expanded: the double g 
in baggage, the dropped e in storage, 
and the y to i change in marriage. 
Remind pupils that luggage and car- 
riage undergo similar changes. 

New Words. Read the directions 
and allow pupils to work indepen- 
dently. Ask them to spell the answers 
aloud. Discuss the meanings of any 
unfamiliar words and challenge them 
to suggest context sentences. 


Supplementary Activity 


Scrambled Letters. Write the fol- 
lowing scrambled letters on the board. 
Challenge pupils to spell three words 


@ MISFITS 
BERR OAR 


Read the clues and name the missing letters. 


place for storing something 


NEW WORDS 


Use the word parts to make words 
similar to the misfits. 
Example: post + age = postage 


i foot 


wife and husband 











2. Seep. 

3. pond==—== 
4. break 

5. host 


that begin with c and end in age. 
(cabbage, cottage, carriage) 


aod ODialb tio tai om 


D 
Unit 5 Quiz 


The bicycle was in bad condition. 

The spy got the information. 

Students enjoy summer vacation. 

Judy had a butterfly collection. 

Eating candy is a temptation. 

The racer ran in the wrong di- 

rection. 

7. Susan won the school election. 

8. The thief had my watch in his 
possession. 

9. Joy slept in a curled-up position. 

10. Earthquakes cracked the build- 
ing’s foundation. 

11. Eskimos were the topic of dis- 
cussion. 

12. The planes flew in formation. 


SOS aaa ea 














———. 


lL. (a) a 


| 
| 
| 





LOOK AGAIN 


COMPUTER REJECTS 


The computer on page 18 rejected some cards 


because of misspelled words. What should 


changed to correct the cards? Write the correct words 


on your paper. 


Example: addition 


addishun 


directshun objecshen 

L il id iil 
condishin subtracshun 

; itl 


< 


plantashun formashun 


F Wi 6 Wi 


FIND/WRITE 


Find the word in each line that was used as a list 
word in this unit. Write the words on your paper. 


ie edition editor edit 


condition 


a add additive addition 


a) conditional conditions 


4. education educate educational 


5. plant planter plantation 


disgust discuss discussion 


13. Forest rangers work at fire pre- 
vention. 

14. Tramps have an objection to 
working. 

15. Fire burned the plantation house. 

16. They built an addition to the 
school. 

17. Diane’s ambition is to fly. 

18. A new edition of the book was 
printed. 

19. Liz worked a subtraction prob- 
lem. 

20. The man had little education. 


Note: 
The schwa sound is present in all 
/shen/ words. 





LOOK AHEAD 


WRITE THE ROOT 
In the word education, the root 
word is educate. The ion ending 
was added to educate after the 
finale was dropped. What are the 
root words of the words below ? 


1. graduation 

2. speculation 

8. celebration 
4. hallucination 
5. situation 


6. creation 


ADDLED ADS 


Change the words in heavy type 
to list words to-make sense out of 
this mixed-up ad. 

Are you looking for a_ better 
posit in life? Paid vacates? 
Better working conditions? An 
additive to your income? If these 
things mean anything to you. 
then vet your life headed ina new 
directive by writing for the latest 
editor of “Own Your Own Peanut 
Planter.” Send forty-nine cents 
today and start harvesting peanuts 


tomorrow! 


Note the /v/ sound in prevention 
and vacation. See page 16. 


E 


LOOK AGAIN 


Computer Rejects. This activity 
points out frequently made spelling 
errors. Explain that the computer 
could not process the words shown in 
the activity because they did not 
match those in the computer’s “mem- 
ory bank.” Have pupils read the direc- 
tions and write the words correctly. 

Find/ Write. This activity helps pu- 
puls remember key sound-spelling re- 
lationships. Have them read the words 
in each line and write the list words. 
If they have difficulty recognizing list 
words, ask: “What endings did we 
study in this unit?” (ion, ation, and 

, ition) 


Answers 


LOOK AGAIN LOOK AHFAD 


1. direction 1. graduate 
2. condition 2. speculate 
3. plantation 3. celebrate 
4. objection 4. hallucinate 
5. subtraction 5. situate 

6. formation 6. create 


l. edition position 

2. condition vacation 
3. addition addition 
4. education direction 
5. plantation edition 

6. discussion Plantation 


LOOK AHEAD 


Write the Root. This activity pro- 
vides in recognizing root 
words. Have pupils complete the ex- 
ercise independently. 

Addled Ads. This activity strength- 
ens recognition of misused words. 
Have pupils read the directions and 
complete the exercise independently. 


practice 


Supplementary Activity 


List Word Draw. This activity 
strengthens recognition of how words 
are formed. Make a separate card for 
each word part as shown below. 
(Note: Emphasize that the words are 
not divided into syllables but into 
word parts.) 


di/rect/ion e/lect/ion 
in/form/ation found /ation 
plant/ation col/lect/ion 
pos/sess/ion _ sub/tract/ion 
po/sit/ion tempt/ation 
ob/ject/ion pre/vent/ion 


Shuffle the cards and then divide 
them into two stacks. Place both stacks 
face down on a table and draw one 
card from each stack. If the two word 
parts that are drawn can be put to- 
gether to make a root word, place the 
parts to one side in the correct order. 

Continue drawing a card from each 
stack to make more root words and/or 
to find endings for the root words al- 
ready made. 

If there are any cards left over at 
the end of the game, some of the word 
parts were used differently and the 
player should recheck his or her words. 
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Answers 


]. finally 

2. equally 
3. generally 
4. certainly 
5. nicely 

6. gradually 
left 

end 


Emphasis—The ly suffix. 


Additional Resources—Use_ Enrich- 
ment Activity 4: Mirror Opposites. 


A 


Connecting Parts. This activity il- 
lustrates how suffixes can be used to 
form new words. 

Explain that the groupings can 
make more than one word but that 
the word they are to find is a list word. 
Beginning with item 1, help pupils 
identify the list word finally. Remind 
them to write the words. Then have 
them continue with the remaining 
items. 
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lonely badly quickly 


largely barely 


















groupings. 


1. musical 5 
mental ly 
final ist 


equal ize 
special ly 
just ion 


vocal s 
entail ly 
general ize 


After the words are written, discuss 
the questions at the bottom of the 
page, emphasizing the terms root word 
and suffix. 


Supplementary Activity 


Taking a Second Look. Have pupils 
look at all the words in the first group 
of list words. Point out the two Is in 
each word and ask if this is an indica- 
tion that the final 1 has been doubled 
in each word. Lead to the conclusion 
that the first 1 is the final letter of the 
root word and the second | is part of 
the ly suffix. 


friendly 


sincerely 


A list word can be formed by connecting 


parts from the groupings in the example. 


ful 


ly 


mad ness 
fad bad 


On your paper, write the list words that 
can be formed by connecting parts in the 


Which parts are whole words in groupings 2 and 4, 
left or right? The whole words are called root words. 
Where are the word parts attached to the roots, at 
the beginning or end? A word part attached at the 
end of a root is called a sufhx. 


6 CONNECTING PARTS 
finally carefully cheerfully awfully beautifully finally locally 
equally generally gradually usually 


suddenly nicely lonely 


certainly 


——> badly 


4. certain ment 
hard ness 
soft ly 


5. maiden ness 
form ly 
nice s 


6. fast ness 
sick ly 
gradual ist 


Next have pupils look at the words 
in the second group of list words. Ask: 
“Which root words in this group end 
with a final e?” (nicely, lonely, largely, 
barely, and sincerely) “Was the final 
e dropped when the ly sufhx was 
added?” (no) Write the five words on 
the board and circle the final e in each 
word, calling attention to the fact that 
it is not dropped when the ly suffix is 
added. 

In summary, point out that adding 
the ly suffix to a word usually need not 
change the root word. Letters do not 
need to be dropped or doubled; the ly 
sufhx is simply added to the root word. 

























MATCH/WRITE 


Write the list words that have meanings 
similar to the word pairs. 


1. gleefully, happily 4. watchfully, deliberately 7. lovely, handsomely 
2. honestly, genuinely 5. positively, surely 8. swiftly, rapidly 
3. terribly, horribly 6. greatly, enormously 9. hardly, scarcely 


Do the sentences make sense? Write the 
correct form of each word in heavy type. 


1. Do the job careful. 6. He wasa lone man. 

2. Peter is a friend person. 7. She jumped up quick. 

3. We usual eat at six o’clock. 8. Kay plays tennis bad. 

4. The clubs were sponsored local. 9. I bare have one dollar. 

5. The long trip was final ended. 10. The tide came in gradual. 
| ‘The, /1é/ sound at the end of a word is usually 
| gradually spelled ly. When ly is added to a word, the word 


usually tells you about how something is happening, 


friendly like talking quickly. It can also be used to describe 


something or someone, as in friendly person: 


B 


Match| Write. This activity shows 
that some words have meanings simi- 
lar to meanings of other words. 

Have pupils write the list words 
that have meanings similar to the 
word pairs. 

Word Forms. This activity provides 
practice in deriving one word form 
from another. 

Remind pupils that words have dif- 
ferent forms and that different forms 
are used in different ways. Have them 
read the first sentence and discuss the 
word in heavy type. Ask: “What is the 





ae 


root word of careful?” (care) “What 
other forms of care do you know?” 
Have them think of other forms and 
then ask: “Which form would fit in 
the sentence?’ Have them write a word 
to go in the sentence. Continue in the 
same way with the remaining sen- 
tences. 

Formula. Have someone read the 
formula aloud and tell how it applies 
to the key words and to the sentences 
in Word Forms. 


Supplementary Activity 


Analogies. The following analogies 
are related in form. Write them on the 


Virswers 


I. cheerlul! 
2 sincercl 

> awdolls 

jee CATS AN 

a CeMuhanils 

6. largely 

7. beautifully 


8 suddenly 


Q) barely 
caret lily 
2. triencdy 
» usually 
1 Jocally 
% finally 
6. lonely 
, quickly 

B  Dbirellsy 
Morte 
19. pracualls 


board, leaving blanks for the answers 
in parentheses, and have pupils com- 


plete the analogies. 


lining: line: : losing: (lose) 
serious:seriously: :real: (really) 
room:roomful::spoon: (spoonful) 
slow:slowly:: quick: (quickly) 
word: words: : form: (forms) 

job: jobless: : help: (helpless) 
friend: friendly: : love: (lovely) 
sad:sadly::bad:(badly) 
joy:joyless:: love: (loveless) 
duty:duties:: beauty: (beauties) 





SE SOS ENB eI Bee 


_— 


Using ly. Ask pupils to write sen- 
tences that first use words from 
Match/Write without the ly suffix. 
Lead them to see the difference the ly 
makes in the way words are used. 


or 


Answers 


friendly 
generally 
gradually 
locally 
lonely 
quickly 
ae 
ave 

3. ile 

4. ile 

5. ile 

1. hostile 
2. fragile 
3. missile 
4. textile 
5. fertile 


C 


WRITE AND REVIEW 


Before pupils complete the first ex- 
ercise, ask them to identify the major 
difference between g and q. (The loop 
in g curves to the left, and the loop in 
q curves up to the right.) 


g—Number Count: 1-2 
—Descriptive Count: 1. Around. 2. 
Straight slant down past the base 
line and loop up (to the left). 
q—Number Count: 1-2-3 
—Descriptive Count: 1. Around 
to the left. 2. Straight slant down 
past the base line and loop up (to 
the right) to the base line. 3. 
Curve up. 


Review with pupils the Six Basic 
Handwriting Skills: size, slant, shape, 
spacing, sitting on the base line, and 
style. Remind them to use these skills 
as they complete the second exercise. 

Ask if the answers in the second ex- 
ercise have the same ending. (yes) Ask 
what ly usually indicates about a 
word. (When ly is added to a word, 
the word usually tells you about how 
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WRITE AND REVIEW 


Practise each letter and letter train. 


9 99997 


Write the words below in alphabetical order. 


quickly locally lonely 
friendly generally gradually 
SMISFITSH ES 
BERR OAR ANALOGIES 


Read the clues and name the missing 



















letters. 


1. miss 





——— 


2. fert. 





3, text 


Awe host. == 





5. frag 


something is happening, like talking 
quickly.) 

Misfits. The focus is on final ile pro- 
nounced /ol/. Pupils might suggest 1 
or ul as possible spellings. Note that 
an alternate /il/ pronunciation is 
possible in the word textile. 

Ask pupils to identify the homo- 
nyms in this exercise. If they are un- 
able to do so, instruct them to look up 
missile and hostile in a dictionary and 
report their findings. Encourage them 
to provide context sentences and then 
write their sentences on the board. 

Analogies. Read the first analogy for 
pupils and remind any who need re- 
minding how analogies work. Then 
explain that the answers can be found 
in the words used to answer the Mis- 
fits activity. 


unfriendly 


le kind of rocket 
producing fruit 


woven material 


easily broken 


pat fed 


— 
eons 


eee eee ae OOS F 


Use the misfits to complete the analogies. 








1. companions : friendly : : 
enemies : 

2. iron : unbreakable : : 
eggs : 

3. train : ground :: 


Pear 








4. clothing : 


shoes : leather 


5. desert : barren :: 


farmland : 


D 
Unit 6 Quiz 


The ballerina danced beautifully. 
The chipmunk was friendly. 
The skunk smelled awfully bad. 
The cut was carefully bandaged. 
The bull suddenly charged. 
Joan dresses nicely. 

The frog quickly caught the fly. 
The hermit became lonely. 

The anthill gradually got bigger. 
The test finally ended. 
Students do homework 
fully. 

Stores generally close on Sunday. 
The turtle barely moved. 


cheer- 

















LOOK AGAIN 


FIND THE ROOT 


Write the root word for each word 


below. i ers 
Example: lonely - Sess 
1. nicely 
2. largely 


3. sincerely 
4. carefully 
5. cheerfully 


6. equally 


WHICH WORD? 


Which words make sense in the sentences? 








1. careful care 
He was very with the baby. 
2. careful carefully 
Sie= put 16 dows 
3. equally equality equals 
I like them both well. 
4. beauty beautiful beautifully 





He arranged the flowers 


LOOK AHEAD 


WORD RELATIVES 


Write the list words that are related in 
spelling and meaning to each of the 
following words. 


l. certainty 


2. generate 


3. grade 
4. equate 
5. finish 
6. use 


14. The gifts were sincerely given. 
15. The accident was largely my 
fault. 

16. The forest was badly burned. 

17. Snails usually like rainy weather. 
18. The treasure was divided equally. 
19. Cases of the flu occurred locally. 
20. This is certainly an easy test. 


Note: 
The schwa sound can occur in ully 


(carefully, for example) when words 
are not carefully pronounced. See 
page 4T. 


REWRITE THE SENTENCES 


The sentences below can be made easier to 
read by using list words to shorten the phrases 
in heavy type. Rewrite the sentences and 
compare your work in class. 


Example: 
same area as ours. 
located locally. 


The house was located in the 
Rewrite: The house was 


She went about her work with fine spirits 


and a high heart. 


It happened very quickly. 


ih) 
or 


E 


LOOK AGAIN 


Find the Root. This activity shows 
that root words usually are not 
changed when the ly suffix is added. 
Have pupils read and follow the di- 
rections. 

Which Word? Have pupils com- 
plete each sentence with the correct 
word. When the sentences are com- 
plete, go over the answers and let 
pupils check their own work. 


Supplementary Activities 


More Roots to Find. Write help- 
fully on the board and ask pupils to 


Answers 


LOOK AGAIN LOOK AHEAD 


l. nice l. certainly 

2. large 2. generally 
3. sincere 3. gradually 
Paveare 4. equally 

Dy Caves 5. finally 

6. equal 6. usually 

lL. scaretul 1. cheerfully 
2. carefully 2. suddenly 

3. equally 


4. beautifully 


identify the ly ending and the root 
word help. Ask: “What letters are 
left?’ (ful) “What are the letters 
ful there for?” (Ful is a suffix added 
to help.) Lead to the conclusion that 
to make words such as helpfully, two 
suffixes must be added. 

Word Meanings. Ask: “Does the 
meaning of a word change when you 
add a suffix?” (yes) Discuss what hap- 
pens to the meaning of the word care 
when the suffixes less, ful, s, fully, and 
ed are added. Point out that the es- 
sential meaning may be unaffected, as 
in care and cares, or it may change 
completely, as in care and careless. 
Have pupils make oral sentences with 
all the forms of care. Lead to the con- 
clusion that the form of a word always 
affects the way a word is used in a 
sentence. 


“LOOK AHEAD 


Word Relatives. Tell pupils that 
when words have the same root word, 
they are said to be in the same word 
“family.” Have them read the direc- 
tions and complete the activity inde- 
pendently. 

Rewrite the Sentences. This activ- 
ity shows how a single word can be 
used in place of a phrase. Have pupils 
read the sentences silently and rewrite 
them according to directions. Allow 
them to complete the activity inde- 
pendently and then call on pupils to 
read the corrected sentences aloud. 
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Answers 


sensible 
adventure 
pasture 
feature 
active 
attractive 
captive 
mixture 
motive 
fixture 
picture 
posture 
terrible 
moisture 
capture 
possible 


ure, ive, ible 


Emphasis—The ure, ive, and ible 


suffixes. 


Additional Resources—Use_ Enrich- 
ment Activity 5: Treasure Map. 
A 
Incomplete Poem. This activity 


shows how words are affected by in- 
correct suffixes and how the context of 
a sentence determines which suffix is 
used. 

Have someone read the poem aloud, 
pronouncing the words as they are 
written. Next have pupils write the 
words correctly and read the poem 
again, comparing the two versions. 

Have pupils underline the suffixes 
that were changed and then answer 
the question at the bottom of the 
page. (Other words with ive, ure, and 
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7. INCOMPLETE POEM 

picture The poem will not be complete until you 
rearrange the suflixes of the words in heavy type 

capture to make list words. Write the words you make. 

mixture 

picture 

Jue THE CHAMPION 

moisture 


adventure 
posture 
puncture 
fixture 


feature 


active 


captive 
motive 
active 
attentive 


attractive 


visible 


possible 
terrible 

horrible 
visible 


sensible 





ible suffixes are positive, festive, rup- 
ture, gesture, permissible, and impos- 
sible.) 


Supplementary Activity 


Taking a Second Look. Pronounce 
mirror, letter, and cellar and have pu- 
pils listen to the ending sound. Ask: 
“Do these words have the same ending 
sound that some of the list words 
have?” (No; the ending sound in this 
case is /ar/; in the list words it is 
/char/ [or /chyar/ in some dialects]. 
When the ure suffix is added to word 
parts ending in t, the /t/ changes to 
/ch/.) Pronounce capture, mixture, 
and picture and then pronounce mir- 
ror, letter, and cellar again and com- 





I’m the sensure speller from Kalamazoo. 

In my time I've had an adventive or two. 

Once ina pastible I put ona show: 

A dog was the feative — she spelled with her toe. 
Then I jumped on stage — my act was acture; 

I spelled a word backwards: 

“erutcartta’’ — attracture. 

The crowd was captible while I fixed a mixtive 
Of words with mixed endings 

Like moture and fixtive. 

Now pictive my camel whose postible is strange 
She walks the desert singing * Home on the Range.” 
I had terrure luck when I taught her to write. 
She went days without moistive 

Or one word spelled right. 

These days I go sailing out on the high seas. 

I'm trying to captible some huge spelling bees. 
This is possive only for a champion speller: 

I caught one already, so I guess I’m the feller. 


What are the suffixes in the words you wrote? 


pare the ending sounds. Identify the 
ure suffix on the list words and then 


write the nonlist words on the board 
and identify the or, er, and ar suffixes. 
Point out that the /ar/ sound is usu- 
ally spelled or, er, and ar but that it 
can also be spelled ure. 

Next pronounce the words movy- 
able, navigable, and acceptable and 
have pupils tell what sound they hear 
at the end. Have them identify /abal/ 
and compare it with the sound at the 
end of the list words in the third word 
grouping. Write three list words from 
this grouping and the nonlist words 
movable, navigable, and acceptable. 
Compare the endings, noting that 
/ebal/ can be spelled two ways, ible 
and able. 





Use a list word that is a form of 
the word in heavy type to 


complete cach sentence. 


1. When visibility is poor, the 


road is not 





2. A horrid person is 





to be with. 


3. ‘The tire was punctured by a 
nail. Repair the 





4. Her forehead was moist with 
beads of 





or 


Pay attention. Everyone must 


be now. 





6. The possibility of success 
made the task 





7. The captivated lion was 
ready for 
The boy was terrified. The 


monster in the film was 





oa] 





WORD FORMS 


Compare the words you wrote with the words in 


heavy type. Are the words similar in meaning? Could 


one word be used in the other's place? 





picture 


The /ar/ sound at the end of a word can be spelled ure. The 
suffix ure tells you that a word is a noun, like fixture. 


The /iv/ sound at the end of a word can be spelled ive. The 


active 


sufhx ive tells you that a word is either an adjective like 
active or a noun like captive. 


The /abal/ sound at the end of a word can be spelled ible. 


visible 
terrible. 


B 


Word Forms. This activity provides 
practice in deriving one word form 
from another. 

Remind pupils that words have dif- 
ferent forms that are used in different 
ways. Have them read the first sen- 
tence and discuss the root word and 
the ending of the key word. Ask: 
“What is the root of visibility?” (vis- 
ible) ‘“What other forms of visible do 
you know?” Have pupils think of 
other forms and then ask: ‘Which 
form would fit in the blank?’ Have 
them write a word to go in the blank 
and continue. Discuss the questions 
that follow, leading to the concepts in 
the formulas. 


The sufhx ible tells you that a word is an adjective like 


no 
~J 


Formulas. Select a pupil to read 
each formula. Discuss which letter 
combinations stand for /ar/, /iv/, and 
/abel/ and have pupils use each key 
word in a sentence to illustrate its 
use aS a noun or as an adjective. 


Supplementary Activity 


Who Has the Ending? Write the 
words below on the board, leaving 
blanks in place of the letters in paren- 
theses. Have pupils use the words to 
play Who Has the Ending? 


1. feat(ure) 6. leg(ible) 

2. lett(er) 7. mov(able) 
3. flex(ible) 8. cell(ar) 

4. begg(ar) 9. attract(ive) 
5. attent(ive) 10. siz(able) 


Answers 


1. visible 

2. horrible 

3. puncture 

4. moisture 

5. attentive 

6. possible 

7. capture 

8. terrible 

yes, no 
1]. fixt(ure) 20. act(ive) 

12. avail(able) 21. robb(er) 
13. past(ure) 22. depend(able) 
14. post(ure) 23. capt(ive) 
15. sens(ible) 24. punct(ure) 
16. port(able) 25. bett(er) 
17. may(or) 26. horr(ible) 
18. terr(ible) 27. imagin(able) 


19. posit(ive) 


To play the game, have each pupil 
sit with the palms of his or her hands 
together. Choose one pupil to hold a 
piece of chalk between his or her 
hands and to walk around the room 
putting his or her hands between the 
hands of everyone sitting. At some 
point, he or she should drop the chalk 
into the hands of one of his or her 
classmates. After all hands have been 
passed through, he or she points to 
one of the words on the board and 
asks: “Who has the ending for this 
word?” Pupils then guess who has 
the chalk. When the person with the 
chalk is named, he or she completes 
the word and passes the chalk to 
someone else. 
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Answers 


a 

al 
al 
al 


sae a 


medal 
magical 
principal 
personal 
comical 
medical 
musical 
mental 
postal 


EP He AOS ees 


C 


WRITE AND REVIEW 


Remind pupils that small v, n, and 
m each begin with a round hill. Point 
out that n and m are demon letters 
and that m has one more hill than n. 
Then have them complete the first 
exercise. 


v—Number Count: 1-2 
—Descriptive Count: 1. Curve up in 
a round hill, down in a slant, and 
curve up to the same height as the 
round hill. 2. Back down just a 
little and then swing out. 
n—Number Count: 1-2 
—Descriptive Count: 1. Up in a 
round hill and down in a straight 
slant to the base line. 2. Up in a 
round hill and down; curve up at 
the base line. 
m—Number Count: 1-2-3 
—Descriptive Count: 1. Up in a 
round hill and down in a straight 
slant to the base line. 2. Up ina 
round hill and down. 3. Up ina 
round hill and down; curve up at 
the base line. 


Before pupils copy the sentence in 
the second exercise, remind them that 
every letter should rest on the base 
line. 
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WRITE AND REVIEW 


Practise each letter and letter train. ie ~~ | 


iste ee 


MISFITS 
BERR OAR 


Read the clues and name the missing letters 


Li SUZ. J 


Copy the sentence. Every letter should rest on the base line. 


1 “tot ] whole 


ge met ] iron, copper 





3. leg. lawful 





4. tri case in law court 





more than one 





5. plur. 


NEW WORDS 


Use the word parts to make words similar to the misfits. 





Example: coast + al = coastal 


le med £7 person 7. music 











5. comic 8. ment 











2. magic 


3. princip 6. medic 9. post 














Have pupils name the list words in D | 
the sentence. (attentive, terrible, mix- 
ture) Have them tell you what the Unit 7 Quiz 
sufhxes ive, ible, and ure tell you 
about a word. (The suffix ive tells you 1. The spider held the fly captive. 
that a word is either an adjective or a 2. The dog had a horrible growl. 
noun. The sufhx ible indicates an ad- 3. The artist painted her picture. 
jective, and ure frequently indicates a 4. Owls are more active at night. 
noun.) 5. The flea was barely visible. 

Misfits. The focus is on the final al 6. The hunters hoped for adven- 
pronounced /al/. Pupils niight spell ture. 
this ending il or el. Have them write 7. Moles have terrible eyesight. 
the missing letters for each word. 8. Mother fixed the light fixture. 

New Words. Read the directions 9. Sheep grazed in the pasture. ] 
and allow pupils to work indepen- 10. The actress was attractive. ; 
dently. Ask them to spell their answers 11. The man tried to capture the 


aloud. Challenge them to identify the bobcat. 
word that has a homonym and to 12. The flat tire was caused by a 
write a context sentence for each hom- puncture. 


onym. 13. ‘The dog looked attentive. 


, —— _ 





LOOK AGAIN 


FIND/WRITE 


Write the word in each line that was used 


as a list word in this unit 


terror terrify terrier 


horror horrify 


sensitive 


motion move motel 


horrible horrid 


sensibility 


terrible terribly 
horribly 
sensation 


sensible 


motive motor 


vision visibility 


positive 


depict picturing 


invent advent 


attend attention 


captive captivate 


possibility 


pictured 


adventurer 


attentive 


caption 





position possible 


picture pictorial 
adventure 


venture 


attitude attending 


captain cap 


LOOK AHEAD 


FIND AND SCORE 


Going from left to right. see how many 
words you can find in the word 
attractive. Give yourself a point for each 


letter in each word you make 


14. Mud is a mixture of dirt and 
water. 

15. Good posture is important. 

16. Ferns require lots of moisture. 

17. The thief’s motive was unknown. 

18. It is possible to climb the moun- 
tain. 

19. Clothes are a sensible gift. 

20. The monkeys were the feature at- 
traction. 

Note: The /char/ sound may be 
especially difficult for some pupils to 
produce. They will need help hearing 
the /ch/ sound in ture because they 
will be Ied to think it begins with sh 
or ch. 

See page 16 for discussion of the /v/ 
sound spelled b. 

The schwa sound is present in ible 
(terrible, for example). See page 4T. 


EXPLAIN THE SITUATION 


Write a story or a poem about some 
of the other adventures the champion 
speller On page 26 might have had 


Compare your story or pocm in class 
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E 


LOOK AGAIN 


Find/ Write. Have pupils read the 
words in each line and write the list 
word. If they have difficulty recogniz- 
ing list words, ask: “What are the 
endings we studied in this unit?” (ure, 
ive, and ible) 


Supplementary Activity 


Using Find/Write Again. Use the 
words in Find/Write to discuss forms 
of words. Have pupils find the words 
in each line that share a common root 
word. Then have them name the root 
word and tell how many suffixes may 
be affixed to the root word to make 


Answers 
LOOK AGAIN 


terrible 

horrible 
sensible 
motive 


or ye Go NO 


visible 
possible 


“ID 


picture 
adventure 
9. attentive 
10. captive 





LOOK AHEAD 


Answers will vary. 


other word forms. Have them look up 
unfamiliar words in a dictionary and 
use the words in sentences. 


LOOK AHEAD 


Find and Score. Write the word at- 
tractive on the board and have pupils 
find the words at and ate. Point out 
that it is possible to skip letters as long 
as the left-to-right sequence is main- 
tained. Have them complete the ac- 
tivity. 

Explain the Situation. This activity 
allows pupils to use the list words in a 
creative writing assignment. Discuss 
the spelling adventures of the cham- 
pion speller from Kalamazoo and ask 
pupils to tell about other spelling ad- 
ventures he might have. (It may be 
helpful to. have someone read the 
poem again. Select someone who can 
quickly substitute the correct ending 
for each word.) Encourage pupils to 
discuss their ideas and then have them 
write short stories, using as many list 
words as possible. 


Supplementary Activity 


Story Follow-Up. After pupils have 
written their stories and you have 
read them, have some of the better 
stories read aloud. Underline the list 
words and put the stories on a bulletin 
board. : 
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Answers 


unity 
purity 
activity 
beauty 
equality 
liberty 
treaty 
plenty 


DID TA oN - 


letter i 


Emphasis—The ty and ity endings. 


Additional Resources—Use_ Enrich- 
ment Activity 6: Add an Ending. 


A 


Connecting Parts. This activity il- 
lustrates how a few sufhxes can be 
used to make several words. 

Explain that by connecting the 
word parts on the left with the word 
parts on the right, list words can be 
formed. Beginning with item I, help 
pupils identify the list word unity. 
Have them write the list word and 
continue in this way for the remainder 
of the activity. 
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hin ity 
lat 
ite 
2. pur ify 
ity 


ion 


3. activ ate 
ed 
ity 


ty 


When all the words have been writ- 
ten, discuss the final question. 


Supplementary Activity 


Taking a Second Look. Have pupils 
pronounce the list words they wrote 
and tell what sound they hear at the 
end. (/té/) Next pronounce the words 
committee, absentee, and guarantee. 
Have pupils listen to the ending 
sound. Then ask: “Do you also hear 
the /té/ sound at the ends of these 
words?” (yes) Write the three nonlist 
words on the board and point out that 


List words can be formed by connecting the word 
parts on the left with word parts on the right. Write 
each list word that can be formed. 


4. beau ment 


tiful 


Say the list words you wrote. Decide which ones end 
with the sound /it¢/ and which end only with the 
sound /té/, What letter spells the /i/ sound in /ité/? 


unity majority minority equality quality quantity purity 
unity ACLIVILY ability community 

plenty treaty beauty liberty dusty majesty mighty thirsty 
thrifty plenty difficulty 


5. equal ize 





ity 

ion 
6. liber — ing 

Ny 


ate 


~) 


treat ing 
y 


ion 


ee) 


plen tion 
ty 
tiful 


the /té/ sound is spelled tee rather 
than ty. Underline the letters tee. 

Pronounce the words pea, sea, flea, 
and ask: “What sound do you hear at 
the ends of these words?” (the /é/ 
sound) Write the words on the board 
and call attention to the letters ea 
that stand for the /é/ sound. 

Discuss the fact that the /é/ sound 
can be spelled y, ee, and ea at the ends 
of words and that the /té/ sound can 
be spelled tee and ty at the ends of 
words. Lead to the conclusion that al- 
though the /té/ sound can be spelled 
two ways, when it occurs at the ends 
of words it is usually spelled ty. 


SIMILAR MEANINGS 


Write the list words that have nearly the same 












meaning as the following words. 


1. hardship, trouble 4. more than enough 

2. king 5. more than half 

3. amount 6. town 
CROSSWORD 


On your paper, write the list words 
that complete the crossword puzzle. 


ACROSS 


3. freedom 


6. society 
8. strong 
10. pact 


11. the smaller number 
12. powdery 

DOWN 

good looks 


talent 


me ro 


dry, parched 
movement 


worth 


ens 


economical 


ey The /té/ sound at the end of a 
ge word is usually spelled ty. 


The /ité/ sound at the end of a 


unity word is usually spelled ity. 





B 


Similar Meanings. In this activity, 
pupils will pair words that have simi- 
lar meanings. When they are finished, 
have them name words that are similar 
in meaning to the words on page 30. 

Crossword. This activity focuses on 
the spellings and the meanings of list 
words. You may wish to duplicate the 
puzzle layout and give a copy to each 
pupil. Explain that words in a cross- 
word puzzle go down and across and 
that the box where the words overlap 
must have the same letter. 

Help pupils read each clue, remind- 
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ing them that the answers can be 
found in the list words. After each 
clue is read, have them write the list 
words on their papers. 

Formulas. Select a pupil to read the 
formulas aloud and tell how they 
apply to the key words. 


Supplementary Activities 


Taking a Second Look. Pronounce 
treaty and ability and ask pupils if 
they can tell which ends with ity and 
which ends with ty. Help them.iden- 
tify which sounds and letter combina- 
tions go together. Call attention to the 


Answers 


1. difficulty 
majesty 


no 


ISX) 


quantity 

4. plenty 

5. majority 

6. community 


ACROSS 


3. liberty 
6. community 
8. mighty 
10. treaty 
11. minority 
12. dusty 


DOWN 

1. beauty 
2. ability 
4. thirsty 
5. activity 
7. quality 
9. thrifty 


letter i in words ending with the 
/ité/ sound. Pronounce other list 
words at random and select pupils to 
tell whether the words end with the 
letters ty or ity. 

Separate the Sentences. Write the 
following sentences and directions on 
the board. 


Directions: Separate the words and 
write the sentences. (Hint: Look for ty 
endings.) 


1. Thebeautyofthecommunityisthe 
qualityofitsart. 

2. Themajorityofthepeoplehave 
artisticability. 

3. ‘Theymustsometimesbethrifty 
buttheyalwayshaveplenty. 

4. Therehasbeensomedifficulty 
withasmallminority. 

5. Anagreementtoatreatycomesfrom 
theunityofthemajority. 
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Answers 


unity 
activity 
beauty 
majesty 
plenty 
difficulty 


De oo NO 


°o 


om 
om 
om 


SU ears 


om 


/em/ 


seldom 
blossom 
kingdom 
freedom 
atom 


bol asa ot Be 


C 


WRITE AND REVIEW 


Point out that small j, p, and f have 
lower loops that should always be 
clearly open. Remind pupils that 
small j and p begin with the same up- 
ward stroke, that small j always has a 
dot, and that small p is two-thirds of 
a space high. Then have them practise 
each letter and letter train. 


j—Number Count: 1-2-dot 

—Descriptive Count: 1. Curve up. 
2. Back down again in a straight 
slant past the base line and loop 
up (crossing the down-stroke at 
the base line). Dot the letter. 

p—Number Count: 1-2-3 

—Descriptive Count: 1. Curve up 
(to the height of small d and t). 
2. Straight slant down past the 
base line, loop around (to the 
left), and curve up to form an- 
other loop (to the right above the 
base line). 3. Curve up. 

f—Number Count: 1-2 

—Descriptive Count: 1. Curve up, 
loop down in a straight slant past 
the base line, and loop up (to the 
right) to the base line where you 
touch the down-stroke. 2. Curve 
up from the base line. 
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WRITE AND REVIEW 


Practise each letter and letter train. 


Check the size and shape of your letters. 


1. togetherness 
2. movement 


3. loveliness 





@MISFITSRES 
HRERRROAH 


Read the clues and name the missing 


letters. 


1. seld m opposite of often 





2. kingdo country ruled by 


a king or queen 





3. freed liberty 





4. bloss. 





flower on a fruit 
tree 


bo at 


What two letters end each word? 


What sounds do they stand for? 





Before pupils write the list word an- 
swers for the second exercise, remind 
them to make each letter the correct 
size and shape. 

Then guide pupils in examining 
the sound at the end of each answer. 
Review that the /té/ sound at the end 
of a word is usually spelled ty and the 
/ité/ sound at the end of a word is 
usually spelled ity. 

Misfits. The focus is on the final 
/am/ sound spelled om. Pupils might 
spell this sound um or im. 

Write the words phantom and ran- 
dom on the board and ask how they 
are like the misfits. If necessary, define 
the words. Challenge pupils to suggest 
context sentences. 

Fill in the Misfits. This exercise 
provides practice in spelling the mis- 
fits. Read the directions and allow pu- 
pils to work on their own. Have them 


 444FP 


Write the list word that is a synonym of each word below. [ 


very small particle 







4. king 
5. enough 
6. 







hardship 





FILL IN THE MISFITS | 


Use the misfits to fill in the sentences below. | 


r 
q 


1. Occasionally means about the same 








no 


Fruit trees in the spring. 





3. Aqueen rules a 


4. ‘The colonies won their 





or 


A molecule is like an 





read the completed sentences and [ 
spell the answers aloud. 


Supplementary Activity 


Write a Story. Challenge pupils to 
write a story about a phantom. En- 
courage them to use as many of the 
misfits as possible. 





D 


Unit 8 Quiz 


The baby had difficulty walking. 
The ski boots were dusty. 

Dogs have the ability to swim. q 
The beehive was full of activity. 
The camel was thirsty. 


The Indians signed a peace treaty. iq 
Ants live in a community. 


eee ea ee ae 


Answers 








LOOK AGAIN 
FIND THE ROOT 
Write ,the root word for each of the I. equal 
c 
following words. 2. dust 
3. difficult 
1. equality 4. purity 4, pure 
5. active 
2. dusty 5. activity 6. commune 
3. difficulty 6. community LOOK AHEAD 
IDENTIFY THE PATTERN dusty 
Make a card with ity on one side and ty ue 
on the other. When your teacher says a thirsty 
list word, identify the pattern by holding quality 
up the side that spells the ending. purity 
thrifty 


LOOK AHEAD 


1. majority 


ADDLED ADS REWRITE THE SENTENCES : : 
2. minority 
Change the words in heavy ‘These sentences can be made easier to read by using list iy treaty 
type to list words to make words to shorten the phrases in heavy type. Rewrite the 4. equality 


sense of this mixed-up ad. sentences and compare your work with your classmates’ 
work. 
So it’s a dusted day and you're i 


feeling might thirstiest. Why 


The gr h as re than half of the voters 5 ; - : 
he group that was more than half of the voters identify Ae ending by holding up jhe 


voted for the Prime Minister. 





nN 


don’t you open up an ice 
cold bottle of Fizzinyerface 


Root Beer? It’s unmatched 3. 
in qualify and purification. 
Be thrift and pick up a case 4. 


of Fizzinyerface today. 


8. The team needed plenty of prac- 
tice. 
9. The water was filtered to improve 
its purity. 
10. The patient received a _ large 
quantity of blood. 
11. Watches of high quality are costly. 
12. The millionaire was thrifty. 
13. Ann admired the sunset’s beauty. 
14. The blacksmith was a mighty 
man. 
15. A majority of the workers went 
out on strike. 
16. The team had great unity. 
17. The boys were in the minority. 
18. The women asked for equality. 
19. The prisoner got his liberty. 
20. The majesty of the Alps over- 
whelmed us. 


Note: The /th/ sound in thirsty and 
thrifty may be especially difficult for 


‘The group that was less than half of the voters voted 
for the woman who lost the election. 

The agreement between the nations was signed by 
ambassadors of both nations. 

Both languages have the same rights in Canada. 


some pupils to produce. Some pupils 
will want to substitute the /t/ sound 
and t spelling for an unvoiced /th/ 
sound. See page 4T for discussion. 

Note the /i/ sound in words ending 
with ity (quality, for example). See 
page 12. 


E 


LOOK AGAIN 


Find the Root. Items 1 through 3 
illustrate words to which the y ending 
or the ity ending was added without 
dropping a letter. Items 4 through 6 
illustrate words from which the final e 
was dropped before adding the end- 
ing. 

Identify the Pattern. Have pupils 
read and follow the directions. Then 
pronounce list words and have them 


side showing the correct spelling of 
the ending sound. If there are incor- 
rect responses, follow the corrective 
procedure outlined on page 17. 


Supplementary Activity 


More Endings to Identify. Pro- 
nounce the following nonlist words 
and have pupils identify the ity and 
ty endings by holding up the correct 
side. 


familiarity hasty 
similarity musty 
party rarity 
hilarity forty 
clarity guaranty 


Note: Both guarantee and guaranty 
can be nouns, but guarantee can be 
a verb as well. 


LOOK AHEAD 


Addled Ads. This activity strength- 
ens recognition of misused words. 
Have pupils read the directions and 
complete the exercise independently. 

Rewrite the Sentences. Have pupils 
read the sentences silently and rewrite 
them according to directions. Allow 
them to complete the activity inde- 
pendently and then call on pupils to 
read the corrected sentences aloud. 
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Answers 


usual 
local 
angel 
equal 
gradual 
national 
petal 
quarrel 
carnival 


dee SD pes OCEE SR aie! ce) be) a 


— 


material 


jol/, al, el, no 


Emphasis—The al and el suffixes. 


Additional Resources—Use_ Enrich- 
ment Activity 7: A Special Puzzle. 


A 


Program the Computer. This activ- 
ity shows that the schwa +1 ending 
can be spelled al or el. 

Ask pupils to tell how the com- 
puter in the picture is being used. (to 
add endings to words) Ask: “What 
two endings do you see?” (al and el) 

Have pupils put the correct endings 
on the word parts going into the com- 
puter and write the resulting list 
words. 

Discuss the questions at the bottom 
of the page, leading to the understand- 
ing that the /al/ sound can be spelled 
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Q PROGRAM THE COMPUTER 
carnival local equal gradual usual carnival criminal hospital 
mineral national natural petal several signal special 


material 


channel angel jewel vessel channel 


quarrel 


Decide which button should be punched to complete 
the words in the computer. On your paper, write the 


words that come out 


a \ 


er 





What sound was added to complete the words? What 
pairs of letters stand for that sound? Does that sound 
give you a clue as to what vowel is used? 

Remember that when a vowel is not accented, it is 
called the schwa sound, and its dictionary respelling 
looks like this: /3/ 





al and el. Call attention to the schwa 
symbol and emphasize that because 
the vowel sound is not accented, the 
/a/ or /e/ sounds are lost in the al 
and el endings. 


Supplementary Activity 


Taking a Second Look. Pronounce 
the words carnival, material, and 
channel. Ask: “What sound is at the 


end of the three words?” (the /al/ 
sound) Ask pupils to name other 
words ending with /al/ and then write 
pencil and handle on the board. Have 
them pronounce the words, noting the 
/al/ endings. Underline the letters le 
and il. Ask: “Can you think of other 
words that end with le and il?” (Note: 
Peril, council, and pupil are examples 
of the schwa+1 sound spelled il; 
uncle, title, and gentle are examples 








1. place to get medical care 
SuOLe 
4. notartificial 


carnival 


channel 


af the schwa+1 sound spelled le.) 
Guide pupils to the conclusion that 
there are four possible spellings of the 
/2l/ sound. 

Next pronounce the word material 
and ask: “How will this word be re- 
spelled in a dictionary?” Help pupils 
identify the /é/ sound of the i and the 
/a/ sound of the a. Lead them to see 
that the word would be respelled 
/ma tir’ é al/. 





The /a1/ sound at the end of a word can be spelled al. 


The /al/ sound at the end of a word can be spelled el. 
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B 


Schwa Sounds. This activity under- 
scores the prevalence of the schwa 
sound in English. Emphasize that the 
sound offers no obvious clue to the 
spelling. 

Have pupils read the directions and 
write the words with the schwa+ l 





SCHWA SOUNDS Answers 
There are ten words in the following sentences that have criminal 
4 the schwa + 1 sound. Write each word on your paper. channel 
1. The criminal tried to swim the channel 3. The captain gave a signal for the vessel hospital 
| and ended up in the hospital with to enter the harbour ‘ 
j National 
ESE LL 4. The Museum of Natural History held several 
4 2. The National Rock Society has had a special exhibit. “Bay 
several meetings about the jewel. I 
signal 
What two endings are part of the words. you vessel 
wrote? What vowel sound begins both endings? Ne 
CROSSWORD Ter 
¢ el, al /a/ 
On your paper, write the 
list words that complete 
the crossword puzzle. ACROSS 
) 
ACROSS oe local 
: 5. criminal 
2. regional 
5. convict 6. usual 
6. normal fie special 
7. oneofakind 8. channel 
8. passage 
DOWN 
DOWN 


1. hospital 
3. mineral 
4. natural 


endings. (Note: All words to be writ- 
ten are list words.) 

Crossword. Be sure pupils under- 
stand how to work a crossword puzzle. 
Remind them that the answers are 
list words. You may wish to duplicate 
the puzzle layout and give a copy to 
each pupil. 

Formulas. Have each formula read 
aloud. Discuss how each applies to the 
key words. (Note: Some pupils pro- 
nounce this sound as a syllabic 1 
rather “than as a schwa + 1: Pupils 
should be evaluated according to their * 
actual pronunciation of al and el.) 
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Answers 


Oo 
Oo 
am 
em 
am 


Sa O0) ie oe 





bottom 
custom 
problem 
program 
bantam 


Se ie De roe 


C 


WRITE AND REVIEW 


Ask pupils to name the stroke that 
is the same in small I, b, h, and k. (the 
upper loop) Remind them that the 
loop should always be open and a full 
space high. Remind pupils to form 
the handwriting demons b and h 
carefully. 


1—Number Count: | 
—Descriptive Count: 1. Curve up 
(to the height of a capital letter), 
loop down in a straight slant, and 
curve up at the base line. 
b—Number Count: 1-2 
—Descriptive Count: 1]. Curve up, 
loop down in a slant, curve up 
and in (from the base line). 2. 
Back down a little and swing out. 
h—Number Count: 1-2 
—Descriptive Count: 1. Curve up 
and loop down in a straight slant 
to the base line. 2. Curve up in a 
round hill, down in a straight 
slant, and curve up (at the base 
line). 
k—Number Count: 1-2-3 
—Descriptive Count: 1. Curve up 
(to the height of a capital letter) 
and loop down in a straight slant 
to the base line. 2. Curve up in a 
hill and around in a tiny loop. 
3. Curve down to the base line 
and curve up. 
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WRITE AND REVIEW 


Practise each letter. Keep the tall loop open in each letter. 











hoes 





Copy the sentence. Your work should 


be neat and clean. 














@ MISFITSE 
EREREEROA 


Read the clues and name the missing letters. 


1. bott 





m opposite of top 


20) cust m habit 





Se Dante small fowl 

















4. probl something to be solved 
5. progr. list of entertainers 
or speakers 
ANALOGIES 
Use the misfits to complete the analogies. 

1. upper lower top paneer 

2. habit seldom rarely 

3. mechanic car detective ee 

4. directions person es computer 

5. heavyweight weight large small 
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After pupils have completed the 
second exercise, have them underline 
the list word channel in the sentence. 
Have them pronounce the sound at 
the end of the word. (the /al/ sound) 
Remind them that the /al/ sound at 
the end of a word can be spelled el 
but that it can also be spelled al as in 
signal. 

Misfits. The focus is on the final 
/am/ sound spelled om, am, and em 
and on the final /am/ sound spelled 
am. 

Define any unfamiliar words and 
use them in context sentences. Ask pu- 
pils to look up the meanings of ban- 
tam and program in two dictionaries. 
(Note: Items 4 and 5 in the following 
Analogies exercise are dependent on 
these meanings.) 

Point out that fowl has the homo- 
nym foul and ask pupils to suggest 
context sentences. 


Analogies. First make sure that pu- 
pils understand the principle of anal- 
ogy. If necessary, repeat the explana- 
tion offered on page 19 of the Teach- 
er’s Edition. 

Read the analogies aloud and help 
pupils complete them. Ask them to 
explain the relationships in each anal- 


Ogy.- 
D 
Unit 9 Quiz 


1. The mouse ate the flower petal. 
The ambulance sped to the hos- 
pital. 

3. The wind damaged several homes. 

4. Dogs chased the criminal. 

5. Jim changed the television chan- 
nel. 

6. Sailors use signal flags to send 
messages. 














LOOK AGAIN 


IDENTIFY 


THE PATTERN 


Make a card with el on one side and al on the other. When 


your teacher says a list word, identify its spelling pattern 


by holding up the side that stands for its ending 


SPOT THE WORD 


Reading either across or down, 
write the list words you can 
What 
combinations should you look 
for?) 


spot. (Hint: letter 








SOOOOOUnE 
pape le a a 
Ps) Bed 6) ie | 


LOOK AHEAD 


STORY SETTINGS 


Use as many list words as you can to write a story 
for either of the settings below. 


Person: specialist Person: detective 
Place: hospital or Place: Scotland Yard 
Thing: emergency Thing: jewel thett 


7. The spy used a special code. 

8. The angel lost her halo. 

9. It is natural for ducks to swim. 
10. Police officers guarded the jewel. 
11. I cut the pie into equal parts. 
12. The maple leaf is our national 

emblem. 
13. My neighbours always quarrel. 
14. Don was a local football hero. 
15. The aorta is a blood vessel. 
16. Our church held a carnival. 
17. The workers got a gradual raise. 
18. The class did its usual work. 
19. Coal is a valuable mineral. 
20. The curtains were made of a fine 
material. 


Note: The schwa sound in al and 
el endings may be especially difficult 
for some pupils to produce. 

Pupils should be reminded that the 
schwa sound gives misleading clues 
about its spelling patterns. For addi- 


WORD RELATIVES 


Write the list word that is related in 
spelling and meaning to each of the 


following words 


1. mine 1. oraduate 
2. sign 5. matter 
3. specific 6. nation 
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tional practice, see pages 12, 16, 20, 24, 
28, and 5T. 

Note the /i/ sound in mineral, hos- 
pital, criminal, and signal. See page 12. 


E 


LOOK AGAIN 


Identify the Pattern. Have pupils 
read and follow the directions. ‘Then 
pronounce list words at random and 
have pupils hold up the side of the 
card showing the correct spelling of 
the el and al suffixes. If there are in- 
correct responses, follow the corrective 
procedure outlined on page 17. 

Spot the Word. Discuss the question 
in the hint and remind pupils to look 
for words with the al and el suffixes. 
Have them read the directions and 
write as many list words as they can 
find. 


Answers 
LOOK AGAIN 


ACROSS 


several 
mineral 
carnival 
usual 
special 
channel 
local 


DOWN 


criminal 
angel 
petal 
equal 





LOOK AHEAD 


mineral 
signal 
special 
gradual 
material 
national 


So eye cel a 


Supplementary Activity 


More Patterns to Identify. Pro- 
nounce the following nonlist words 
and have pupils hold up the side of 
the card that spells the schwa-+ I 
sound. 


1. dental Jeetactal 

2. metal 8. fatal 

3. hustle 9. bushel 

4. racial 10. squirrel 

5. postal 11. casual 

6. cradle 12. palatial 
LOOK AHEAD 


Story Settings. Remind pupils that 
a plot develops within a story setting. 
Discuss several different kinds of spe- 
cialists the story may be about. Out- 
line several emergency situations that 
each specialist could be called upon to 
deal with and have pupils write a 
short story, using as many list words 
as possible. 

Word Relatives. Tell pupils that 
when words have the same root word, 
they are said to be in the same word 
“family.” Have them read the direc- 
tions and complete the activity inde- 
pendently. 
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Answers 


devil 
pencil 
cradle 
sample 
Ankle 
cable 
Puzzle 
bubble 
Bugle 
bundle 
Paddle 
maple 


/al/ 


il, le 


Emphasis—The le and il suffixes. 


Additional Resources—Use_ Enrich- 
ment Activity 8: Silly Sentences. 


A 


Incomplete Poem. This activity 
calls attention to two frequently mis- 
spelled suffixes with the schwa+ 1 
sound spelled le and il. Have pupils 
silently read the poem and write the 
words that are missing letters. When 
the words have been written, have 
someone read the poem aloud. Point 
out that because le and il spell the 




















There’s a dev. in my penc 
Who makes me spell all wrong. 








Ever since the crad. 





’ 


His spell has been quite strong. 





You'll see it in this samp 
Of words I've written wrong: 
Ank 
Puzz__— became “‘pretsel,’’ bubb 


~ became “‘inkwell,”’ cab. 








You think that’s bad? At least they’re words. 
The next ones are outrageous. 
I hope they're not contagious: 
Bug. 
Padd 
I’m such an awful pupil. 
This devil loves to tease. 


I wrote ‘“bulgu,” bund 
















I wrote “‘deldap,”’ map 





Be gentle with my spelling. 
But do not copy, please! 


What sounds end each word you wrote? 


same sound, their spellings are easily 
confused, a point made in Unit 9. 
Discuss the questions at the bottom 
of the page. You may wish to use the 
poem for a discussion of the function 
of spelling in communication. Point 
out that when words are so badly mis- 
spelled that they are unrecognizable, 
communication is impossible. 


Supplementary Activities 


Taking a Second Look. Pronounce 
the key words for each word group 


THE SPELLING SPELL 


became “‘club.” 
became “‘blub.” 





I wrote “nubled.”’ 
I wrote ‘‘pamle.” 





What different spellings do you find for the sounds? 


bugle maple bugle noble cable cradle ankle angle bubble 
bundle gentle paddle puzzle sample example article 
devil pupil pencil civil evil devil 
What ending will complete each list word in 


the poem? Write the list words on your paper. 


(bugle and devil) and identify the 
schwa + 1 sound and its spellings le 
and il. Ask pupils to read both word 
groups silently to see if there are any 
words that do not end with the /al/ 
sound. They should see that all the list 
words end with the same sound but 
that the sound can be spelled two 
ways: le and il. 

Practice. Pronounce words at ran- 
dom from both word groupings and 
select pupils to tell which letters spell 
the schwa + I ending. 











, lhl (Co 








SCHWA SOUNDS 


Find and write the words in the following 
sentences that have the schwa + I sound. 


1. The man gave an example of the evil 
ways of the devil. 

2. Each pupil brought a news article to 
share in class. 


3. The girl held the 
awkward angle. 


trumpet at an 


4. The frail king was not civil to the 
gentle noble. 


5. “Bubble, bubble, toil, and trouble,” 
said the witch. 

6. Carrie wrote a fable about a horse ina 
stable. 


What two endings are part of the words 
you wrote? 
What vowel sound begins both endings? 


SCHWA+L REVIEW 


Write the correct endings for the following words. 




















Useonly al, el, il, or Ile. 


nation 








artic 
sign civ. 


bubb==== 








vess_____. 


What vowel sound begins the endings al, el, il and le? 


pene quarr 
gradu gent 
ev. cab. 
bugle 
devil 


B 


Schwa Sounds. Have pupils read the 
directions and write the words with 
the schwa+1 endings. Then have 
them discuss the final questions. 

Schwa + 1 Review. This activity re- 
views the schwa + | endings spelled al, 
el, il, and le. Remind pupils that the 
schwa +1 sound can be spelled four 
ways. Have pupils complete the activ- 
ity and answer the final question. 


The /al/ sound can be spelled le or il. 
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Then ask: “Do any of the words end 
with ol or ul?” Lead to the conclusion 
that the schwa+i sound is rarely 
spelled ol or ul. (Capitol and consul 
are exceptions.) (Note: All words are 
list words.) 

Formula. Have someone read the 
formula aloud and tell how it applies 
to the key words. 


Supplementary Activities 


Who Has the Ending? Write the list 
words on the board with blanks in 


Answers 


1. example pencil 
evil gradual 
devil evil 

2. pupil quarrel 
article gentle 

3. angle cable 

4. civil national 
gentle signal 
noble vessel 

5. bubble article 
trouble civil 

6. fable bubble 
stable 

schwa sound 
le, il 


schwa sound 


place of the schwa + 1 endings. Have 
pupils play the game Who Has the 
Ending? and fill in the blanks with the 
missing letters. See directions on page 
27. (As an alternative activity, you 
may wish to add words from Unit 9.) 
Separate the Sentences. Write the 
following directions and sentences on 
the board. 
Directions: Separate the words below 
and write the sentences. (Hint: Look 
for the schwa + I endings.) 


1. Thepupilsharpenedherpencil 
todothepuzzle. 

2. Igavethecradleagentlerock. 

3. Theexamplewasjustasampleof 


thewholearticle. 

4. Thenobleeagleglaredatuswith 
anevileye. 

5. Howdidthatbundleofcableget 
inthemapletree? 


6. Iampuzzledbymyswollenankle. 


7. Shepaddledthecanoegentlythrough 
thewater. 

8. Bobplaysabugleinthecivil 
serviceband. 
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Answers 
Ihe 
28 
3. en 
4. en 
5. en 
1. hard, soft, stiff 
2. bright, length, dark 


3. light, like, rough 


C 


WRITE AND REVIEW 


Point out the sinfilar beginning 
stroke in small x, y, and z. Remind 
pupils to keep the lower loop open in 
y and z. Then have them practise each 
letter. 


x—Number Count: 1-2 
—Descriptive Count: 1. Curve up in 
a round hill, down in a straight 
slant to the base line, and curve 
up. 2. Make a straight slant cross 
stroke. 
y—Number Count: 1-2 
—Descriptive Count: 1. Curve up in 
a round hill, down in a slant and 
curve up at the base line (to the 
same height as the round hill). 2. 
Back down again in a straight 
slant past the base line and loop 
up (to the left). 
z—Number Count: 1-2 
—Descriptive Count: 1. Curve up in 
a round hill and back to the base 
line. 2. Back up again for a short 
distance and then curve down and 
loop up (to the left). 
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WRITE AND REVIEW 


Practise each letter. 

















MM MISFITSSS 
BREE OAER 


Read the clues and name the 
missing letters. 


whipped 
make hard 
make numb 


dead 


make soft 


dropped 


Have pupils carefully complete the 
second exercise and then check to be 
sure their letters were formed cor- 
rectly. 

Ask one pupil to read the sentence 
aloud. Point out the list word exam- 
ple. As a review of the unit formula, 
ask pupils to name the sound repre- 
sented by le at the end of the word. 
(the /al/ sound) 

Misfits. The focus is on final en 
pronounced /on/. 

Root Words. This activity provides 
further exposure to the final en. Allow 
pupils to work independently and 
then have them read the answers 
aloud. 


Supplementary Activity 


How English Works. Write harden 
and soften on the board and ask pu- 


LAE lf pe ee ee 


Copy the sentence. Check the formation of your letters. 























ROOT WORDS 


Write the root words in the exercise below. 


harden 





pils to define them. Circle the en and 
guide pupils to see that the addition of 
en to the root word changes the mean- 
ing of the word to “to make something 
hard or soft.’”” Emphasize this concept, 
using further examples like weaken 
and loosen. 

Encourage pupils to define the 
words in Root Words by asking ques- 
tions like: “What does stiffen mean?” 


D 


Unit 10 Quiz 


1. A bugle call was sounded. 

2. The horse was gentle. 

3. John carried a bundle of fire- 
wood. 

4. The dog bit my ankle. 

5. Jane sharpened her pencil. 

6. The baby sleeps in the cradle. 


YT ——_————l—oa&X=¥<—_\ | 


i Sl ——_ <==. 





LOOK AGAIN 


SPOT THE WORD 


Reading either across or down, write the list 
words you can spot. (Hint: What letter 


combinations should you look for?) 


Cai ca A SES 





IDENTIFY THE PATTERN 


Make a card for the two spellings of 
the /al/ sound. When your teacher 
says a list word, identify the pattern 
by holding up the side that spells 
the sound. 


si 


iia 
ie: 


a= mI 
TT 8 oo —— 


LOOK AHEAD 


FIND AND SCORE 


Going from left to right. see how many words you 
can find in the word paddle. Give yourself a 


point for cach letter in each word you make. 


Example: 2 points 3 points 


ad add 





7. Eskimos paddle their kayaks. 

8. The car parked at an angle. 

9. The volcano began to bubble. 
10. The miner tested a rock sample. 
11. The spies had an evil plot. 

12. The tree was tapped for maple 
syrup. 

13. Bert read a magazine article. 

14. Alice did the crossword puzzle. 

15. The teacher scolded his pupils. 

16. The devil has a red tail. 

17. John understood the example. 

18. Letter carriers are civil servants. 

19. The Greeks are a noble people. 

20. The workers laid an underground 
cable. 


Note: The schwa sound in le and il 
endings may be especially difficult for 
some pupils to produce. See pages 36 
and 5T. Note the /z/ sound in ex- 
ample. Note the /v/ sound in civil, 
evil, and devil. See page 16. 


EXPLAIN THE SITUATION 


Explain how the devil in the pencil 
on page 38 was finally tricked into 
correcting errors rather than causing 
them. 


E 


LOOK AGAIN 


Spot the Word. Discuss the question 
in the hint and remind pupils to look 
for words with the le and il suffixes. 
Have them read the directions and 
write as many list words as they can 
find. 

Identify the Pattern. Have pupils 
read and follow the directions. Then 
pronounce list words at random and 
have pupils hold up the card showing 
the correct spelling of the schwa + 1 
sound. If there are incorrect responses, 
follow the corrective procedure out- 
lined on page 17. 


Supplementary Activities 


More Patterns to Identify. Pro- 
nounce the following nonlist words 


Answers 
LOOK AGAIN 
ACROSS 


maple 
bugle 
bundle 
pencil 
gentle 
pupil 


evil 
DOWN 
civil 
paddle 
article 


puzzle 
example 


LOOK AHEAD 


Answers will vary. 


and have pupils show the correct 
schwa+ I endings. 


1. waddle 6. poodle 
2. idle 7. fiddle 
3. double 8. fossil 
4. ramble 9. riddle 
>.) temple 10. battle 


LOOK AHEAD 


Find and Score. Write the word 
paddle on the board and have pupils 
find the words pa and pale. Point out 
that it is possible to skip letters as long 
as the left-to-right sequence is main- 
tained. Have them complete the ac- 
tivity. 

Explain the Situation. Discuss ways 
the devil might have been tricked into 
correcting spelling errors and then 
have pupils write a short explanation. 
Remind them to use the list words. 


Supplementary Activity 


Story Follow-Up. After pupils have 
written their stories and you have 
read them, have some of the better 
stories read aloud. 
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Answers 


aviator 
warrior 
printer 
tailor 
conductor 
preacher 
janitor 
inventor 
editor 
director 
speaker 


/er/ 


er, OF 


Emphasis—The er and or suffixes. 


Additional Resources—Use_ Enrich- 
ment Activity 9: Graffiti. 


A 


Figure Out the Scene. This activity 
shows that /ar/ spelled er and or at 
the end of a word often signals the 
name of a person or a thing. 

Call attention to the picture and 
ask: ““How many people do you see 
in the picture? Can you tell by look- 
ing at them what kind of work they 
do?” Have pupils identify an inventor, 
a movie director, an editor, and so 
forth. Remind pupils to write the list 
words they identify. 

In discussing the questions at the 
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FIGURE OUT THE SCENE 


How many list words can you identify in this picture? 












inventor conductor director editor elevator 
janitor tailor warrior aviator 

owner player preacher printer speaker speller 
trailer worker manager toaster 





Look at the words you wrote. What sounds 


do you hear at the end of each? What 


letters stand for the sounds? 





bottom of the page, emphasize that 
/or/ at the end of a word often signals 
the name of a person or a thing, such 
as an editor or a typewriter. Point out 
that /ar/ can be spelled er and or. 


Supplementary Activities 


Taking a Second Look. Ask: “Does 
anyone in the picture look like a 
janitor?” If anyone identifies a janitor, 
ask: “How can you be sure he is a 
janitor?” Discuss how a person’s dress 
or appearance often determines the 
label we attach to him or her. 

Finding Root Words. Write the fol- 
lowing sentence on the board: “An 
inventor is someone who a 


Have pupils complete the final blank 
with the word invents. Ask: ““What is 
the root word of inventor and in- 
vents?” Help them identify the root 
word invent. Continue in the same 
way with the words owner and ele- 
vator. 

Next write janitor and tailor on the 
board. Ask: “What is the root word of 
each word?” Lead pupils to see that 
the words themselves are root words 
for other word forms, such as janitor- 
ial and tailoring. 

Who Has the Ending? Write each 
of the list words on the board, mixing 
words from the two word groups. 
Have pupils fill in the blanks by play- 
ing Who Has the Ending? See page 27 
for directions. 














CROSSWORD 


On your paper, write 
the list words that 
complete the crossword 
puzzle. 


ACROSS 
1. one who gives a sermon 
4. one who talks 
7. one who flies 
8. one who sews clothes 
9. one who fights battles 
10. one who maintains 
a building 
DOWN 


1. one who plays ball 
2. something that 

carries us up and down 
3. something that 

teaches us how to spell 
5. one who runs a business 
6. something that toasts bread 
9. one who works 


On your paper, write the list 
and nonlist words that make 
the poem below rhyme. 


One who owns is an 
One who donates isa 


One who prints is a 


tailor 
worker 


B 


Crossword. You may wish to dupli- 
cate the puzzle layout and give a copy 
to each pupil. Have pupils read the 
clues and complete the puzzle with list 
words. 

One Who . . . This activity shows 
that words that name people often 
end with er and or. Tell pupils that 
to complete the poem they will need 
to write four nonlist words and four 
list words. Tell them also that all of 
the words they write will be words 
that name someone who does some- 
thing. Ask: “Whén a word names 
someone who does something, what 
sound does it often end with?” (the 


One who trails is a 
One who sails is a 
One who sells is a 


One who spells is a 





ONE WHO... 


One who sprints is a 


What sounds end each 
word you wrote? 
Are they spelled the 
same each time? 
Do the words mean a 
person, a thing, or both? 


The /ar/ ending can be spelled er or or. It can 
refer to a person or a thing. 


43 


/er/ sound) Have pupils use the root 
word in each line to figure out what 
word goes in each blank. (Note: Non- 
list words are donor, sprinter, sailor, 
and seller.) 

Formula. Have someone read the 
formula aloud and tell how it applies 
to the key words. 


Supplementary Activities 


Fortune Poems. This activity allows 
pupils to use the list words in a game 
context and calls attention to the fact 
that er and or are pronounced /or/. 

Have each pupil use the list words 
to write two verses forecasting the 
future of a classmate. 


Answers 
ACROSS 


preacher 
speaker 
aviator 
tailor 
warrior 
janitor 


po AO aa 


—_— 
o 
CO 


DOWN 


player 
elevator 
speller 
manager 
toaster 
9. worker 


Doro to 


owner 
donor 
printer 
sprinter 
trailer 
sailor, 
seller 
speller 


/er/ 
no 
both 


Example: 
Eugene is such a wordy feller; 
He’s sure someday to write a speller. 


To establish the cadence for other 
verses to follow, you may wish to make 
up one verse together before making 
the assignment individual. After the 
individual verses are written, they may 
be collected and compiled into one 
poem. 

Separate the Sentences. Write the 
following directions and sentences on 
the board. 


Directions: Separate the words and 
write the sentences. (Hint: Look for 
endings.) 


1. ‘Theeditorandtheprinterwork 
together. 

2. Theelevatorconductorisahard 
worker. 

3. Anaviatorcrashedintheforest. 

4. Thejanitorcomplainedtothe 
manager. 
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Answers 


l. e 
2. e 
3. eh 
4, en 
Daren 
l. even 
2. written 
3. kitten 
4. fallen 
5. mitten 
WRITE AND REVIEW 
As an additional review of the 


demon letters, have pupils write each 
letter once. Remind them that when 
these letters are misformed, they are 
often mistaken for other letters. 

Have pupils read the sentence in 
the second exercise. See if they can 
name some of Edison’s inventions. 
(Edison invented the electric light and 
the phonograph, and he helped per- 
fect motion pictures and the tele- 
phone.) Then have them copy the sen- 
tence. Remind them that every word 
should rest on the base line. 

Ask pupils to pronounce the ending 
of inventor. (/ar/) Remind them that 
or is one of the spellings for the /or/ 
sound. 

Misfits. The focus is on the final en 
pronounced /oen/. 

Ask pupils to identify the root 
words. Point out that in items l, 2, 
and 5 the final e of the root word is 
dropped before en is added and that 
in 3 and 4 the t is doubled to keep the 
original vowel sound short. 
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WRITE AND REVIEW 


Practise each of the demon letters below. 















Copy the sentence. Every) word should rest on the base line. 



























@ MISFITS 
EERE EOAR 


Read the clue and name the 
missing letters. 


1. chos 





n picked out 





2. ris. n form of rise 


3. fate make fat 





4. rott spoiled 





form of take 


Word Pairs. Read the directions 
and ask: ‘How is raven like the mis- 
fits?” Allow pupils to work independ- 
ently and then have them spell their 
answers aloud. 


D 


Unit 11 Quiz 


1. The bread was burned in the 
toaster. 

People crowded into the elevator. 
Fans cheered the player. 

The truck’s trailer overturned. 
The chief was a brave warrior. 
The orchestra followed the con- 
ductor. 

The dog bit its owner. 

8. A bee is a hard worker. 


Do oo 1 


a 




















misfits? 


Example: sparrow raven 


9. The team needed a manager. 

10. The phonograph had a_ bad 
speaker. 

11. The film had a good director. 

12. The gadget made the inventor 
rich. 

13. The professor gave a lecture. 

14. The church welcomed the 
preacher. 

15. Ink splashed on the printer. 

16. Angry letters reached the editor. 

17. Ron’s father is a tailor. 

18. Lucy was a good speller. 

19. The doors were locked by the 
janitor. 

20. Sheila trained to be an aviator. 


Note; The schwa sound in er and 
or endings may be especially difficult 
for some pupils to produce. See pages 
36 and 5T. 


' Which word from each pair has 
a spelling pattern similar to the 


LOOK AGAIN 

SPOT THE WORD 
Reading either across or 
down, write the list words 
you can spot. (Hint: What 
letter combinations should 


Ea 
FS 
Lal 
Pe 


you look for?) 


FIND THE ROOT 
Write the root word for 
each word below. 

1. director 5. speaker 
2. editor 6. trailer 
3. player 7. toaster 
4. preacher 8. inventor 


What letters were left off 


alas eed | 
* Beg 
a 2h | 
 BBa 
PIES 
Bad ss) | + 
2 | 


each word? 






LOOK AHEAD 
RIDDLED POEM 


He uses ink and sets the type 
‘To put down words to read. 


What list words answer the riddles 
in the poem? 





This woman leads the orchestra 
And sets the music’s speed. 

A mighty fighter always ready 

‘To fight when he thinks he must. ——___ 
A man with brooms and mop and pail 
To clean the dirt and dust. 


EXPLAIN THE SITUATION 


Write a story about some of the people on page 42. 


One who uses the alp habet 

To figure out the words. 
One who flies a plane aloft 
Above the soaring birds. 
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E name the person who does the ac- 
tivity?” 
LOOK AGAIN LOOK AHEAD 
Spot the Word. Discuss the question Riddled Poem. ‘This activity 
in the hint and remind pupils to look matches list words with rhyming 


for the er and or letter combinations. meanings. Tell pupils that each of 
Have them read the directions and the verses describes someone who does 
write as many list words as they can something and that the name of the 


find. person can be found in the list words. 





Find the Root. This activity illus- 
trates words in which er and or are 
simply added to root words. 


Supplementary Activity 


Reusing Find the Root. Have pu- 
pils compare the activity words with 
the words they wrote. Ask: “Which 
words name an activity? Which words 


Explain the Situation. Have pupils 
look again at the picture on page 42. 
Discuss the curious fact that so many 
different kinds of people are included 
in one picture. Ask: ‘““What kinds of 
real-life situations might bring to- 
gether people in so many different 
fields?” Have pupils discuss possible 
explanations and then allow time for 
them to write about the picture. 


Answers 


LOOK AGAIN 


ACROSS DOWN 


inventor 
worker 
owner 
speller 
printer 
tailor 


warrior 
senior 
conductor 
janitor 
manager 
toaster 


direct 
edit 
play 
preach 
speak 
trail 
toast 
invent 


OID OR oo PO 


er, or 


LOOK AHEAD 


printer 
conductor 
warrior 
janitor 
speller 
aviator 


Supplementary Activity 


The Future Board. This activity 
shows that words ending in er and or 
name people who do things. 

Make a future board (or assign a 
small group to make it) and let pupils 
take turns having their fortunes told. 

To make the board, cover a large 
piece (60 cm by 60 cm) of cardboard 
with white paper and divide it into 8 cm 
squares. In each square, write odd or 
unusual occupations, such as a mad 
inventor, a piccolo player, a fortune 
teller. (Use list words and _ nonlist 
words.) Have pupils take turns standing 
over the board and dropping a button. 
Whichever square the button lands on 
will indicate a pupil’s future. 


aD 


Answers 


yes 
yes 
yes 
yes 
yes 
no 


amoOOR > 


Emphasis—Review of Units 3 


through 11. 


Additional Resources—Use_ Enrich- 
ment Activity 10: Pyramids and Cubes. 


A 


Note: Review Unit activities may be 
completed in four teaching periods. 

Five Block Review. This activity re- 
views the schwa endings spelled ent 
and ence, introduced in Unit 3; al, el, 
and ial, introduced in Unit 9; le and 
il, introduced in Unit 10; and or and 
er, introduced in Unit 11. Remind pu- 
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12 


REVIEW 


FIVE BLOCK REVIEW 


In this game, there are seventeen blocks from beginning 
to end. But if you know some spellings of the schwa 


sound, you can finish 


1. Read the words in the top line of 

block A. 

Ask yourself, “Is there a schwa 

sound in the letters in heavy type?” 

3. Write yes or no on your paper. 

4. Look at block A again. Next to both 
yes and no is a letter. Look at the 
letter next to your answer. Go to the 
block labelled with that letter and 


no 













continue. 


A. different silence 


yes I 


no G 
= 


B. Pencil and noble have the 
schwa sound. Try this: 








present vacant 


yes K no N 


pils that the schwa sound occurs when 
the vowel is not accented. Pronounce 
present, presence, petal, angel, mate- 
rial, maple, devil, motor, and owner. 
Pause after each and have pupils iden- 
tify the schwa ending and tell how it 
is spelled. 

Have pupils note that the review is 
presented in a programed game that 
allows each pupil to proceed at his 
own speed. Tell them that as they pro- 
ceed from one box to another, their 
texts will indicate whether or not they 
are making the right choices. 

Go over each of the four steps in the 





in five. Follow the directions. 


C. File and feel do not have the 
schwa sound, Try this again: 


different silence 


yes I no G 





D. Influence and _ performance 
have the schwa sound. Try 
this again: 

present vacant 
K no N 


E. Accident and fragrant have 
the schwa sound. Try this: 
puzzle civil 

yes H no M 










F. Preacher and editor have 
the schwa sound. Try this: 


poor 
yes J no Q 


afar 


directions with pupils, making sure 
they understand how to proceed from 
box to box. Emphasize that each an- 
swer should be written. 

Have pupils complete the activity. 
You may then wish to determine the 
average score for your class and allow 
them to compare their individual 
scores with the group average. 


Supplementary Activities 


Reusing the Units. If your pupils 
need extra review, you may wish to 
return to the individual units. 











| 








: 





Different and silence have 
the schwa sound. Try this: 
bugle angel 

I Ib 


H. You're almost through. Try 
this: 
preacher editor 


F 


You're right. Now try this: 
pencil noble 
yes K B 


J. Poor and afar do not have the 
schwa sound. Try this: 
seal 


ES aml 


K. You're doing fine. Try this: 
accident fragrant 


E 


L. Bugle and angel have the schwa 
sound. Try this: 
file feel 


yes C I 


To review Unit 3, have pupils turn 
to page 10 and identify the words end- 
ing with ent and those ending with 
ence. Have them silently review the 
list words and make flashcards of 
words that are troublesome. Follow 
the same procedure for the al, el, and 
ial endings, introduced on page 34; for 
the le and il endings, introduced on 
page 38; and for the or and er endings, 
introduced on page 42. 

Word Bingo. This activity provides 
practice in spelling troublesome words 
and allows pupils to use the list words 
in a game context. 





M. Puzzle and civil have the 
schwa sound. Now try this: 


real pale 


NC ommO) no H 


N. Present and vacant have the 
schwa sound. Try this: 


influence performance 


no D 


Real and pale do not have the 
schwa sound. Try this again: 
accident fragrant 
H E 


P. Seal and feel do not have the 

schwa sound, Try this again: 
preacher editor 

yes Q E 


You're finished. How 
many blocks did you 
use? ‘ 
Perfect score: 


To play Word Bingo each player 
must first make a word card by divid- 
ing a piece of cardboard (about 15 cm 
by 20 cm) into ten equal sections. Next 
have each pupil select ten words from 
the word lists in Units 3 through 11 
and write one word minus the schwa 
ending in each section. (Example: 
ang.) Suggest to pupils that they 
select words they have had trouble 
learning to spell. (If you wish to have 
pupils write more words, have them 
use 21 cm by 27 cm paper.) Give pupils 
another piece of cardboard (or paper) 
and have them divide it into the same 


Answers 


yes 
yes 
yes 
no 
yes 
no 
no 
yes 
yes 
yes 


POZE Mr AHH LO 


number of sections again. Then cut 
each section so that it will fit over 
the incomplete words on the word 
card. On the sections, have them write 
the schwa endings that go with the in- 
complete words. 

Call out words at random from the 
list words in Units 3 through 11. After 
each word is called out, each player 
looks for the word on his or her card. 
If he or she finds it, he or she covers it 
with the correct ending. The first to 
cover all of his or her words correctly 
wins. (Note: Pupils may exchange 
word cards and endings and play 
again.) 
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Answers | 




















horrible 
eee UNFINISHED POEM 
attractive 
active Complete the poem by putting either the ible, 
x ive, or ure endings on the unfinished words. 
moisture Then read the poem aloud, 
failure 
PIRATE 
measure THE RA 
treasure A horr pirate all scary and bold 
Was sick in his bed with a terr. cold. 
1 dual His nose was all red and was not too attract 
aqdua 
; 8 x He sneezed and he coughed and his pulse was 
2. mineral 
fe {i quite act 
3. evi nee j : 
et 1 And wiping the moist from each teary eye— 
OCa : Cos E 
eer His health was a fail___. — he told me just why: 
2 unde “When working quite hard with a map anda 
6. gentle meas... 
7. ankle Don't choose a wet swamp to bury your 
Sacable 





treas. 





9. mammal 


10. particle SORT THE SCHWA SPELLINGS 


11. cancel 
12. serial Read the formula. Then look at the 
words below the formula. Change the bugle The /al/ ending can 
/a1/_ on the words below to one of the devil b 
: : : ; = ¢ spelled 
following endings: le, il, al, el. carnival me fare 
Write the words on your paper. channel a yy aa 
1, gradu/al/ 5. bund/al/ 9. mamm/al/ 
2. miner/al/ 6. gent/al/ 10. partic/al/ 
3. ev/al/ 7. ank/al/ lies -canc/ol/ 
B 4. loc/al/ 8 cab/al/ 12. seri/oal/ 


Unfinished Poem. This activity re- 
views Unit 7. Have a pupil read 
through the poem, substituting ible, 
ive, or ure for each blank. Ask: 
“Which endings have the schwa 
sound?” (ible and ure) “Which does 
not have the schwa sound?” (ive) Dis- 
cuss the letter combinations that stand 
for each ending sound and have pupils 
write the words that go in each blank. 

Sort the Schwa Spellings. This ac- 
tivity reviews schwa endings, intro- 
duced in Units 9 and 10. Emphasize 
that the schwa+1 ending can be 
spelled four ways. Have pupils read 
the formula and tell what the four 
ways are. Pronounce the key words 
and have pupils note the /al/ sound at 
the end of each. Then have them read 
the directions and write the words 
below the formula with the correct 
endings. (Note: Nonlist words are 
mammal, particle, cancel, and serial.) 


Supplementary Activities 


Reusing the Units. If your pupils 
need extra review, you may wish to 
have them return to the individual 
units. 

To review Units 9 and 10, have pu- 
pils turn to pages -34 and 38 to look 
over the list words with the schwa + 1 
ending. Have them find the list words 
they had trouble with in the review 
activity and write them correctly. You 
may suggest that they make four 
groupings (il, le, el, and al) and write 
troublesome words in the correct 
group. 

Say the Consonant; Show the Vowel. 
This activity helps pupils distinguish 





between vowels, consonants, and vow- 
els with schwa sounds. 
Pronounce list words at random 


from Units 7, 9, and 10. Select a pupil 
to spell the word, using gestures in 
place of vowels. 

Instead of saying A, the pupil makes 
an upside-down V with two fingers of 
one hand and crosses it with a finger 
of the other hand. Instead of E, he 
or she points sideways with three fin- 
gers on the left hand. Instead of I, he 
or she holds up one finger. For O, he 
or she makes a circle with a thumb 
and a finger. For U, he or she cups 
his or her thumb and first finger. 
When a vowel-has the schwa sound, 
he or she makes a backward C with 
the right hand and crosses it with the 









ADD THE ENDING 


Make sense of the sentences by adding y, ly, or 


ity to the words in heavy type that need changing. 


Write the complete sentences. 


1. Her role in the musical showed how musical 


inclined she was. 


2. Equal under the law is supposed to make 


everyone equal. 


3. “The plans are definite,” he said definite. 
I had difficult doing the difficult work. 


The skier worked up a sweat on the ski 






one of the following endings: ant, ance, ition, 
ation, ion. Write the words on your paper. 


merch object 
found edit 
bal form 


subtract serv 


index finger of the left, to make the 
F™ a symbol. 


C 


Add the Ending. This activity re- 
views the ty and ity endings, intro- 
duced in Unit 8, and the ly ending, 
introduced in Unit 6. 

Call attention to the fact that the 
two key words in each sentence are 
the same and that only one of the 
words will need to change form. Have 
pupils read the directions, noting that 
the endings to be added are y, ly, and 
ity. Remind them that the way a word 


ris used determines which form the 


slopes. She was sweat but victorious. 


ADD THE ENDINGS 


On each of the word parts or roots given, place 


allow 
discuss part 


Possess 








appear 









perform 








word takes. Have them rewrite the 
sentences correctly. 

Add the Endings. This activity re- 
views the ant and ance endings, intro- 
duced in Unit 4, and the ion, ation, 
and ition endings, introduced in 
Unit 5. 


D 


Reusing the Units. If your pupils 
need extra review, you may wish to 
have them return to the individual 
units. 

To review Unit 6, have pupils turn 
to page 22 and read the words in the 
two word boxes. Ask: ‘““Was the ly end- 


Answers 


musical, musically 
Equality, equal 

definite, definitely 
difficulty, difficult 


sweat, sweaty 


SAGE Os 


merchant 
foundation 
balance 
subtraction 
objection 
edition 
formation 
servant 
allowance 
discussion 
possession 
appearance 
partition 
performance 


ing added to the root word without 
adding or dropping a final letter?” 
(yes) Have them find list words in 
which the final e was retained. 

Next have pupils turn to Unit 8, 
page 30. Call attention to the words, 
word parts, and endings on the cubes. 
Point out that the list words end with 
ty and ity. Read and discuss the ques- 
tions at the bottom of the page, calling 
attention to the differences between 
the /ité/ and /té/ sounds. 

To review Unit 4, page 14, have pu- 
pils silently review the word list and 
make flashcards of troublesome words. 
Call attention to the different sounds 
of the endings and compare the ant/ 
ance endings with the ent/ence end- 
ings discussed in Unit 3. 

Next have pupils read the word 
lists on page 18 and identify the end- 
ing sounds, /an/, /ishan/, and /ashan/. 
Then point out that the sounds are 
spelled ion, ition, and ation at the 
ends of the key words. 
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Answers 


1. bought 
ves 0 

2. bought 
boulder 
bounce 
bound 
boundary 
bountiful 
bounty 
bouquet 
bout 

3. Answers will vary. 


four 
yes 


Emphasis—The main aspects of the 
sixth-grade Spelling Dictionary: al- 
phabetizing and guide words, pro- 
nunciations and syllables, accents, and 
word origins. 


A 


Note: The dictionary entries in this 
edition have been written especially 
for various dictionary activities in the 
Spelling Units. (With the exception of 
the words to be alphabetized in the 
first activity, all words in this unit are 
dictionary entries.) 

Alphabetizing and Guide Words. 
This activity reviews alphabetical 
order and guide words. 

Have pupils read the three para- 
graphs in item 1 and discuss how 
words are alphabetized. As the words 
are alphabetized in item 2, remind 
them that the words make up one 


5O 





ALPHABETIZING AND GUIDE WORDS 


1. Which word would appear first in an 2. Suppose the following words made up | 


alphabetical list, bought or boulder? 


Are the first three letters the same in 


each word? the fourth letters? bound bounty boundary 
When words begin with the same bought bouquet bountiful 
letters, they are alphabetized by the 

boulder bounce bout 


first letter that is different. 


oF 


Underline the first and last words in your list. The 
first and last words would also appear at the top of 
the dictionary page. They would be called guide 
words. 


Write three words that you might find on a page 


the order in which they would appear. 


one page of a dictionary. Write them in 





having realize and review as guide words. 


ENTRY WORD AND SYLLABLES 


How many vowel sounds do you hear in education? Find 


education in your spelling dictionary. Count the number 


of syllables shown in the entry word, the first word of 


the entry. Are there as many syllables as vowel sounds? 


page of a dictionary. If anyone needs 
help, have him or her reread the ex- 
planation for alphabetizing in item 1. 

After the words are alphabetized, 
have pupils read the final two para- 
graphs in item 3, identifying the guide 
words for the page. (bought and bout) 

If pupils need additional practice in 
working with guide words, ask them 
which of the following words would 
be found on a page having bought 
and bout as guide words: bouncer 
(yes), bottom (no), borrow (no), bowl 





(no), boulevard (yes), bounty (yes). 

Entry Word and Syllables. This ac- 
tivity introduces entry words and syl- 
labication. 

Have pupils read and answer the 
questions. In discussing the number 
of syllables in education, lead to the 
conclusion that each syllable has one 
vowel sound. Pupils should see that 
the number of syllables a word has is 
the same as the number of vowel 


sounds it has. (Note: Syllables are dis- | 


cussed again in Unit 14.) 





| 


: 








————— OOOO 





DIVIDE THE WORD 


When you need to break a word at the end of a 


writing line, divide the word where a syllable ends. If 


1. aban/don 4. channel 


three or more letters cannot be written on the line. 


write the entire word on the next line 


Suppose you had to divide the following words at the 3. 


2. capture 5 


we mcasure 


splendid 6. poverty 


end of a line. Write the words and make a slash to show 


where you would divide each word. 


RESPELLING 


‘To show how a word is pronounced, a written code is 


put between slashes and 1s called a dictionary respelling. 


Use the Sound/Spelling Key on page 139 to figure out 


each respelling below. Write the words. 


1. /prid/ 3. /pur/ 
a HN Sry! 4. /serch/ 
Divide the Word. This activity 


shows how words are divided when 
they occur at the end of a line of 
writing. 

Ask pupils if they can figure out 
from books they have read how words 
are divided at the end of a line of 
writing. Then have them read the first 
paragraph to find out where a multi- 


5. /wont/ 


6. /helth/ 
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syllable word at the end of a line 
should be divided. They should con- 
clude that at least three letters of a 
word should be left at the end of a 
line and on the line below. Have them 
divide the six activity words as if they 
occurred at the end of a line. 

Respelling. This activity reviews 
dictionary respellings. 

Have pupils read the first sentence. 
Then discuss how a dictionary respell- 
ing is written and what its purpose is. 

In discussing the Sound/Spelling 


Answers 


2. cap/ture 

splen /did 
chan/nel 
meas/ure 

pov /erty, pover /ty 


D or HD vo 


pride 
care 
pure 
search 
want 
health 


Cy StH Comno = 


Key, call attention to how each sound 
is shown by two or three example 
words. Point out that each vowel can 
stand for several sounds, each sound 
having its own symbol. Tell pupils 
that the respellings correspond to the 
sounds of the key letters in the exam- 
ple words. They can use the Sound/ 
Spelling Key as a guide to finding the 
pronunciation of a dictionary re- 
spelling. 

Have pupils write the words that 
stand for the respellings. 


5l 


Answers 


the third syllable 
softer 

]. in for ma tion 
2. in fluen tial 


3. dif ficul ty 








4. manu fac ture 














the first syllable 
the second syllable 
no 

Answers will vary. 


C 


Accents. This activity distinguishes 
between primary and secondary ac- 
cents. Have pupils read through the 
activity to find out the difference be- 
tween primary and secondary accents. 
Pronounce the word education with 
them and be sure they hear the differ- 
ence between the strong accent of the 
third syllable and the accent of the 
first syllable. 

As pupils look up the dictionary re- 
spelling of education, point out that 
the primary accent is indicated with a 
heavy accent mark and the secondary 
accent is indicated with a light accent 
mark. (Note: You may wish to have 
them find other words in the dictionary 
with primary and secondary accents.) 

Have pupils read the directions in 
the final paragraph. Point out that the 
primary and secondary accents are to 
be indicated with underlining rather 
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ACCENTS 


In education, which syllable is said the loudest, or 
with the most stress? The syllable with the greatest 
stress has a primary accent mark; find this mark in 











the dictionary respelling for education. 


Now find the accent mark on the first syllable in 
education. lo you say this syllable louder, or softer, 
than the primary accent? 

A secondary accent mark shows that a syllable has 


some stress but not as much as a primary accent. 


Say and write the words below. Put two lines under 
the syllable with the primary accent. Put one line 
under the syllable with the secondary accent. 


1. in for ma tion 3. 
2. in flu en tial 4. 


Check your work in your spelling dictionary. 


SHIFT THE ACCENT 


Read the sentences below. 


What is that strange-looking object? 
Would you object to my borrowing your 
bicycle? 


In the first sentence, which syllable in 
object is accented? in the second? Is the 


meaning of object the same in each sentence? 


than accent marks. Have them com- 
plete the activity. 

Shift the Accent. This activity shows 
that the meanings of some words are 
indicated by their accents. 

Select someone to read aloud the 
two sentences at the beginning of the 
activity. Call attention to the differ- 
ent pronunciations of the key words. 
Then have pupils read and answer the 
questions below the sentences. They 
should conclude that the meaning and 
use of words such as object depend 
upon their accents. Ask: ‘“‘How do you 


dif fi cul ty 
man u fac ture 






Each word below has two pronunciations 
and two meanings. Write a sentence for 
each meaning of each word, circling the 
accented syllable. If you need help, use your 
spelling dictionary. 

record convict 


permit insult 


Be sure to share your sentences in class. 


know how to pronounce such words 
when you read them in sentences?” (by 
the use of the word in the sentence) 
(Note: You may wish to use the words 
present and desert in sentences illus- 
trating how the pronunciation is de- 
termined by the context.) 

Have pupils read the directions at 
the bottom of the page and write two 
sentences illustrating the two mean- 
ings of each word. 

Let several pupils take turns giving 
sentences aloud. Let the class decide 
which syllable is accented. 








| 
| 
| 
| 
| 


WORD ORIGINS 


Many 


English words are formed from 


Greck or Latin words. For example: 


submarine a ship that can travel under 
the surface of the water 
sub |Latin] under, beneath 


marine | Latin] of the sea 


autobiography 


the story a person writes 
about his or her own life 

auto [Greek] _ self 

bio [Greek] _ life 


graphy [Greek] to write 


¥ Look at the dictionary entries given here. 


From what language did the word parts 


originate? 











—gram /gram/ [Greek from gramma, 
meaning to draw. to write, or to 


record| drawing, writing, recording. 





either gram or scribe. 


Greek 


tele hexa dia kilo 


What other words can you think of that 
begin with these prefixes? 

In 1857 there was a need for a shorter term 
for telegraphic message. What term was 


: 

Word Origins. This activity shows 
that: (1) some words are made from a 
prefix and a word part, (2) many pre- 
fixes and word parts come from Latin 
and Greek, and (3) words are often 
made to fill a need for new termi- 


| nology. 
| Have pupils read the origins of sub- 


— 


marine and autobiography and note 
that the prefixes and word parts have 
Greek or Latin derivations. Tell them 
that many English words are made by 





The prefixes below are listed under the language in 
which they originated. Study the prefixes and then write 


as many words as you can by attaching the prefixes to 


—scribe /skrib, {Latin from scribere, 


meaning to write] write. 





Latin 


sub pre de trans 


used? Look up the entry for your answer 
in the spelling dictionary. What other word 
was formed through the suggestion of this 


word? 


combining word parts from one or 
more languages besides English. Em- 
phasize that the origin of the word or 
word part is usually placed in brackets 
immediately following the respelling. 
Call attention to the entries for gram 
and scribe and have pupils note that 
each entry is followed by a respelling, 
the origin and its meaning, and a 
definition. 

After pupils read the directions 
under the example entry, discuss the 
meanings of the Greek and Latin pre- 
fixes. Have them write as many words 


Answers 


-gram (Greek) 
-scribe (Latin) 


telegram 
hexagram 
diagram 
kilogram 
subscribe 
prescribe 
describe 
transcribe 


telegram, cablegram 


as possible, using the word parts gram 
and scribe. 

Discuss the term telegraphic mes- 
sage with pupils. Help them see how 
the term telegram came about. After 
they have read the entry for telegram, 
discuss the formation of cablegram. 
Call attention to the idea that new 
words are formed because of a need 
for new terminology. 

Note: Units 21 through 25 deal with 
the way words.are invented, borrowed, 
and built up. Additional dictionary 
activities are included in those units. 
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Answers 


shelter 
hollow 
splendid 
SUCCESS 
Timber 
moment 
border 
succeed 
hobby 
object 


yes, yes 


Emphasis—syllabication. 


Additional Resources—Use_ Enrich- 
ment Activity 11: Syllabication Karate. 


A 


Max’s Misadventures. This activity 
shows that a syllable is a word part 
with a vowel sound. 

Ask pupils if they have ever heard 
of a disease called “‘syllabititis.” Tell 
them this is a disease Mad Max has. 
Ask: ‘“‘What do you suppose it does to 
a person?” Have them read the first 
paragraph to find out. Tell them that 
the story is an example of the way 
someone would write if he had “sylla- 
bititis.”” Have someone read the story 
aloud as it is printed. Discuss the 
meaning of the key words and en- 
courage pupils to tell which word 
parts have been confused to make the 
nonsense words. 
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14 


suc: 


cra* 


gov 





om 


MAX’S MISADVENTURES 


ceed shelter timber border suffer hobby hollow object 
succeed SUCCESS splendid 

zy clover minor moment crazy rotate 

ern woman disease govern visit static 


Max has “‘syllabititis,’” a disease that keeps him 






from putting together the correct syllables. 
Write the list words that should replace the 


words in heavy type. 






I took shelject in the holcess of a splenfer 
cactus plant. I thought I had met with sucber in 
my escape from the Lisadars when I heard 
someone yell, “Timceed!” and in a modid the 
cactus plant fell across the bordid. I was trapped 
and knew I could not sucder in another escape 
attempt, although my hobter was to do the 
impossible. My mouth was gagged, so I could not 
oblow. I was doomed to suffer at the hands of 
the Lisadars! 


I)id you hear two parts in each word you wrote? 
Did each part contain a vowel sound? 


A word part that has a vowel sound is called a 
syllable. 





Next have pupils write the words 
with the correct syllables and discuss 
the questions at the bottom of the 
page. Lead to the conclusion that 
every syllable has one vowel sound 
and that a word with more than one 


syllable has more than one vowel 
sound. 


Supplementary Activity 


Sounds and Syllables. Tell pupils 
that a vowel sound can be represented 
by one vowel or by more than one 
vowel. 


Write the word hobby on the board 
and have it pronounced. Ask: “How 
many vowel sounds do you hear in 
this word?” (two) “How many vowel 
letters do you see?” (two) 

Next write outshoot on the board 
and ask: “How many vowel letters do 
you see in this word?” (four) “Does 
that mean this word has four sylla- 
bles?”’ (no) Pronounce the word out- 
shoot and help pupils see that the 
vowels ou stand for one sound and the 
vowels oo stand for another sound. 
Ask: “Since there are just two vowel 
sounds, how many syllables are there?” 
(two) 


Answers 


two consonants 
one consonant, yes 
one consonant, no 


SYLLABICATION 


How many consonants separate the vowel sounds in 
suffer? When two consonants separate the vowel sounds 








in a word, the word is usually divided between the two 
1. clo ver 
consonants: suf fer. eae 
Zo estatic 
How many consonants separate the vowel sounds in aap ae 
Dae ae 3. minor 
rotate? Is the first vowel sound long? To keep the vowel — 
sound long. the word is divided between the o and t: 4. cra zy 
ro + tate. 5. wom an 
How many consonants separate the vowel sounds in 6. dis ease 


govern? Is the first vowel sound long? To keep the 
vowel sound from being long, the word is divided 


between the v and e: gov + ern. 


j Write the following words. Circle the syllables. 
]. clover 3. minor 5. woman 
2. static 4. crazy 6. disease 


When two consonants separate vowel 
suc + ceed sounds, the word is usually divided 
between the two consonants. 


If the first vowel sound is long, the 
word is divided between the vowel and 
the consonant. 


If the first vowel sound is not long, the 
gov: ern word is divided between the consonant 


and the second vowel. 


or 
Or 


bles. Have pupils pronounce the ask a pupil to write the word on the 








B 


Syllabication. This activity provides 


words, noting that the division of the 
syllables reflects the way the words 
sound. 


board and divide it into syllables ac- 
cording to sound. 


generalizations for the division of two- After discussion, have pupils read 1. bal-lad —-13.._ balance 
syllable words with one or two medial the directions in the final paragraph 20 Levert 14. din-ner 
consonants. and complete the activity. 3. do-nate 15. fla-vour 
Tell pupils that syllabication of Formulas. Select someone to read 4. flat-ter 16. hur-rah 
words usually follows the sounds of — each formula aloud and tell how it ap- 5. hin-drance 17. im-pose 
words. Point out that the questions on _ plies to the key words. 6. hu-mour 16. Ley “el 
this page are questions that will help 7. im-age 19. lin-ger 
in understanding how syllables and 8. les-son 20. on-ion 
sounds go together. Have them read Supplementary Activity 9. li-cense 4 pa-tient 
the first three paragraphs. 10. o-men 22. re-ceive 
Next write suffer, rotate, govern, on Practice. Pronounce each of the fol- 11. pa-gan aon Tey" eh 
the board and divide them into sylla- | lowing words. After pronouncing each, 12. re-volve 24. su-perb 
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Answers 
i 

1 
in 
in 


Sue 0? phe 


in 


napkin 
Latin 
aspirin 
mufhn 
bulletin 
pumpkin 


No RON 


C 


WRITE AND REVIEW 


Remind pupils that their capital let- 
ters should be nearly a full space high. 
Have them practise capitals A, O, and 
D. 


A—Number Count: 1-2 
—Descriptive Count: 1. Around to 
the left. 2. Straight slant down 
and curve up (at the base line). 
O—Number Count: 1-2 
—Descriptive Count: 1. Around to 
the left. 2. Small loop and swing 
up. 
D—Number Count: 1-2-3 
—Descriptive Count: 1. Curve down 
and make a small loop at the base 
line. 2. Around and curve up with 
a small loop at the top just touch- 
ing the starting point. 3. Swing 
out and up. 


Have pupils carefully copy the sen- 
tence and check the slant of their let- 
ters. Then place the list word shelter 
on the board. Ask how shelter should 
be broken into syllables. (shel- ter) Re- 
view that when two consonants sepa- 
rate the vowel sounds in a word, the 
word is usually divided between the 
two consonants. 

Misfits. The focus is on the final in 
pronounced /en/. 

New Words. Read the directions 
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@MISFKITSE ES 
BERR ROAE 











Dee Gals 


and allow pupils to work indepen- 
dently. Ask them to spell the answers 
aloud. 

Note: Although in in aspirin, nap- 
kin, and pumpkin is pronounced /in/, 
this slight difference in sound should 
not cause problems for pupils. 


D 


Unit 14 Quiz 


Lumberjacks cut the timber. 

The patient had a rare disease. 
Rabbits lived in the hollow log. 
The circus was a success. 

Coin collecting is my hobby. 

It only rained for a moment. 

The river is the border between 
the two towns. 


Bee ee ee 


Copy the sentence. Your letters should slant to the right. 


Read the clues and name the missing letters. 


sweet dried grape 


WRITE AND REVIEW 


Practise each letter. Make each letter nearly a full space high. 


Cae 


NEW WORDS 


Use the word parts to make words similar 
to the misfits. 








iL Cala n house in the woods 
Example: sat + in = satin 
2. marg n border 
1 napka 4. muff 
3. bas. wide bowl 
2eeeat: oa ble 
Ae Sat ees kind of cloth 
3. aspir. 6. pumpk 








8. It was a splendid sunset. | 
9. Lynn found a four-leaf clover. 
10. The king made a visit to India. 
11. The gum came in crazy colours. | 
12. ‘The animals ran for shelter. 
13. Mayors govern our cities. 
14. The actress had a minor role. 
15. Wheels rotate on an axle. 
16. The plan had to succeed. 
17. Static made the TV picture fuzzy. 
18. Moles suffer from poor eyesight. 
19. Baseball was the object of dis- 
cussion. 
20. A nurse helped the old woman. 


Note: There is an assortment of pre- 
viously mentioned problems: the /v/ 
sound in clover, govern, and visit; the 
/i/ sound in timber, splendid, visit, 
and static (page 12); and the Il graph- 
eme in hollow (page 24). 





LOOK AGAIN 


COMeBINE THE SYLeLA*BLES 


Combine the syllables in each line to form list 


words. Write the words on your paper. (Hint: 


Each line has more than one list word.) 


shel gree hob 


um ber 


wom suc ceed 


ease stat dis 


did splen — ject der 





LOOK AHEAD 


EXPLAIN THE SITUATION 


Explain how Max caught ‘“‘syllabititis’” and what 
he did to cure himself. 


TWO-IN-ONE 


Each of the words below can be 
pronounced two ways and has two 


different meanings. Write a sentence 


for each meaning of each word. (Hint: 
Both meanings of each word can be 
found in your spelling dictionary.) 


object invalid separate 


E 
LOOK AGAIN 


Com: bine the Syl-la-bles. This ac- 
tivity shows that every syllable has a 
vowel sound. 

Have pupils read the directions and 
the syllables in the first line. Ask: 
“How many syllables are in this line? 
Which ones can be put together to 
make list words?” Have them com- 
plete the activity. 

Identify the Pattern. Have pupils 
read and follow the directions. Then 
pronounce the words below and have 
pupils hold up the number that shows 
how many syllables the word has. 
After each word, check to see how 


IDENTIFY THE PATTERN 

Make a card with the numeral 2 
written on one side and the numeral 
3 on the other. When your teacher 
says a word, hold up the side that 


shows the number of syllables you 
heard. 


oN 
x 





many identified the correct number. If 
anyone misses a word, write the word 
on the board and divide it into syl- 
lables. (Note: The words below are on 
the frequently misspelled list.) 


]. ac-quire 8. qui-et 

2. ap:par-ent 9.nsep-a-rate 
3. be-lief 10. o-pin-ion 
4. con-scious lf. prac*ti-cal 
bo, déerscrip tion. “12., simi*1+lar 
6. fas-cin-ate 13. thor-ough 
7. pur-sue 14. vil-lain 


Supplementary Activity 


Identify More Patterns. Write the 
following words on the board and 
have pupils divide the words into 
syllables. 


Answers 


LOOK AGAIN 


1. shelter, hobby 

2. timber, crazy, clover 

3. woman, succeed, visit 
4. success, static, disease 

5. border, object, splendid 





LOOK AHEAD 


Answers will vary. 


l. ban-dit 8. o-dor 

2. har-vest 9. win-ner 
3. Ta- dar 10. is-sue 
4. gram-:mar fis pro-cer 
5. let-ter 12. “cieder 
6. for-ceps 13. her mut 
7. rap-id 14. ro-bot 


LOOK AHEAD 


Explain the Situation. Allow pupils 
to speculate about how one might 
“syllabititis.”” Ask: “Might it be 
contagious? How might you get rid of 


catch 


it?’ After discussion, have pupils write 
a short paragraph, using as many list 
words as possible. 

Two-in-One. Have pupils read the 
directions and then discuss the double 
meaning each word has. (Note: Each 
word has a dictionary entry written for 
this activity.) After discussion, have 
pupils use the words in sentences 
showing the two meanings. 
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Answers | 
rooster 
walrus l 5 INCOMPLETE STORY | 
ECBDS The story will not be finished until you complete the 
mittens : unfinished words. Write the list words that complete 
suggest eet SE) the story. ; | 
hammer ee THE ROOSTER AND THE WALRUS 
walrus member 
epper The roos. and the rus were playing ten 
PEpp copper with their tens on. They weren’t having much | 
offer Wa luck hitting the ball. 
attic “T’d like to gest that we use a racket instead of 
campus Pep pes this ham ie 
re NONE “Would that help?” asked the wal. who was 
: snorting as though he had pep up his nose. 
public walrus “IT have a friend at Blubber U who might fer 
rooster campus to let you rummage in her tic for some old rackets.” 
costume Ib On their way to the cam , they got caught in a 
am traf. jam. The pub just wasn’t used to seeing | 
a syllable attic someone driving in a roos—_— tume. 


two vowel sounds 
two syllables 


Emphasis—syllabication. 


Additional Resources—Use_ Enrich- 


ment Activity 12: Syllable Scissors. 


A 


Incomplete Story. This activity 
shows that two-syllable words have 
two vowel sounds. 

Have pupils read aloud the story of 
“The Rooster and the Walrus” as it is 
printed and then have them attach the 
missing syllables. When the words are 
complete, have someone read the story 
again. Call attention to the fact that 
each completed word has two sylla- 
bles. 

Discuss the questions at the bottom 
of the page, leading to the conclusion 





traffic 
public 
escape 
costume 
varnish 
furnish 
tennis 
mittens 


suggest 








Say the words you wrote. What was missing from the 
incomplete words? 


Say the words hammer, tennis, mittens, and traffic. 


support 


How many vowel sounds are in each word? 


How many syllables are in each word? 


that each word has two syllables be- 
cause it has two vowel sounds. 


Supplementary Activities 


Taking a Second Look. Write the 
word mittens on the board and have 
pupils identify the vowel letter fol- 
lowed by two consonant letters. Ask: 
“Do all of the list words have a vowel 
followed by two consonants?” (yes) 
“When words have vowels followed by 
two consonants, where are the words 
usually divided?” (between the two 
consonants) Pronounce the list words 





and select pupils to tell where the 
words are divided. 

Jumbled Syllables. This activity 
shows that each syllable in a word has 
a vowel sound. You may wish to du- 
plicate the following sentences, leav- 
ing blanks in place of the answers in 
parentheses. Have pupils put together 
the correct syllables and write the 
missing words in the blanks. 


1. Judy wore a (tennis) (outfit) across 
the (campus) to the gym. 
out nis pus cam ten fit 











ye 


member suggest escaping 


fee Learns 


no 


‘The was offered) by 


Yesterday, she we go 


3. They were able to 


Le 


4. The table needs a new coat o 
‘The rain didn’t stop me from 


5. Can you me with a 


The new for their ho 


Say and write the words member 
them into syllables, putting a dot b 


between two consonants? 


divided between 


I (suggest) that we limit (member- 
ship) to ten (people). 
peo ber mem _= ship 


ple gest 


She will do (anything) to (escape) 
cleaning the (attic). 


ese de any Cape 


sug 





thing tic 


May I (offer) you some (pepper) 


for your roasted (walrus)? 


pepe.ot swal. fetes pers rus 
The (public) will not (support) his 
(program). 

sup pub pro lic port gram 


WORD FORMS 


Use the correct forms of the words listed 
below to complete the sentences. 


varnished 
of the Rooster Tennis Club. 


At the moment, the Club has five 


the traffic jam. 


furnished 


the class council. 


hiking. 





was “Joe the Joker.” 


fe 

the table. 
new tennis racket? 
use arrived yesterday. 


and suggest. Divide 
etween each syllable. 


Does the. dot come between a vowel and a consonant or 


When two consonants separate the 
vowel sounds, words are usually 


the two.consonants. 


B 


Word Forms. This activity provides 
practice in distinguishing between dif- 
ferent word forms of the same root. 

Remind pupils that words have dif- 
ferent forms that are used in different 
ways. Have them read the words at the 
beginning of the exercise. Ask: “How 
many different forms of each word can 
you think of?’ Have them give exam- 
ples of forms of each word and then 
have them write the correct word form 
for each sentence. Discuss the ques- 


Answers 


]. member, members 

2. suggestion, suggested 
3. escape, escapee 

4. varnish, varnishing 
5. furnish, furnishings 
mem - ber sug: gest 


between two consonants 


tions following the sentences, leading 
to the concept in the formula. 

Formula. Select someone to read the 
formula aloud and tell how it applies 
to the key word. 


Supplementary Activity 


Syllable Mates. This activity dem- 
onstrates that each syllable has a vowel 
sound and provides an opportunity to 
use the list words in a game context. 

Divide each list word into two syl- 
lables and write each syllable on a 
card. Put all the cards in a hat and 
have each pupil draw one card. Pro- 
vide some kind of musical accom- 
paniment (a piano, a record, or a 
drum) and have each pupil find his 
or her syllable mate. 
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Answers 
i 

ie 
ine 
ine 
ine 


GS Oo 





medicine 
engine 
examine 
imagine 


St te eS a 


genuine 


C 


WRITE AND REVIEW 


Review the similarities of capitals 
C and E. Then have pupils practise 
writing each letter. 


C—Number Count: 1-2 
—Descriptive Count: 1. 
Around to the left. 
E—Number Count: 1-2-3 
—Descriptive Count: 1. Small loop. 
2. Curve around and make a small 
loop. 3. Curve around. 


Loop. 2. 


Have the sentence in the second ex- 
ercise read aloud. Point out the list 
word tennis. Ask how many syllables 
the word has and where it should be 
divided into syllables. Review the unit 
formula: When two consonants sep- 
arate the vowel sounds in a word, the 
word is usually divided between the 
consonants. Then have pupils copy 
the sentence carefully. Remind them 
that every letter should rest on the 
base line. 

Misfits. The focus is on the final 
ine pronounced /an/. Emphasize the 
/an/ sound in the final syllable of 
genuine and explain that this pro- 
nunciation, rather than /in/, is the 
correct pronunciation. 

Fill in the Misfits. Read the direc- 
tions and then allow pupils to work 
independently. Have them read the 
completed sentences and spell the an- 
swers aloud. 


Supplementary Activity 


Write a Story. Ask pupils to write a 
short story about a submarine and the 
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WRITE AND REVIEW 


Practise each letter. Be sure your strokes are rounded. 


= 


Copy the sentence. Every letter should rest on the base line. 


& = € : 3 


we 




















MISFITS 
BEER OAE 
Read the clues and name the missing 
letters. 
1. imag. 
2. exam n 
a Tee 
4. genu 
5. medic. 





cure disease 
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problems its crew experienced while 
studying life at the bottom of the 
ocean. Encourage them to use as many 
misfits as possible. 


D 


Unit 15 Quiz 


Police officers directed traffic. 

Bats lived in the attic. 

The farmer chased the rooster. 

Many students attend public 

schools. 

The cook used lots of pepper. 

A walrus sat on the iceberg. 

7. The blacksmith swung his ham- 
mer. 

8. Pennies are made of copper. 

9. Jim wore his tennis shoes. 

10. Large beams support the roof. 


A oo nO 


De 


ne have an idea i 


look at closely 


opposite of fake 


drug used to 5. 


FILL IN THE MISFITS 


Use the misfits to complete the sentences. 


Doctors use to treat illness. 








2. A power boat is run by an 


3. The doctor will 
soon. 





the patient 


motor in a car 


4. Can you what the moon is 
like? 
Real and true mean the same as 








11. Cats scratched the table’s varnish. 

12. Dave sold his stamp album. 

13. The parrot tried to escape. 

14. The dog chewed up the mittens. 

15. The salesperson made a good 
offer. 

16. New buildings were built on 
campus. 

17. Karen is a member of the band. 

18. Jake wore a pirate’s costume. 

19. The school will furnish the uni- 
forms. 

20. Dark clouds suggest rain. 


Note: The /j/ sound in suggest may 
be especially difficult for some pupils 
to produce. Often g stands for the /j/ 
sound and pupils may therefore use 
the grapheme j. 





Answers 


LOOK AGAIN 








LOOK AGAIN ee 
CONNECT THE MATCHO pepper 
Sy TABLES Read and cover the first word in each line album 
Make list words by con- Then name the other word in the line that attic 
necting the syllables is spelled the same as the first word. tennis 
in each column. suggest 
F hamper hammer stammer 
ham nis , 
membership mender member LOOK AHEAD 
cop gest 
2 vanish tarnish varnish furnish 
pep tic . 
suppose support supper mittens 
al bum offer 
furniture furnishing furnish 
at per Escape 
a a. rooster rooter roaster traffic 
arctic attack public 
sug per 
ADDLED ADS EXPLAIN THE SITUATION 


Change one of the two syllables in heavy Fxplain what happens when a policeman 


type to make sense out of this mixed-up ad. stops the walrus and rooster on page 58 to 


find out what is going on. 





Example: roosber — rooster 


Mitten Sale 


Let us furfer you with a winter's supply of 
mitnish. No one can beat our offic. Esfic 
the traftens and come to our store now. 
Free pubcape parking. 


E 


LOOK AGAIN 


Connect the Syllables. This activity 
shows that when the first vowel in a 
word is followed by two consonants, 
the word is usually divided between 
the two consonants. Have pupils read 
and follow the directions. 

Matcho. Have pupils read the first 
list word on the left and compare it 
with other words in the same line. Ask: 
“Which word is the same as the word 
you read?” Have them name _ the 
matching word and continue. 


LOOK AHEAD 


Addled Ads. This activity strength- 
ens recognition of two-syllable words. 
Have pupils read the directions and 
complete the activity independently. 





Explain the Situation. Lead a dis- 
cussion about the walrus and rooster 
being stopped by a police officer. Have 
pupils write a short story that explains 
what is happening. 


Supplementary Activity 


Swinging Syllables. This activity 
stresses syllabication within a game 
context. 

Suggest that pupils use their knowl- 
edge of syllabication to teach them- 
selves another “language.” Read the 
following sentences and ask them if 
they can understand what you are say- 
ing. (Note: All as at the ends of words 
are /a/ sounds.) 


Anca ouya una erda andsta atwha 
(Can you un der stand what 
I-a ama aysa inga? Anca ouya indfa 
I am say ing? Can you find 


outa etha odeca ota istha anla uagega? 


out the code to this lan guage?) 


Tell pupils the new language is 
built on sounds of words, but the 
sounds are rearranged and the /a/ 
sound added to each syllable. Write 
the sample paragraph above on the 
board and go over it with pupils, ex- 
plaining the following directions. 


1. Divide two- and 
words into syllables. 

2. Remove the first letter of each 
word or syllable beginning with a 
consonant (or if a word begins with 
a blend, take off all of the letters 
that make the blend). Put the let- 
ter (or blend) at the end of the 
word or syllable. 

3. Add an /a/ sound to the end of 
each word or syllable after the let- 
ter (or blend). 

4. If a word or syllable begins with a 
vowel, just add a long a. 

5. Do not change the vowel sound of 
any word from the sound it had in 


three-syllable 


the original word. 


Note: This exercise in syllabication 
is based on the nonsense language 
“Pig Latin.” 
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Answers 


elephant 
squirrel 
phonograph 
quick 
squirrel 
geography 
squirrel 
quite 
quarter 
quarter 
elephant 
question 
square 
squirrel 
phonograph 
photograph 
quiet 

quit 
elephant 
equal 
autograph 
squirrel 
elephant 


qu, ph 


62 


INCOMPLETE STORY 
16 


one graph phone phonograph photograph telegraph 


autograph paragraph 


biography geography elephant 


quarter quick quarter question quiet quite quit 
square squirrel equal 
The story will not be finished until Write the list words that complete 
you complete the unfinished words. the story. 


THE SQUIRREL AND THE ELEPHANT 


The ele—__—ant asked the s 





lend him her 
the Alps. 
“Who are the Alps?” asked the s 


onogra—__— for a 





“They're mountains. Don’t you know your 


ye" 
The s———irrel was 


geogra 








“O.K., but pay mea ——arter now anda 


—_____arter each week.” 


The ele-___ant was overjoyed but hada 


estion: 





“Will it play my s—_—are-shaped records?” 


“Yes, of course,” said the s 








“Good! Can your 
otogra fe 
“Be 








iet and 








So the ele____ant took the machine. But the first 


night out it fell off a cliff during the Anvil Chorus. 


The next day he made a sad call. 


ick trip across 





irrel. 





ite worried. She said, 


irrel. 


onogra—__—_ take a 


it asking dumb things.” 


irrel to 


“Don’t worry. I’ll buy you a new one e—_—al to 


yours, and I'll even autogra tea 





“Do you promise?” asked the s 


“T never forget,” replied the ele———ant. 





Emphasis—The /£/ and /kw/ sounds 
spelled ph and qu. 


Additional Resources—Use_ Enrich- 
ment Activity 13: Scrambled 
Crossword. 


A 


Incomplete Story. This activity 
shows the critical function of the /f/ 
and /kw/ sounds spelled ph and qu. 
It also strengthens the association be- 
tween the sounds and their correct 
spellings. 

Have someone read the story aloud, 
pronouncing the words as they are 
printed. Then have pupils write the 
words with the missing letters and 
read the poem aloud again. Ask them 





What two letter combinations 


irrel. did you use to complete the 


unfinished words? 


to contrast the key words with and 
without the missing letters. 

Discuss the question at the bottom 
of the page. Help pupils understand 
that ph can stand for the /f/ sound 
and qu for the /kw/ sound. 


Supplementary Activity 


What Sound Is Missing? Write the 
words squawk, squaw, quill, squire, 
Philippines, Philip, and phony on the 
board. Cover the qu or the ph in each 
word and ask pupils to pronounce the 
words with and without the qu and 
ph graphemes. Lead to an understand- 
ing of the function of each sound and 
the corresponding set of letters that 
stands for each. 











CONNECTOGRAPHY 


Read the meanings given here. 


graph—something that writes or describes 

graphy—descriptive science; process or 
manner of writing 

phone—producing sound 

phono—sound 

photo—of or produced by light 

auto—self; self-propelled 

para—beside 

bio—life; of living things 

geo—earth; of the earth 

tele—operating at a distance 


Combine the word parts in heavy type to form 
words that have the meanings listed here. 


]. awritten account of an individual’s life 


] 


2. an account of one’s own life written by 


oneself 
3. sound operating at a distance 
4. science of the earth 
5. words written side by side 
6. “written” sound 


~I 


produced by light over a long distance 
describing something 


phone 


quarter 


B 


Connectography. This activity shows 
how the meanings of words are de- 
rived from word parts. 

Write the word connectography on 
the board and ask pupils if they can 
figure out what it means. Have them 
find the root word connect and read 
the meaning of the word graphy in 
the word part list. Lead to the conclu- 
sion that from the meanings of the 
word parts it must mean “to connect 
by writing.” Tell pupils that the word 
was made up for this activity and will 
not be found in any dictionary. 

Have pupils read the ten word parts 
and their definitions and then have 





The /f/ sound can be spelled ph. 


The /kw/ sound is usually spelled qu. 
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them look back at the list words to see 
which word parts are together. Go 
through the list words in the first word 
group, discussing the meaning of each 
word from its word parts. Next have 
them complete the activity on page 63 
by writing the list word that has the 
same meaning as each of the seven 
definitions. 

Formulas. Have someone read aloud 
each formula and tell how it applies 
to the key word. 


Supplementary Activity 


Using List Words. You may wish to 
duplicate the following to use as a 
test, leaving out the answers in paren- 


Answers 


biography 
autobiography 
telephone 
geography 
paragraph 
phonograph 


Do Ro Ny 


theses, or you may wish to read the 
sentences aloud and have pupils write 
the correct list word for each blank. 


1. The actress wrote her (autograph) 
on a paper napkin and gave it to 
her admiring fans. 

2. We studied the (geography) of 
Canada. 

3. The newspaper story was only one 
(paragraph) long. 

4. The student wrote a 
(biography) of her mother. 

5. We did not send a telegram as the 
(telegraph) lines were down. 

6. We found a faded old (photo- 
graph) of my dad. 

7. The old (phonograph) would not 
play until it was wound up. 


long 





Answers 


In 


ine 
ine 


] 
2: 
3. 1,€ 
4 
5 


/én/ 





gasoline 
sardine 
marine 
magazine 


C 


WRITE AND REVIEW 


Before pupils practise captials N 
and M, have them compare the letters. 
Remind them that capital M has one 
more hill than capital N. 


N—Number Count: 1-2-3 
—Descriptive Count: 1. Small loop. 
2. Curve around and down ina 
straight slant to the base line. 3. 
Back up again in a tall round hill, 
then down in a straight slant, and 
curve up at the base line. 
M—Number Count: 1-2-3-4 
—Descriptive Count: 1. Small loop. 
2. Curve around and down in a 
straight slant to the base line. 3. 
Back up again in a tall round hill 
and make a straight slant down to 
the base line. 4. Back up again in 
a round hill (not quite so tall as 
the first hill) and make a straight 
slant down and curve up (at the 
base line). 


Have pupils copy the sentence and 
check to be sure their letters are the 
correct size and shape. Then have 
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WRITE AND REVIEW 


Practise each letter and word. How many hills are in each letter? 


Copy the sentence. Check your letters to be sure they are the correct size and shape. | 


Rape phani iad in Ninnstr ieee 


oe Dy eS 2 on: 















@MISKITSER | 
BREE EROAH FIND THE MISFITS 
Read the clues and name the missing Arrange the letters below to spell | 
letters. four misfits. 
1.  gasol ne synonym of gas alamgrdsozine 
2. mach (a used in sewing 
clothes 







OEIC OR EI AIO ALLO STD 
















3.) “magaz—=—n bought at a newsstand 


4. sard small fish 





5. mar. of the sea 





What three letters end each word? 


What sounds do they stand for? 





them underline the list word phone. 
Ask them to name the sound spelled 
by ph. (the /f/ sound) Have them 
name other list words that have the 
/£/ sound spelled ph. 

Misfits. The focus is on final ine 
pronounced /én/. When pupils have 
finished the exercise, write some of the 
misfits from page 60 on the board and 
contrast the pronunciations. 

Find the Misfits. This activity pro- 
vides practice in spelling the misfits 
properly. Read the directions and then 
ask pupils to find the words. Have 
them correct their written work by 
spelling the answers aloud. (Note: 
Some letters must be used more than 
once.) 


Supplementary Activity 


Write a Story. Ask pupils to imagine 
themselves as “sardine people’—part 


sardine and part human. Then have 
them write a story about how they 
live and how they like their life. En- 
courage them to use as many misfits 
as possible. 


D 


Unit 16 Quiz 


1. Wind damaged the 
poles. 

Flies bothered the elephant. 
The mice were quiet. 

The actress signed her autograph. 
He had to quit his job. 

The cat made a quick jump. 

The pet shop had a squirrel. 
The teacher gave a quiz. 

The boards were of equal length. 
The photograph was blurred. 
The cartoon was quite funny. 


telegraph 


——s 
=H SSHIAMT AWN 


— 












SPOT THE WORD 

Reading either across or down, write the list words 
(Hint: 
should you look for?) 


- JOB OSS oooe 
faagievebels\=|afela(=lelel=| 
lates fetelal alate rls felel 
Mele clelsialrietal=iete 
Mieeialelel<ltl<lol=|=[elal 
Hele Pe felatele alate fala 
OGEOEoReooooG 
[poo eee ee 
Meiaetel:|=[olateleletel 


lou can spot. What letter combinations 
















T (S00 RRR 
| JRE BBS EAe 
E (INS ERB oao 
peeemeete tats) bela tl 

te 














ADDLED ADS 


o make sense out of the mixed-up ads. 
iB 





you talk. 


12. We received a new phone book. 

13. Lisa answered the question. 

14. Our phonograph was fixed at the 
shop. 

15. Scientists studied the graph. 

16. Dean wrote a paragraph on birds. 

17. The surprise package cost a 
quarter. 

18. Who wrote her biography? 

19. The table had a square top. 

20. We studied the country’s geog- 
raphy. 


Note: The schwa sound in words 
like phonograph and autograph may 
be especially difficult for some pupils 
to produce. 


Sometimes words in advertisements are misspelled on 
purpose. Change the words in heavy type to list words 


If you live near an airport, use Kwik-Kwiet earplugs. 
Get a Picta-Fone. It takes a picture of your ear while 


LOOK AGAIN 


FIND THE ROOT 


Write the root word for each of the 
two word groups below. 


1. autograph photograph 
geography photography 


2. telephone  dictaphone 


microphone 


Use two words from each group to 
complete the sentences below. 


1. I wrote my on the 


nm 


The secretary hung up the 
and began typing as he 


listened to the 


LOOK AHEAD 


MAKE YOUR 
OWN WORDS 


Using the word parts listed 
on page 63, compose your 
own words and give a defini- 
tion of each. 


Example: photophone — 


picture produced by sound. 
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E 


LOOK AGAIN 


Spot the Word. Discuss the question 
in the hint and remind pupils to look 
for letter combinations that make the 
/f{/ and /kw/ sounds. Have them 
read the directions and write as many 
list words as they can find. 

Find the Root. This activity shows 
that many words come from the root 
words phone and graph. Have pupils 
read the directions and the two lines 
of words. If they need help, point 
out that all the words begin with pre- 
fixes. Have them find the root word 
for each line and complete the sen- 
tences. 


LOOK AHEAD 


Addled Ads. This activity strength- 
ens recognition of words. Have pupils 


Answers 
LOOK AGAIN 


ACROSS 


quarter 
telegraph 
squirrel 
Square 
graph 
DOWN 

quit 

quite 
geography 
equal 
phone 
paragraph 
autograph 


— 


graph 
phone 


rho 


1. autograph, photograph 
2. telephone, dictaphone 





LOOK AHEAD 


Quick-Quiet 


2. phone 


Answers will vary. 


read the directions and complete the 
exercise independently. 

Make Your Own Words. This activ- 
ity provides an experience in invent- 
ing words. 
tions. Discuss the example, leading to 
an understanding of how word mean- 
ings are derived. Have them complete 
the activity. 


Have pupils read the direc- 


Supplementary Activity 


Ad Acts. This activity utilizes the 
list words in a creative oral and writ- 
ten assignment. Have pupils use the 
list words (or the words they made up 
in the Look Ahead activity) to write 
short, humourous ads. When all the ads 
are written, have each pupil act out 
the product of his or her ad through 
pantomime. Encourage the rest of the 
class to guess the name of the product. 
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Answers 


Christmas 
choir 
gymnasium 
bicycle 
orchestra 
syrup 
character 
ache 
psychologist 
mechanic 
anchor 
mystery 


Chay, ¥ 


Emphasis—The /k/ sound spelled 
ch and the /i/ and /i/ sounds spelled 


y- 
Additional Resources—Use_ Enrich- 
ment Activity 14: Lasso the Letters. 


A 


Incomplete Story. This activity 
shows the critical function of the /k/ 
sound spelled ch and the /i/ and /i/ 
sounds spelled y. It also strengthens 
the associations between the sounds 
and their correct spellings. 

Have pupils read the story aloud, 
pronouncing the key items as they are 
printed. After each pro- 
nounced, ask: “What sound is miss- 
ing?” Have them identify the missing 
sounds and tell which letters stand for 
each. Then have them write each 
word, adding the missing letters. Ask 
someone to read the story aloud to 
compare the words with and without 
the missing letters. 

Discuss the questions at the bottom 
of the page, leading to the under- 
standing that y can stand for either 
the /i/ or the /i/ sound. 


word is 


Supplementary Activities 


One Sound—Two Spellings. Pro- 
nounce anchor and ankle and ask pu- 
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INCOMPLETE STORY 


17 


anchor Christmas character choir chorus ache ccho 
stomach orchestra anchor mechanic 
type type typcwritcy hydrogen psychologist 
mystery bicycle tricycle system syrup mystery gymnasium 
Read the story aloud just as it is printed. 
Then add letters to those in heavy type to 


form list words that complete the story. 


A NOISY CHRISTMAS 


The ristmas oir was practicing in the 
gmnasium. They were having trouble. The 
sopranos sounded like a chorus of rusted 
biccle wheels. “he altos sounded like one 
big growling stomach. The orestra made 
noises as if someone had poured sticky 
srup on the strings and in the horns. The 
conductor, who was an impatient aracter, 
was trying to rub the ae from his ears. 


“Bring in the pschologist,” he cried. “Call 
for the voice meanic. Find an anor! We’re 
drifting into seas of shrieking sound! It’s a 
mastery to me that we can dare to call this 
type of noise music.” 


Look at the words you wrote. What letters 
stand for the /k/ sound? 

What letter stands for the /i1/ sound? 
What letter stands for the /i/ sound? 


pils to tell which letters in each word 
stand for the /k/ sound. Write the 
words on the board and underline the 


letters ch in anchor and k in ankle. 
Emphasize that the /k/ sound can be 
represented by two different spellings. 
Take care to point out, however, that 
the two spellings are not interchange- 
able. 

Two Sounds—One Spelling. Call at- 
tention to the words mystery’ and type 
and to the second letter in each, the 
y- Have pupils pronounce each word 
and listen to the sound of the y. Ask: 


“Is the sound of y the same in each 
word?” (no) “How is it different?” (Y 
has an /1i/ sound in mystery and an 
/i/ sound in type.) Point out that the 
y in the middle of a word can have the 
same sounds as the letter i, but empha- 
size that the y and i are not inter- 
changeable. 

Practice. Pronounce list words at 
random and select pupils to identify 
the letters that spell the /k/, /i/, and 
/i/ sounds. After each word, ask: 
“What other letter sometimes stands 
for this sound?” 








CROSSWORD 


On your paper, write the list words that 


complete the crossword puzzle. 


ACROSS 
1. part of digestive system 
f, pain 

5. method 
8. a writing machine 

Il. repeating sound 

12. weight 

13. chorus 


14. secret 


DOWN 
2. instrumental group 
3. tousea writing 
machine 
molasses 

gas 
three-wheeled 


OND 


vehicle 
10. person who repairs 
cars 


anchor 


The /k/ sound can be spelled ch. 


The /i/ sound in the middle of a 


type 


word can be spelled y. 


The /i/ sound in the middle of a 


mystery 


B 


Crossword. You may wish to dupli- 
cate the puzzle layout and give a copy 
to each pupil. Have them read the 
clues and complete the puzzle with list 
words. 

Formulas. Select a pupil to read each 
formula aloud and tell how it applies 
to the key word. 


Supplementary Activity 


Word Forms. Have pupils add as 
many endings as they can think of 


word can be spelled y. 














to anchor, character, system, and mys- 
tery. Write the words on the board as 


they are suggested. 


Examples: 


anchor 
anchoring 
anchored 
anchors 
anchorless 
character 
characterize 
characterization 
characters 


characteristic 
characterless 
characteris- 
tically 
system 
systematic 
systematist 
systematization 
systematize 


Answers 
ACROSS 
I. stomach 
4. ache 
5. system 
8. typewriter 
Il. echo 
12. anchor 
13. choir 
14. mystery 
DOWN 


2. orchestra 
3. type 

6. syrup 

7. hydrogen 
9. tricycle 
10. mechanic 


systematizing 
systemless 
systematically 
systematizer 
mystery 
mysterious 
mysteries 
mystify 
mystified 


mystifying 
mystifies 
mysteriously 
mystification 
mystique 
mysticism 
mystical 
mystic 
mystically 


Point out to pupils that by knowing 
four words and a few endings they can 


teach 


themselves 


more than thirty 


other words. (Have unfamiliar words 
used in oral sentences.) 


67 


Answers 


l. ou 
2. ou 
3. our 
4. our 
5. our 
or 
/or/ 


]. error, minor, razor 
9. visitor, author, major 
3. mayor, visor, mirror 


end in or 


C 


WRITE AND REVIEW 


Before pupils practise capitals X, Y, 
and Z, remind them to keep the loops 
open in each letter. 


X—Number Count: 1-2-3-4 
—Descriptive Count: 1. Small loop. 
2. Curve around (to the left) and 
then curve around again (to the 
right). 3. Small loop. 4. Make a 
straight slant cross stroke. 
Y—Number Count: 1-2-3 
—Descriptive Count: 1]. Small loop. 
2. Curve around and down ina 
straight slant and curve up at the 
base line (to almost the same 
height as the beginning stroke). 
3. Back down again in a straight 
slant past the base line and loop 
up (to the left). 
Z—Number Count: 1-2-3 
—Descriptive Count: 1. Small loop. 
2. Curve around and down and 
make a small loop. (The front 
end of the loop just touches the 
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WRITE AND REVIEW 


Practise each letter. 


ae) en) eee 


Copy the sentence. Leave a small space between the words. 





MISFITS 
EERE OCAER 


Read the clues and name the missing letters. 














j. hon_2er glory ROOT WORDS 
2. flav. ie taste Write the root words for the words in 
each line. 
3. hum a funny sense 
4. arm protective covering 
worn in battle 
5. vap steam from boiling 


visors mirrored 


3. mayoral 


water 





What letters end each word? 


What sounds do they stand for? How are they different from the misfits? 


base line.) 3. Curve down and D | 
loop up (to the left). 


Have the sentence read aloud. Tell 
pupils that Youngstown, Xenia, and 


Wieioue | 


Zanesville are cities in the United 1. The psychologist gave a test. 
States. Remind them to leave a space 2. The clown rode a tricycle. 
the width of a small o between the 3. The food upset my stomach. | 
words as they copy the sentence. 4. A mechanic fixed the car. 
Ask pupils to identify the sound 5. Sailors hoisted the anchor. 
spelled by ch in choir. (the /k/ sound) 6. A conductor led the orchestra. | 
Have them name other words in which 7. The missile used hydrogen fuel. 
ch spells the /k/ sound. 8. Gophers use a system of under- 
Misfits. The focus is on the final ground tunnels. 
/er/ sound spelled our. 9. The treasure’s location was a | 


Root Words. Read the directions 
and allow pupils to work indepen- 10. 
dently. Have them read and spell their ll. | 
answers aloud. (Note: Favour, razor, 12 
savor, and visor are new words; the 13. The basketball team played in the 
others appear in the grade 5 Spell/ gymnasium. | 


mystery. 

The walls caused an echo. 
Our church has a choir. 
Rain rusted the bicycle. 


Write.) Ask them to write a context 14. Syrup dripped from the pancakes. 
sentence for each of the new words. 15. The sheriff is an honest character. 





LOOK AGAIN 


FIND/WRITE 


Write the word on each line that was used 


as a list word in this unit 












1. charmer character children 









2. stirrup syrup stitch 






3. ache cache make 

















4. chore choice choir 


5. mysterious mystery mystical 
6. ancient anchorage —_ anchor 









7. typical tyrant type 
8. hydrogen hydroplane hygiene 
9. cycle bicycle motorcycle 





16. Ann used an electric typewriter. 
17. Dave is in the boys’ chorus. 

18. The shot made my arm ache. 

19. I like this type of movie. 

20. It snowed on Christmas. 


Note: The /j/ sound in hydrogen 
may be especially difficult for some pu- 
pils to produce. See page 60. 


E 


LOOK AGAIN 


Find/Write. Have pupils read the 
words in each line and write the list 
word. If they have difficulty recogniz- 
ing list words, ask: “What are the 
sounds and letter combinations we 
studied in this unit?” (the /k/ sound 
spelled ch and the /i/ and /i/ sounds 
spelled y) 


FIND THE ROOT 


Write the root word for each of the 


following words. 


]. systematic 1. unmechanical 
2. tricyele 5. syrupy 
3. bicycle 6. unmiysterious 


FIND AND SCORE 


Going from left to right, see how many 
words you can find in the word 
character. Give yourself a point for 
each letter in each word you make. 


Example: 


3 points f points 5 points 


art cart racer 


~ TWO-IN-ONE 


Fach of the words below has two 
different meanings. Write a sentence 
for each meaning of each word. Both 
meanings of each word can be found 


in your spelling dictionary. 


type gymnasium 
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Find the Root. This activity pro- 
vides practice in removing prefixes and 
suffixes to find list words. Have pupils 
read and follow the directions. 


Supplementary Activity 


Reusing Find/Write. Use Find/ 
Write to contrast the sounds of ch and 
y in each line. Beginning with item 1, 
you may ask: “What sound does ch 
stand for in charmer and children? 
How is it different from the sound of 
ch in character?” Help pupils distin- 
guish between the /ch/ and the /k/ 
sounds. Continue in the same way with 
the remaining lines. 


LOOK AHEAD 


Find and Score. Write the word 
character on the board and have pu- 
pils find the words act and art. Point 


Answers 
LOOK AGAIN 


1. character 
2. syrup 
o.eacne 

4. choir 

5. mystery 
6. anchor 
type 
hydrogen 
bicycle 


<= 


system 
cycle 
cycle 
mechanic 
syrup 
mystery 


DR oo 


LOOK AHEAD 


Answers will vary. 


Answers will vary. 


out that it is possible to skip letters as 
long as the left-to-right sequence is 
maintained. 

Two-in-One. Have pupils read the 
directions and then discuss the double 
meaning each word has. (Note: Each 
word has a Spelling Dictionary entry 
written especially for this activity.) 
After discussion, have pupils use the 
words in sentences that show the two 
meanings. (In discussing the defini- 
tions and pronunciations of gymna- 
sium given in the Spelling Dictionary, 
stress that one definition is its foreign 
meaning and pronunciation.) 


Supplementary Activity 


More Words With Two Meanings. 
Have pupils name and discuss other 
words with two meanings. To begin 
the discussion, you may ask for two 
definitions of the following: 


Lear 5. arm 
2. capital 6. duck 
3. grace 7. just 
4. page 8. cause 
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Answers 


thumb 
knuckles 
numb 
kneel 
half 
doubt 
wring 
knowledge 
chalk 
calm 
wrestle 
wrecked 
calf 

debt 


Emphasis—The letters b, 1, w, and 
k when they combine with other let- 
ters to stand for one sound. 


Additional Resources—Use_ Enrich- 
ment Activity 15: Fill-Ins. 


A 


Max’s Misadventures. This activity 
shows that the /t/, /m/, /r/, and /n/ 
sounds can be written bt, Im, wr, and 
kn. 

Tell pupils Mad Max has a disease 
called “‘silentitis.” Ask: “What do you 
suppose this does to a person?” Have 
them read the first paragraph to find 
out. Emphasize that the disease keeps 
him from prénouncing certain letter 
combinations. Have them read the 
story aloud, as it is printed, before add- 
ing the missing letters. Then ask 
someone to read the story aloud again. 
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MAX’S MISADVENTURES 


doubt debt doubt dumb thumbs numb 
palm calf half calm palm chalk 

wrecked wring wrung wrecked wrestle wrinkle 
kneel knit knob kneel knuckles knowledge 



















Max has caught ‘“‘silentitis,” 
a disease that keeps him from 
pronouncing certain pairs of 
letters. Add letters to the in- 
complete words in heavy type 
to form list words that explain 
what happened to Max. 


My thu and uckles were nu 
with pain, for the Lisadars 
had made me eel while tied to 
a cactus plant for a day and 
a ha. There was no dou in 
my mind that they would try 
to ing the plans for Project 


Pooh out of me in any 
manner they could. This 
owledge made my face turn 
cha white. So, in the ca before 
dawn, I began to estle with 
the cords that bound me. 
Suddenly, they came loose. A 
rescuer, Mary Molasses, had 
set me free and ecked the plans 
of the Lisadars. I stood up, 
jumped on my trusty Ca, 
Crusty, and rode off into the 
sunrise, ever in de to brave 
Mary Molasses. 


Compare the key words as they sound 
with and without the missing letters. 
Point out that in each case a letter 


combination was omitted but that 
when each combination was added to 
the words, only one sound was added. 
Lead to the conclusion that the letters 
b, 1, w, and k sometimes combine with 
other letters to make one sound. 


Supplementary Activity 


Taking a Second Look. (Note: The 
word list is divided into four groups.) 
Have pupils read the key words for 
each group and note the letters em- 
phasized in each word. Have them 
pronounce doubt, palm, wrecked, and 


kneel. Then ask: “What sound do you 
hear when you pronounce the bt in 
doubt?” (the /t/ sound) “What sound 
do you hear when you pronounce the 
Im in palm?” (the /m/ sound) Con- 
tinue in the same way with wrecked 
and kneel. 

Lead pupils to see that for each of 
the letter combinations, only one 
sound is heard. Write each of the 
letter combinations on the board with 
its corresponding sound. (Example: 
bt = /t/) Emphasize that two letters 
work in conjunction to make each 
sound. (Note: Discourage use of the 
term “‘silent letter’’ because this is a 
misleading label. Each sound is repre- 
sented by two letters.) 








Write the correct forms of the words in heavy type. 


ig 
2: 


3. It wasa very doubts story. 
4. The team chalking up a big score. 


WORD FORMS 


Incorrect word forms have been used in these sentences. 


She wring her hands beause she was worried. 


The sweater was knitting in Denmark. 


ANALOGIES 


Use list words to complete the analogies 





I. hang = “hung 75 wring 


2. wrestle wrestled =: : wreck 
Sothverd | 3 ssewo ss. syarn 

1. handle SULECASER YS ee  OOL 
Se Moise 2 talk 3 3 silent 
CeerCCKiCeaCe 2 oe brow 
Pa NC wees =. Ss: «whale 
ES CMEMTOO MEO |!) hanagl: 


Read the words you just wrote in the analogies. In 
items 1, 2, and 6, what sound does wr stand for? In 
items 3 and 4, what sound does kn stand for? In item 
5, what sound does mb stand for And in item 7, 


what sound cloes If stand tor? 








doubt j : : 
ha The letters b, 1, w, and k sometimes combine with 

ae other consonants to stand for one sound, as in wring 

— or knit. 

kneel 


B 


Word Forms. This activity provides 
practice in substituting the correct 
word form for an incorrect word form 
in a given sentence. 

Remind pupils that words have dif- 
ferent forms that are used in different 
ways. Have them read the first sen- 
tence and tell what is wrong with the 
key word in the sentence. (It is the 
wrong form for the sentence.) Have 
them write the correct form and con- 
tinue. 

Analogies. This activity calls atten- 
tion to words in which the /r/, /n/, 


/m/, and /f/ sounds are spelled wr, 
kn, mb, Im, and If. 

Remind pupils that when two 
things are analogous, they are in some 
way related or alike. Have them read 
the first analogy. Help them see that 
the words on the left side show present 
and past tense. Point out that for the 
right side to be analogous, it should 
have the word showing the past tense 
of wring. Have them write the analo- 
gous word for each blank and then 
discuss the questions that follow. Lead 
to an understanding of the concept in 
the formula. 

Formula. Have someone read the 
formula aloud and tell how it applies 
to the key words. 


Answers 





l. wrung 
2. knitted 
3. doubtful 
4. chalked 
l. wrung 
2. wrecked 
oo) kre 

4. knob 

5. dumb 

6. wrinkle 
io halt 

8. palm 
/r/, /n/, /m/, /£/ 


Supplementary Activities 


For Discussion. Ask: ““How are letter 
combinations like bt, Im, wr, and kn 
different from combinations like bl, 
tr, fr, and str?”” Help pupils see that 
combinations like bt, Im, and so on, 
spell only one sound, whereas combi- 
nations like bl, tr, and so on, spell 
blends of sounds. Ask for examples of 
blends and have pupils say the words 
and listen to the sounds. Then have 
them pronounce the key words in the 
formula and listen to the single sound 
for the critical letters. 

Practice. Pronounce the following 
and have pupils identify the sound for 
the key letters and tell how the sound 
is spelled. Contrast blends (str and tr, 
for example) with digraphs (Im and 
wr, for example). 


1. wrinkled 11. calm 
2. street 12. boost 
3. knuckles 13. wrung 
4. blossom 14. half 
5. thumbs Letnany 
6. clobber 16. wrestle 
7. knowledge 17. knives 
8. balk 18. wrecked 
9. climb 19. roost 

10. doubt 20. stripped 


ip 


Answers 





laaree 

Yen An Te 
goeer 
4. 1 

5. ier 
volunteer 
pioneer 
frontier 


C 


WRITE AND REVIEW 


Remind pupils that capital letters 
stand a full space high and that the 
small loop should be open at the be- 
ginning of capitals W, H, and K. Have 
them practise each letter., 


W—Number Count: 1-2-3-4-5 
—Descriptive Count: 1. Small loop. 
2. Curve around and then down 
to the base line. 3. Curve up (to 
the height of the top of the be- 
ginning stroke). 4. Straight slant 
down to the base line. 5. Curve 
up. 
H—Number Count: 1-2-3-4 
—Descriptive Count: 1. Small loop. 
2. Curve around and make a 
straight slant to the base line. 3. 
Curve down and make a straight 
slant to the base line. 4. Curve up 
(to the left), loop around, and 
swing out. 
K—Number Count: 1-2-3-4 
—Descriptive Count: 1. Small loop. 
2. Curve around and make a 
straight slant to the base line. 3. 
Curve down and make a small 
loop just touching the beginning 
stroke midway in the space. 4. 
Curve down to the base line and 
curve up. 


Have pupils complete the second 
exercise. Have them check their writ- 
ing to be sure it is neat. Point out that 
the word half illustrates that 1 some- 
times combines with another conso- 
nant to stand for one sound. Ask them 
to name other list words in which this 
happens. 


Ie 


| WRITE AND REVIEW 


Practise each letter. 





IE - ee Die we) vincent cin = ~H- ee ee 


Copy the sentence. Your work should be neat and clean. 











































@MISKITSH ES 
BRR OAR 


Read the clues and name the missing letters. 























1. engin r person working with engines 
2. volunt € person working for no pay 
‘ae. ass FIND THE MISFITS | 
4. front er the place explored 
Arrange the letters to spell 
5. cash person in charge of three misfits. | 
money at a movie MONE Se pay Me eke Ww 
x 
Misfits. The focus is on the final /ir/ D | 
sound spelled eer and ier. 
Find the Misfits. This activity pro- h : 
vides more practice in spelling the mis- Unit 18 Quiz | 


fits properly. Read the directions and 


: 1. A cowboy roped the calf. 
then ask pupils to find the words. 9 Theses remained calat 
Have them correct their written work 3. The baby sucked his thumb. | 
by spelling the answers aloud. (Note: 4. The monkeys liked to wrestle. 
Some letters must be used more than 5. My feet were numb with cold. 
once.) 6. Books are a source of knowledge. 
7. The racers avoided the wreck. 
8. Grandmother likes to knit. 
Ai 9. The boxer injured his knuckles. 
Supp lementary Activity 10. ‘The gas tank was half empty. 
Wnite a Story. Ask pupils to writea 11. The mouse sat in my palm. 
story about what they would do if they 12. Sam wrung out the wash. 
were pioneers. Begin, however, by ask- 13. The teacher used coloured chalk. | 
ing them to name areas that were or 14. The horse learned to kneel. 
are frontiers. (“Wild West,” space, 15. The outcome was in doubt. 
medicine) Lead them to the realiza- 16. The prisoner pretended to be 
tion that frontier and pioneer do not deaf and dumb. 
necessarily refer only to land and set- 17. My father.ironed out the wrin- 
tlers. kle. | 











LOOK AGAIN 


SPOT THE WORDS 


‘Thirteen list words are in the box below. See 
how many you can find. (Hint: What letter 
combinations should you look for?) 


SBD RRBaaoae 
Pete} bi r| pti fate} kfa[h] i 
pe{ifktetrfefife tite {af il 
fe} s[nfali {ewe} ali |m| o| 
fk{nfolb}clols{ale[olb]h| 
Life|w[ rte] s[e{ifelfo} «ol 
[kK{mfifofalete | efi tule] e| 
[nfole{n]k{nfulc}x] fe] s | 
pave pens Peyeye | s(n Le] a2 
peels lel ee) a) fg |e | P| 










MATCHO 


Read the first word in cach line. Then 
write the other word in the line that Is 


spelled the same as the first word. 


& 
« 


press 
wrinkle 
psalm calm palm 
} 4. dumb | dumb thumb numb 


debate debt 


wring write 


knee knew kneel 


fing [wrong jung wing 


LOOK AHEAD 


PHRASE HUNT It 


One of the descriptions explains 2. 
how the phrase “chalk it up” 

began. Which is correct? Check 

your answer in your spelling 3: 
dictionary. Use the phrase in a 
sentence. 


18. I turned the knob on the radio. 

19. The nurse will wring out the 
sponge. 

20. The farmer paid his debt. 


Note: There is an assortment of 
previously mentioned problems: the 
schwa sound in wrinkle, wrestle (page 
40); the unvoiced /th/ sound in thumb 
(page 32); the /i/ sound in knit 
(page 12); and the /j/ sound in knowl- 
edge (page 60). 


E 


LOOK AGAIN 


Spot the Words. Discuss the ques- 
tion in the hint and remind pupils to 
look for words with the bt, lm, wr, 
and kn letter combinations. Have 
them read the directions and write as 
many list words as they can find. 


Term used by students using chalk on their 
individual blackboards to “chalk up” answers. 
At inns, an old custom of using chalk to write 
up a ‘‘score’’ or account of credit given. Hence 
““Chalk it up’ to my account.” 

A piece of limestone or chalk was used to 
keep track of the scores made by archers. 





Their scores would be “chalked up.” 


Matcho. Have pupils look at the first 
list word on the left and compare it 
with the other words in the same line. 
Ask: “Which word is the samer’’ Have 
them write the matching word and 
continue. 


LOOK AHEAD 


Phrase Hunt. This activity explains 
how commonly used phrases originate. 

Explain that phrases, or sayings, get 
started in many ways: They frequently 
grow from the customs and jargon of 
various groups, such as hunters, musi- 
clans, newspaper reporters, young 
people, and so on. Most often they be- 
gin in a literal situation, such as the 
phrase “barking up the wrong tree,” 
an old hunting expression meaning 
that a dog was pointing in the wrong 
direction. 

Ask pupils if they have ever heard 


Answers 
LOOK AGAIN 
ACROSS 


doubt 
calm 
knob 
wrestle 
knuckles 
chalk 


DOWN 


wreck 
knowledge 
kneel 

calf 

knit 
thumb 
palm 


LOOK AHEAD 


4 


the expression “chalk it up.” Have 
them give examples of the way it is 
sometimes used. Tell them that the 
expression is an old one that probably 
started hundreds of years ago. Have 
them complete the activity to find out 
where and how the expression started. 
(Note: The Spelling Dictionary con- 
tains an entry keyed to this activity.) 
Tell pupils to write a sentence using 
the phrase in a way that reflects its 
original meaning. 


Supplementary Activity 


More Phrases. Ask pupils to specu- 
late on how the expression “dumb- 
bells” may have begun. Create (with 
pupils’ help) three possible ways the 
expression may have begun and then 
compare your ideas with the actual 
origin below. 

Note: Dumbbells were originally 
the apparatus for ringing church bells 
without sound; they were used either 
in learning how to chime or for exer- 
cising. Hence, the origin of the term 
we use to refer to exercise apparatus 
was originally the name for an instru- 
ment used in learning to play the 
chimes. 
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Answers 19 MAX’S MISADVENTURES 
break Max has caught “homonymitis,” a disease that 
blue blue makes him use a word that OEE the Sana 28 
2 by the word he wants but has a different meaning. 
ep Use list words to find out what happened to Max. 
Weigh hi 
pail aa MAX AND 
peace age FLOSSIE FLOUNDER 
blew way | a 
piece The brake of day finds Max on a Suddenly Flossie surfaced, broke 
pale lake watching for Flossie, the Loch the piece of the lake, and blue a 
buy ig Ness flounder. By evening, Max was spout of water at Max. Max's face 
by ee blew with cold and red with rage. went pail when he saw the size of 
brake ble He began waving his hat and the monster. 
pail shouting: “You’re mad, Max! You’d need to 
ts “TI know you are down there. Your by a submarine to catch me! I’m 
time is up, Flossie Flounder. I’m almost forty tonnes.” 
Answers will vary. blew tired of waiting!” But buy this time, Max ‘was half- 
At this time he tossed a huge peace way to shore, whispering in a shaky 
ee of flounder bait into the water and voice: 
ec began singing: Take off the break. 
sage Way the anchor. Out of my weigh. 
wae Set the sail. I'll be back 
weigh I'll bring the flounder Another day. 
peace Home in my pale. 
you're When words sound alike but 
brake are spelled differently they 


E mphasis—Homonyms. 


Additional Resources—Use_ Enrich- 
ment Activity 16: Homonym Puzzle. 


A 


Max’s Misadventures. This activity 
shows that the meaning of a homonym 
is reflected in its spelling. 

Tell pupils that Mad Max has an- 
other disease. This time it is called 
“homonymitis.”” Ask: “What do you 
suppose this means?’ Have them read 
the first paragraph to find out. Lead 
to the conclusion that someone with 
“homonymitis” switches homonyms. 
Have them read the story aloud to see 
if anything sounds wrong. Then ask: 
“Does anything look wrong?” Have 
them replace the key words with the 
correct homonyms from the list words. 
Lead to the conclusion that the spell- 
ing of a homonym is important only 
when the language is written. 
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blew 


pale 


Note: Homonym and homophone 


are synonymous terms. Although 
Spell/Write uses the term homonym, 
you may use whichever you prefer. 
The series will accommodate either 
term. 


Supplementary Activities 


Homonyms and Meanings. Discuss 
the list words, pointing out that each 
pair of homonyms has different mean- 
ings and spellings. Discuss the mean- 
ings of several pairs of homonyms and 


are called homonyms. Can 
you think of other homo- 
nyms that were not used in 
this story? 


have pupils use the words in oral 
sentences. Point out that in oral sen- 
tences, the spelling of homonyms is 
not important. 

Explain that because of their differ- 
ent meanings, two homonyms cannot 
be interchanged when something is 
written. Show that although two hom- 
onyms must have the same sound, they 
do not have the same meanings or 
spellings. Ask: “Why is it so important 
to use the correct spelling of a homo- 
nym when you are writing?’ Lead pu- 
pils to see that it is the spelling of a 











ii ie MATCH/WRITE 


Write list words that have meanings similar 
to the following words. 


1. stay 5. hurled 

2. paddle 6. burden 

3. by means of 7. mineral 

4. you are 8. belonging to you 


Use the words you just wrote to 
complete the sentences. 


1. ITadmit I the ball the window. 


2. ———_—— the one looking for car, aren’t you? 


3. Because he didn’t have a shovel, Hank used an 


| 5 to dig the —_____ out of the ground. 

4. I had to for ten minutes before the official 
4 announced the of my suitcase. 

| ONE SOUND—TWO SPELLINGS 


Write a nonlist word that sounds the 
same but is spelled differently from 


Now use some of the words you just 
wrote to complete the sentences. 


each word in the list. 
- erect ae) 1. We stayed at the ; 
2. sail 6. know 2. He was at house all day. 
, a, fee there 3. Have you the newspaper? 
| 4. need 8. time 
—. blue Words that sound alike but have different spellings 
blew ; - and meanings are called homonyms. 


tees 


homonym that denotes the intended 
meaning. 

Homonyms and Dictionaries. Ex- 
plain that the spelling of a homonym 
can be checked by its meaning in a 
dictionary. Demonstrate by using the 
word break. Say: “Suppose you were 
writing the sentence, ‘Don’t break the 
cup!’ and you did not know whether 
to use break or brake. How could you 
use the dictionary to find out?” Lead 
pupils to see that by checking a dic- 
tionary, they can find out which spell- 
ing and meaning go together. 





~l 


or 


B 


Match/Write. This activity shows 
that some words have meanings simi- 
lar to the meanings of other words and 
that some words have sounds similar 
to the sounds of other words. 

Have pupils find and write list 
words that are similar in meaning to 
the words in the top part of the activ- 
ity. Then have them use the same list 
words in the sentences that follow. In 
completing the sentences, point out 
that because the sounds of homonyms 


Answers 


1. wait l. read 
Zamoal 2. sale 

3. through 3. isle, aisle 
4. you're 4. knead 

5. threw 5. inn 

6. weight 6. no 

7. ore 7. their, they’re 
8. your 8. thyme 

1. threw, through 1. inn 

2. You're, your 2. their 
jaoar one 3. read 

4. wait, weight 


are the same, the spelling denotes their 
meanings. 

One Sound—Two Spellings. The ac- 
tivity leads pupils to apply what they 
have learned to new words. You may 
wish to warn pupils that items 3 and 
7 both have two possible answers (isle, 
aisle; their, they’re). 

Formula. Have someone read the 
formula aloud and tell how it applies 
to the key words. 


Supplementary Activity 


Homonym Practice. Duplicate or 
write on the board the following sen- 
tences. Have pupils select and write 
the proper homonym for each sen- 
tence. (Answers are in heavy type.) 


1. We brought a (pale, pail) of water 

from the spring. 

I need to (buy, by) a new car. 

I like your (knew, new) dress. 

Do not (break, brake) when your 

car skids. 

5. The ball went (through, threw) 
the window. 

6. Get on the scale and (way, weigh) 
yourself. 

7. (You’re, Your) going, aren’t you? 

8. The opposite of war is (piece, 
peace). 
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Answers 


ar 

a 

ward 
ward 
ward 
ward, ward 


os ae 


afterward 
forward 
outward 
inward 


C 


WRITE AND REVIEW 


Using the classroom map, have pu- 
pils find Uruguay and Venezuela. Ask 
them to point out the similarity of 
capitals U and V. Point out that be- 
cause of its end stroke, capital U con- 
nects with other letters that follow it 
in a word. Have them complete the 
first exercise. 


U—Number Count: 1-2-3 
—Descriptive Count: 1. Small loop. 
2. Curve around and down in a 
slant; curve around at the base 
line and up (to about the height 
of the top of the small loop). 3. 
Back down again in a straight 
slant and curve up (at the base 
line). 
V—Number Count: 1-2 
—Descriptive Count: 1. Small loop. 
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WRITE AND REVIEW 


hast = 


Copy the sentence. All your letters should slant to the right. 


Practise each letter. | 











@MISFITSSEES 
BREE EOAR 


Read the clues and name the missing letters. 

















1. outw. d on the outside 

2. inw rd on the inside 

ae on FIND THE MISFITS 

poakees behind Arrange these letters to spell four 
misfits. 

5. back with the back first 





waa © d 1 nat aumae ceo ec 
What common syllable do the words 


have? How is it spelled? 





2. Curve around and down in a 
straight slant, curving around at 
the base line and up in a curve 
(to almost the height of the begin- 
ning stroke). 


Have pupils read the sentence in the 
second exercise. Ask them to name an- 
other word that sounds the same as 
through but is spelled differently and 
has a different meaning. (threw) Ask 
what these words are called. (homo- 
nyms) Then have them copy the sen- 
tence and check that the letters slant 
to the right. 

Misfits. The focus is on the suffix 
ward. 

Find the Misfits. Read the direc- 
tions and ask pupils to find the words. 
Have them correct their work by spell- 
ing the answers aloud. (Note: Some of 
the letters must be used more than 
once.) 


Supplementary Activity 


More Find the Misfits. Have pupils 
arrange the letters to spell four misfits. 
(backward, afterward, outward, and 
forward) 

W acl d.G-aekot O10 UleGabi tT 

Ask pupils to write a series of scram- 
bled letters that will spell misfits when 
rearranged. Have each pupil write his 
or her letters on the board and then 
choose another pupil to find the misfits. 
Ask the pupil who wrote the letters to 
check the answers. 


D 
Unit 19 Quiz 


1. The deer ran through the woods. 
2. A guard stood by the gate. 
3. Help me if you’re not busy. 








LOOK AGAIN 


MATCHO 


Read and cover the first word in each line. 
Then write the other word in the line that is 
spelled the same as the first word. 


weigh wait 





LOOK AHEAD 


MORE HOMONYMS 


Find the homonyms for the following words 
and use each in a sentence. 


1. gorilla 4. morning 
2. stationary Oe Tesh 
3. swayed 6. capitol 


EXPLAIN THE SITUATION 


Explain what happened when Max returned 
to catch Flossie Flounder. 


The cow kicked the milk pail. 
The canoeist lost her oar. 
The wrestler lost weight. 
The driver stepped on the brake. 
The pitcher threw the ball. 

9. The bugler blew his horn. 

10. Ed wanted to buy a comic book. 
11. The mouse ate a piece of cheese. 
12. The patient looked very pale. 
13. The miners examined the ore. 
14. The people had to wait in line. 
15. Jets break the sound barrier. 

16. The scouts lost their way. 

17. The class liked your talk. 

18. The countries signed a_ peace 

treaty. 

19. That bruise turned black. 
20. The passengers had to weigh 
their baggage. 


CEE or 


Note: The unvoiced /th/ sound in 
threw and through may cause dif- 
ficulties. See pages 4T and 32. 


WHICH WORD? 


Which words make sense in the 


sentences below? 


way weigh 





Which is the school from 
here? 

threw through 

She went that door. 





break brake 


Be careful you do not the 





new lamp. 


blew blue 
She 
them burn. 


on the coals to make 





peace 
Jon dropped a 
cake. 


piece 
of banana 








We 


E 


LOOK AGAIN 


Matcho. Have pupils look at the 
first list word on the left and compare 
it with the other words in the same 
line. Ask: ‘““Which word is the same as 
the word on the left?” Have them write 
the matching word and continue. 

Which Word? This activity helps 
pupils discriminate between homo- 
nyms and provides practice in using 
them within a given context. 

Have pupils complete each sentencg 
with the correct word. When the sen- 
tences are complete, go over the an- 
swers and let pupils check their own 
work. 


Supplementary Activity 


Reusing Matcho. Have pupils read 
the list word at the left and find one 


Answers 
LOOK AGAIN 


way 
through 
break 
blew 
piece 


ot A oo 





LOOK AHEAD 


1. guerilla 

2. stationery 
3. suede 

4. mourning 
5. bow 

6. capital 


Answers will vary. 


or more homonyms among the other 
words in the same line. 


LOOK AHEAD 


More Homonyms. This activity in- 
troduces homonyms that are nonlist 
words. Have pupils complete the ac- 
tivity independently. 

Explain the Situation. Have pupils 
return to page 74 and discuss the pic- 
ture and the story again. Ask: “How 
did Max feel at the end of the story? 
How do you think he would feel if he 
returned to catch Flossie Flounder?” 
Have them speculate about reasons 
for which anyone might want to catch 
a 40 t flounder. Help them develop a 
short plot telling why Mad Max wants 
to catch Flossie Flounder and what 
happens when he tries to do so. 


Supplementary Activity 


Story Follow-Up. Have pupils share 
their stories in class. 
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Answers 


yes 
yes 
yes 
no 
yes 
yes 
yes 


Gayo Rae 


Emphasis—Review of Units 14 
through 19. 


Additional Resources—Use_ Enrich- 
ment Activity 17: Trophy Time. 


A 


Note: Review Unit activities may 
be completed in four teaching periods. 

Five Block Review. This activity re- 
views the /f£/ sound spelled ph and the 
/kw/ sound spelled qu, introduced in 
Unit 16; the /k/ sound spelled ch, 
the /i/ and (i) sounds spelled y, intro- 
duced in Unit 17; and the letters b, 1, 
w, and k as they combine with other 
consonants to stand for single sounds, 
introduced in Unit 18. 

Remind pupils that many sounds 
are spelled with unexpected letter 
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20 


REVIEW 
FIVE BLOCK REVIEW 


In this game, there are seventeen blocks from beginning 
to end. But if you know the spellings of some sounds, 


you can finish in five. Follow the directions. 


il, 


nN 


Read the words in the top line of block A. Then 
read the sounds next to the words. 

Ask yourself, “Do the letters in heavy type stand 
for the sounds next to them?” 

Write yes or no on your paper. 

Look at block A again. Next to both yes and no 
is a letter. Look at the letter next to your answer. 
Go to the block labelled with that letter and 





continue. 

















A. choir /k/ 
yes C 


mystery /1i/ 
no G 


B. The Im in calm stands for the 
m sound. The mb in thumbs 
has the m sound. Try this: 

chalk /k/ ache /k/ 
yes M no O 


You're right. Now try this: 
wrecked /r/ 
yes M no J 


You're right. Try this: 
elephant /p/ 


yes N no Q 





combinations and that many letter 
combinations have unexpected sounds. 
Ask: “When you hear the /k/ sound, 
what spelling do you first think of?” 
They will likely say k. If so, pro- 
nounce the word character and ask 
how /k/ is spelled in this word. Lead 
them to see that /k/ can be spelled 
ch or c or k. 

Discuss the /i/ and /i/ sounds, re- 
minding pupils that the sounds can 
be spelled i and y. Follow the same 
procedure with the /f/ and /kw/ 
sounds, pointing out that the /f/ 
sound can be spelled f or ph and the 
/kw/ sound can be spelled qu. 

Ask: ““What unusual letter combina- 
tion do you remember that stands for 


knuckles /n/ 












stomach /h/ 


E. The ch in anchor stands for the /k/ 
sound. The mb in dumb stands for 
the -/m/ sound. Try this: 

quick /kw/ wring /r/ 

D no H 


The ph in phone stands for the /f/ 
sound. The qu in equal stands 
for the /kw/ sound. Try this: 


doubt /t/ 
yes C 


square /kw/ 
no Es 








G. The ch in choir stands for the 
/k/ sound. The y in mystery 
stands for the /i/ sound. Try this: 

phone /f/ 

yes C 







equal /kw/ 
no F 


the Jr/ “sound? (wr) ~Form@ties/ i) 
sound?” (bt) “For the /n/ sound?” 
(kn) “For the /m/ sound?” (Im) Lead 
pupils to see that each sound can be 
represented by two letters. You may 
wish to have them give examples of 
words with each sound and spelling. 

Have pupils read the directions for 
the Five Block Review. Go over each 
of the four steps orally, making sure 
they understand how to proceed from 
box to box. Emphasize that each an- 
swer should be written. 

Have pupils complete the activity. 
You may wish to determine the aver- 
age score for your class and allow pu- 
pils to compare their individual scores+ 
with the group average. 








. The qu in quick stands for the /kw/ 





sound. The wr in wring stands for 






the /r/ sound. Try this again: 
quite /kw/ type /i/ 
yes D 








no K 








The bt in debt stands for the /t/ 
sound. The kn in know stands 
for the /n/ sound. Try this: 
mechanic /ch/ system /y/ 
yes L no Q 












The wr in wrecked stands for the /r/ 
sound. The kn in knuckles stands 
for the /n/ sound. Now try this: 
calm /1/ thumbs /b/ 
yes B no M 














The qu in quite stands for the 
/kw/ sound. The y in type stands 
for the /1/ sound. Try this: 

anchor /k/ dumb /m/ 
yes D no E 












The ch in mechanic has the /k/ 
sound. The y in system has the 
/i/ sound. Try this again: 

/p/ stomach /h/ 
yes N no 







elephant 





|2O 


Supplementary Activities 


Reusing the Units. If your pupils 
need extra review, you may wish to 
have them return to the individual 
units. 

To review Unit 16, have pupils turn 
to page 62 and silently read through 
the story of the squirrel and the ele- 
phant. Ask: “What letter combina- 
tions are missing from the story?” (ph 
and qu) Discuss which letter combina- 
tion stands for the /f/ sound and 
which for the /kw/ sound. 

To review Unit 17, have pupils read 
the story on page 66 and tell what 
letters must be added to complete the 
key words. Help them see that ch must 












M. You're doing fine. Try this: 


quite /k/ type /y/ 
K D 





The ph in elephant stands for the 
/f/ sound. The ch in stomach 
stands for the /k/ sound. Try this: 
debt /t/ know /n/ 
Q no I 


The Ik in chalk stands for the /k/ 
sound. The ch in ache stands for 
the /k/ sound. Try this again: 

wrecked /r/ knuckles /n/ 


yes M 


The bt in doubt has the /t/ sound. 
The qu in square has the /kw/ 


sound. Try this again: 
choir /k/ 


mystery /1/ 
Cc no G 





You're finished. How 
many blocks did you 
use? 

Perfect score: 








5 





be added to some words and y to 
others. Discuss the /k/ sound of ch 
and the /i/ and /i/ sounds of y. 

Have pupils turn to Unit 18, page 
70, and pronounce each of the key 
words. Call attention to the sound 
made by the letter combinations bt, 
Im, wr, and kn. Point out that the 
letters b, 1, w, and k combine with 
other consonants to stand for one 
sound. Pronounce list words at ran- 
dom and have pupils identify the key 
letters in each and tell what sound 
they stand for. 

Twenty Questions. This activity 
strengthens sound-spelling relation- 
ships, which were introduced in Units 
L617, and. 18; 


Answers 


seyes 
no 
no 
yes 
no 
. no 
yes 
yes 
yes 


Oe oe ae el 


Write the following sound-spelling 
relationships on the board. Have pu- 
pils use them in Twenty Questions. 


Ly @/ijes ph Se tie bit 
Cee eay 6. /m/=1lm 
ST py Tee [wp wt 
4. {ki = ch 8. /n/ =kn 


Have pupils take turns thinking of 
a word (the word may be the name of 
a person, place, thing, or idea) that 
begins or ends with one of the sound- 
spelling relationships above. After a 
player thinks of the word, he or she 
stands and says: “I am thinking of a 
word that begins (or ends) with /r/” 
(or any other sound). 

Members of the class take turns ask- 
ing not more than twenty questions to 
find out what the word is. However, 
the questions must be phrased so that 
the response may be simply “‘yes” or 
“no.” The person who guesses the an- 
swer may think of another word. 
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Answers 


splen 

zy 

mit 

per 

nis 

in 

es 

lic, port 


threw, through 
break, brake 
I'll, isle 

hall, haul 
piece, peace 
heard, herd 


Coo 


SI a La 


B 


Unfinished Poems. This activity re- 
views vowel sounds and syllabication, 
discussed in Units 14 and 15. 

Ask: “If a word has only one vowel 
sound, how many syllables would you 
expect that word to have?” (one) “If 
a word has two vowel sounds, how 
many syllables would you expect that 
word to have?’ (two) “Would the 
word with one vowel sound necessarily 
have only one vowel letter?’ (no) 
“Would the word with two vowel 
sounds necessarily have only two 
vowel letters?” (no) Lead pupils to see 
that every syllable has a vowel sound 
but a vowel sound can be spelled by 
more than one vowel letter. 
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UNFINISHED POEMS 


Complete the unfinished poems by using syllables from 
the list words on pages 54 and 58. When you have 
finished, read the poems aloud. 


LIMERICKS 








A miner of did renown 
Was cra and daft as a clown. 
His tens he lined 





With cop. he mined. 





He’darise, but his hands would stay down! 


A bug fled in a used ten shoe 





Saying, “What's a poor ___sect to do? 


I'll cape to the court 





For pub 





sup 





Five toes make me all black and blue!”’ 


SORT THE HOMONYMS 


Read the formula and then say the 
words. Write the words that follow the 


formula. 


threw 
through 
quick 


slow 


Call attention to the poems with 
missing syllables. Have pupils read the 
poems and write the missing syllables. 

Sort the Homonyms. This activity 
reviews homonyms, introduced in 
Unit 19. Remind pupils that homo- 
nyms are words that sound alike but 
have different spellings and meanings. 
Ask: “If homonyms are words that 
sound alike but have different spell- 
ings and meanings, how do you know 
what a homonym means when it is 
spoken aloud and not written?” (One 
does not know unless it is used in con- 
text.) Say the words in the activity and 
have pupils write the homonyms. 


Words that sound alike but have 


bl 
= different spellings and meanings 


blew 


are called homonyms. 


heard 
herd 


7. «piece o 
peace 
sink 
sunk 








| 
Supplementary Activity I 


More Homonyms. Write the fol- 
lowing words on the board and have 
pupils write a homonym for each one. 


| ssbear 11. boy 

2. would 12. seen 

3. hair 13. made 
4. steal 14... piece 
5. knew 15. grown 
6. hymn 16. cereal 
7. flew 17. eight 
8. stair 18. week 
9. pail 19. hour 
10. beet 20. here 


| 
4 
\ 


Answers 


FOLLOW THE FORMULAS 1. phobia shelter 
phase campus 
Read the three formulas and then say the words. Make rs lacquer furnish 
three columns on your paper. Put che words that follow quantify splendid 
the first formula in column |, those that follow the second disquiet hollow 
in column 2, and those that follow the third in column 3. : 
quill album 
3. schooner support 
phone The /f/ sound can be spelled ph. 
Ee chrome walrus 
moment 
quart The /kw/ sound is usually spelled qu. suggest 
anchor The /k/ sound can be spelled ch. 
lacquer church disquiet quill 
phobia gulf phase frolic 
cheat chide schooner ; ; 
Ask someone to read the directions 
quanufy plaque chrome and then have someone find the word 
| part in column B that goes with the 
LINE UP THE WORD PARTS first word part in column A. After 
3 pupils have found and written the 
; i word shelter, have them complete the 
shel low ae A 
earn bum activity independently. 
Connect the word parts in column furn pus 
A with those in column . ve form splen port Supplementary Activity 
two-syllable words. Write the hol ter 
prordis on your paper. al ish Say the Consonant; Show the Vowel. 
a ik This activity helps pupils distinguish 
wa ges 
ap did between vowels and consonants and al- 
sug rus lows the spelling of list words to be 





C 


I 
| 
i) «Follow the Formulas. This activity 
| reviews the /f/ sound spelled ph and 
i the /kw/ sound spelled qu, intro- 
, duced in Unit 16; and the /k/ sound 
\ spelled ch, introduced in Unit 17. 
r Have pupils read and follow the di- 
rections and then have someone read 
aloud each of the three formulas. Dis- 
Al cuss the /f/, /kw/, and /k/ sounds and 
the letter combinations that stand for 
i them, ph, qu, and ch. Also discuss how 
each formula applies to the key words. 
| Then beginning with the word lac- 
quer, have pupils name the key let- 








8] 


ters and tell which formula de- 
scribes the sound-spelling relationship. 
Have them write the word in the 
second column of their papers and 
continue in the same way with the re- 
maining words. (Note: All words are 
nonlist words.) 

Line Up the Word Parts. This ac- 
tivity reviews words with two syllables 
introduced in Units 14 and 15. 

Remind pupils that words with two 
vowel sounds have two syllables and 
that when the first vowel sound of a 
word is followed by two consonants, 
the word is usually divided between 
the two consonants. 


reviewed within a game context. 

Select words at random from Units 
14, 15, 16, and 17 and ask pupils to 
spell the words, using gestures in place 
of vowels. (See the directions on page 
48.) 


D 


Supplementary Activities 


Indwidual Help. Consult Analysis 
and Treatment of Spelling Problems, 
page 3T, to help pupils who need 
individual attention. 

Reusing Supplementary Activities. 
Look back through the Review Unit 
and through Units 14 through 19 to 
see if there are Supplementary Activi- 
ties that may be used again to help in- 
dividuals or groups with special spell- 
ing problems. 
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Answers 
earliest 
happiest yAl WORD COMBINING 
jollier 
shinier busy early happy jolly shiny busy friendly comfortable 
busier 
friendliest busier earlier happier jolher shinier busier friendlier 
= more comfortable 
/é€/,y 
/é/, : busiest carhest happiest jolliest shiniest busiest friendliest 
most comfortable 
Examine the columns on this page. Write the list words 
that result when the words from each first column are 
combined with the endings in cach second column 
+ =— 
Say the words in cach first column. With what 


Emphasis—Adding er and est to 
words ending with y; using terms of 
comparison. 


Additional Resources—Use_ Enrich- 
ment Activity 18: Read All About It. 


A 


Word Combining. This activity pre- 
sents the y-to-i rule. When er and est 
are added to words ending with con- 
sonant-y, the y is changed to i. 

Have pupils read the words in each 
column. Then have them add the end- 
ings to make list words. Discuss the 
questions with pupils. Lead them to 
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sound do they all end? What letter stands for that 


sound? 


Say the words you wrote. What sound do you hear 


just before the est and er endings? What letter 


stands for that sound in the words you wrote? 


early =a eSG— 


happy -- est = 


jolly = a 


see that the final y on each word had 
to be changed to an i before the end- 
ing was added. 


Supplementary Activity 


Taking a Second Look. Tell pupils 
that adjectives describe qualities of 
nouns or pronouns, such as a busy 
man or a jolly person. Tell them ad- 
jectives also compare one noun with 
another noun that has the same qual- 
ity. For example, Jack is busier than 
John. 

Point to the words in the first word 


shiny co 


busy ap Ge 


fiend | vie mest ae 





group and tell pupils that the words 
are adjectives in the simple uncom- 
pared form. Point out that busy with 
the y ending does not compare but 
simply describes a fact. Then point to 
the words in the second word group 
and tell pupils that the words in this 
group are used to show comparison of 
two things. Have them note that the 
ending of busy has been changed: y 
was changed to i and er added. Tell 
pupils that when two persons, places, 
or things are compared, the er ending 
is used. Then point to the last two 
items in the second word group, call- 





WORD FORMS 


Use the correct forms of the words in 
heavy type to complete the sentences. 


]. ‘This wren is early, but that one is 
early. 

2. Here’s a happy jay. but there’s a 
happy one. 

3. Which of the two pigeons is the 
friendly? 

4. The dove nest is comfortable than 
a robin’s. 

5. ‘Toby has the shiny coat of all the 
horses in the herd. 

6. The old chair was the comfortable 

in the house. 

Piglets are the jolly animals on the 


“1 





farm. 
8. Those are the busy beavers I’ve 
ever seen. 
busy When words end in consonant + y, the y changes 
busier to i to add any ending except ing. 
busier The er ending is used to compare two things. The 
busiest est ending is used to compare three or more things. 


comlortable 
more comfortable 
most comfortable 


ing attention to the word more. Lead 
pupils to see that when the er ending 
is not added to compare two things, 
the word more is used instead. 

Next call attention to the third 
word group and point out the est end- 
ings and the word most used with 
comfortable. Tell pupils that when 
three or more things are compared, 
the ending est or the word most is 
used with the simple comparative 
form. 

Have pupils use words from each 
word group in sentences, illustrating 
the three degrees of comparison. 


Some words use more to compare two things and 
most to compare three or more things. 
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B 


Word Forms. This activity provides 
practice in substituting the correct 
word form for an incorrect word form 
in a given sentence. 

Remind pupils that words have dif- 
ferent forms that are used in different 
ways. Have them read the first sen- 
tence and tell what is wrong with the 
key word. (It is the wrong form for the 
sentence.) Have them write the correct 
form and continue. 

Formulas. Have pupils read the 


Answers 


earlier 

happier 
friendlier 

more comfortable 
shiniest 

most comfortable 
jolliest 

busiest 


SA MR aoe 


OR a a 


formulas aloud and tell how they 
apply to the key words. 


Supplementary Activity 


Taking a Second Look. Have pupils 
turn back to the list words on page 82. 
Ask them to read the first five or six 
words in groups two and three. Then 
ask: ‘““‘What two letters do all these 
endings share?” (ie) “What letter does 
i take the place of?” (y) “What is the 
root word of each word that has an 
ie?’ Have them find each of the root 
words in the first group and note that 
they all end in y. 
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Answers 


ar 

a 
ward 
ward 
ward 


Ste a 


ward, ward 


toward 
seaward 
upward 
heavenward 


wore TS 


C 


WRITE AND REVIEW 


Before pupils begin the first exer- 
cise, review the formation of capitals 
P and R on the board. Remind them 
that in both letters, the second stroke 
retraces the first stroke. 


P—Number Count: 1-2 
—Descriptive Count: 1. Straight 
slant down. 2. Back up again (re- 
tracing the down-stroke) and 
around to the right (until you just 
touch the beginning stroke). 
R—Number Count: 1-2-3 
—Descriptive Count: 1. Straight 
slant down. 2. Back up again (re- 
tracing the down-stroke) and 
around to the right, forming a 
small loop just touching the up- 
stroke. 3. Curve down to the base 
line and then curve up. 


Have pupils copy the sentence in 
the second exercise. Remind them that 
every letter should rest on the base 
line. 

Ask pupils to find the list word in 
the sentence. (earlier) Have them spell 
the root word of earlier. (early) Re- 
view that when words end in conso- 
nant-y, the y changes to i to add any 
ending except ing. 

Misfits. The focus is on the ward 
suffix. To help pupils see that this 
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Practise each letter. 





WRITE AND REVIEW 





















M@MISFITSSE 
BREE OAE 


Read the clues and name the missing letters. 


1. northw. 





d going north 


2. southw 





rds going south 











Copy the sentence. Be sure your letters rest on the base line. 























DIRECTION 


Use the following words to show 
direction. 


1 on OUTS ee ie 


3. east going east 
: 2. to — 
4. west going west 
: 3. sea ee 
5. down opposite of upward 
ip a 
What common syllable do the words have? 
How is it spelled? 5. heaven Se 


sufix denotes a direction or course 
taken, ask: “What do the words have 
in common in addition to the ward 
suffix?” 


Direction. Read the _ instructions 1 
and allow pupils to work indepen- 9. 
dently. Have them read and spell their 3. 
answers aloud. Then ask them to turn ; 
to the misfits on page 76 and define 4 
the words in terms of direction. 5. 

Note: Although toward follows the 6. 
same principle, it is pronounced 
/tord/ or /to word’/. 7 

8. 


Supplementary Activity 


Find the Misfit. Have pupils ar- os 
range the letters to spell the five mis- 
fits. Letters can be used more than 10. 
once. (northward, southward, east- 
ward, westward, and downward) ne 
wa?rdros wn Ge wide 
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Unit 21 Quiz 


The clown had a happy face. 

We went to the earlier movie. 

My patent leather shoes are shi- 
nier than yours. 

The ants were very busy. 

The king had a jolly laugh. 

This dog is friendlier than that 
one. 

The littlest star was the shiniest 
of all the stars. 

The next door neighbours were 
friendly. 

The smallest child was the hap- 
piest. 

The metal on the grille had a 
shiny surface. 

The smaller puppy looked hap- 
pier. 








LOOK AGAIN 


COMPLETE THE CHART One Thing 


Read each of the words printed 
in the chart. 


1. greedy 
Complete the 
chart by writing words that 
belong in the blanks. 


2. beautiful 


Two Things More than Two Things 


greedier greediest 


more most beautiful 


beautiful 


3, most comfortable 


4 
5. steady 
6 
7 


. friendly 





busier 


WHICH WORD? 











Which word makes sense in the sentences? steadiest steady 
]. better best With a hand, she wired the 
Sue listened than I. lamp. 
stranger strange 
27 prethier pretty Isn't it that he won’t speak 
This daffodil is the either? 
LOOK AHEAD 


WORD MULTIPLICATION 


Make as many words as possible by 
adding endings to the words listed here. 


Example: dizzy 
dizzier dizziest dizziness 
dizzying — dizzied 
1. crazy 4. witty 
2. hazy 5. empty 
3. silly 6. apply 


12. Stores are busier on Saturdays 
than they are on Mondays. 

13. Dogs were man’s earliest pets. 

14. The bird made a comfortable 
nest. 

15. Elves are jollier than people. 

16. The baby woke up late and took 
an early nap. 

17. Bees are the busiest insects. 

18. The worm moved to a more com- 
fortable hole. 

19. The smallest squirrel was the 
friendliest. 

20. The tiniest monkey was the jol- 
liest. 

21. The loafers are my most com- 
fortable shoes. 


Note: There is an assortment of pre- 
viously mentioned problems: the /j/ 
and Il sounds in jolly (pages 60 and 
44); the /v/ sound in favourably (page 
16); the /sh/ sound in shiny (page 20). 


ADDLED ADS 

Change the endings in heavy type 

to other endings to make sense out 

of the mixed-up ads 

1}. Zappo Soap gets your clothes 
cleanest than any of the other 
leading brands. 

2. For the brighter teeth in town, 
brush with Fine Grit Tooth- 
paste. 


85 


E 


LOOK AGAIN 


Complete the Chart. This activity 
compares forms of words. Call atten- 
tion to the three parts into which the 
chart is divided. Have pupils copy the 
chart on their papers and complete 
the blank spaces with the correct word 
forms. 

Which Word? Have pupils com- 
plete each sentence with the correct 
word. When the sentences are com- 
plete, go over the answers with the 
pupils and let them check their own 
work. 


LOOK AHEAD 


Word Multiplication. This activity 
shows that several words can be de- 
rived from one root word and several 


Answers 
LOOK AGAIN 


3. comfortable, more comfortable 
4. jolly, jolliest 
5. steadier, steadiest 
6. friendlier, friendliest 
7. busy, busiest 
shiny, shinier 


better 
prettier 
steady 
strange 


pee Meth) 


LOOK AHEAD 


Answers will vary. 


1. cleaner 
2. brightest 


suffixes. Have pupils complete the ac- 
tivity independently. 

Addled Ads. This activity strength- 
ens recognition of misused words. 
Have pupils complete the exercise in- 
dependently. 


Supplementary Activity 


Forming the Plurals of Words End- 
ing with y. Write the words donkey, 
monkey, and turkey on the board. 
Point out that they are single nouns 
ending in vowel-y. Ask: “How is the 
plural for these words formed?” (by 
adding s) Add an s to each word. 

Next write berry, puppy, bunny, 
army, and cooky on the board. Point 
out that these words also are singular 
forms but that they end in consonant- 
y. Ask: “How are their plurals 
formed?” (by changing y to i and add- 
ing es) Show how to make the plural 
form of each word. 

Then ask: ‘““Why did we simply add 
s to the first words and not to the sec- 
ond words?” Lead to the conclusion 
that it is the letter before the y that 
determines when y is changed to i. If 
the letter before y is a vowel, y is not 
changed. If the letter before y is a con- 
sonant, y changes to i. 
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Answers 


divider 
relation 
forgiven 
noticing 
paraded 
settler 
surprising 
battled 
promised 
decided 


e, yes 


Emphasis—Adding suffixes to words 
ending with e. 


Additional Resources—Use_ Enrich- 
ment Activity 19: Word Roulette. 


A 


Word Combining. This activity 
shows that when suffixes are added to 
words ending with e, the e is dropped. 

Have pupils read the words in the 
first column and then have them add 
the endings in the second column to 
make a list word. Discuss the questions 
at the bottom of the page. Lead pupils 


86 


jaye 


WORD COMBINING 


Examine the columns on this page. Write the list words 


that result when the words from the 


first column 


are combined with the endings in the second column. 


erase divide 
erased 
erasing relate 
practising 
decided forgive 
supposed 
battled : 

; notice 
excusing 
manufacturer 
arrival parade 
divider 
forgiven settle 
promised 
settler surprise 
eraser 
imagination hatile 
celebration 
relation ’ 
noticing al 
invitation 
surprising decide 
paraded 
location 


+ er = 


+ ion = 


+en = 





-- ing @—— 


+ ed = 


+ er = 


a= ing = 


+ ed oe 


+ ed == 


+ ed = 





With what letter does each word in the first column end? 


Was the letter dropped from the words in the first 
column when endings were added? 





to see that the final e on each word 


must be dropped before any ending 
beginning with a vowel is added. 


Supplementary Activities 


Taking a Second Look. Write the 
words practising, relation, paraded, 
and eraser on the board. Ask: “What 
is the root word of each word? What is 
the ending?” Have the suffix of each 
word removed and then ask: “‘Are the 
root words left?” (no) “What is miss- 
ing from each word?” (final e) Help 
pupils see that for each root word to 


be complete, a final e must be added. 
Ask: “Why was each final e dropped 
before adding the ending?” To answer 
this question, write the word divide 
and then add the er without erasing 
the e. Help pupils see that if the final 
e were retained when adding endings 
beginning with vowels, the pronunci- 
ations would not remain consistent. 

Next write the word battle on the 
board and say: “Suppose I wanted to 
add the ending ment, would I need 
to drop the final e?”’ (no) “Why?” (be- 
cause ment does not begin with a 
vowel) 





WORD FORMS 


Incorrect word forms have been used in the 


following sentences. Using list words, write the 
correct forms of the words in heavy type om your 


paper. 


1. We held a birthday celebrating for 


Ryan. 

2. You can write a story if you use your 
imaginary. 

3. Because of his late arrived, we ate at 
ten o'clock. 


4. There is no excuses Jean’s constant 
lateness. 

5. The locate for the house had not 
been chosen. 

6. Was Joan suppose to call her mother? 

7. Who has the new erasing? 

8. Linda is practise her piano lesson. 


9. The manufacturing will fix the clock. 


10. The invite says the party is Friday. 





erase When a word ends with the letter e, the e is dropped 


erased 
erasing 


B 


Word Forms. This activity provides 
practice in substituting the correct 
word form for an incorrect word form 
in a given sentence. 

Remind pupils that words have dif- 
ferent forms that are used in different 
ways. Have them read the first sen- 
tence and tell what is wrong with the 
word in heavy type. (It is the wrong 
form for the sentence.) Have them 
write the correct form and continue. 

Formula. Have someone read the 


when any ending beginning with a vowel is added. The 
endings change the use of the words in sentences. 
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formula aloud and tell how it applies 
to each key word. 


Supplementary Activity 


Riddles in a Riddle. This activity 
reviews the list words in a game con- 
text and provides practice in matching 
words and meanings. 

Read the following riddle aloud: 
“Why did the farmer name his rooster 
Robinson?” 

Tell pupils that to find the answer 
to the riddle, they must follow direc- 
tions. Read the following: 


Answers 


1. celebration 

2. imagination 
3. arrival 

4. excusing 

5. location 

6. supposed 

Hi eecLaser. 

8. practising 

9. manufacturer 


10. invitation 


1. Find a list word that means to 
have reached a conclusion. (de- 
cided) Circle the third letter. (c) 
Find a list word that means reach- 
ing one’s final destination. (arrival) 
Circle one of the double letters. (r) 
3. Find a list word that means one 
who brings things to rest. (settler) 
Circle the first two letters. (se) 

4. Find a list word that means taking 
something or someone unaware. 
(surprising) Circle the second let- 
ter. (uw) 

5. Find a list word that means a posi- 
tion or a site for something. (loca- 
tion) Circle the second letter. (0) 

6. Now take the six letters you have 
circled and arrange them in the 
right order to find the answer to 
the riddle. 


no 


Read the riddle again and write the 
following phrase on the board, leav- 
ing a blank in place of the word in 
parentheses. Tell pupils that the an- 
swer to the riddle is the phrase: “Be- 
cause he (Crusoe).” 
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Answers 





lea 

me As al 

3. ard 

4. ard 

5. ard 

ard 

/ard/ 

1. coward 
2. orchard 
3. mustard 
4. standard 
5. awkward 


C 


WRITE AND REVIEW 


Point out the similar beginning 
stroke in capitals J and I. Remind 
pupils that in capital J, the upper 
loop is twice as wide as the lower 
loop. Have them practise each letter. 


J—Number Count: 1-2 
—Descriptive Count: 1. Wide loop 
up (to the left) and straight slant 
down past the base line. 2. Nar- 
row loop up (crossing the down- 
stroke at the base line). 
I—Number Count: 1-2-3 
~Descriptive Count: 1. Curve up 
(to the left), loop down. 2. Curve 
up at the base line. 3. Swing out 
(to the right). 


Have pupils copy the sentence and 
check the size and shape of each letter. 
Ask why people in Canada hold a 
celebration on July Ist. Then ask them 
to name the root word of celebration. 
(celebrate) Remind them that when a 
word ends ine, the e is dropped when 
any ending beginning with a vowel is 
added. 

Misfits. The focus is on the final 
ard pronounced /erd/. (Note: ‘Two 
misfits end in ward, which is usually 
associated with a direction. The ward 
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WRITE 


Practise each letter. 


a 


AND REVIEW 


Copy the sentence. Check the size and shape of each letter. 


RST a 
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BERR ReCAB -. ae 4@@° Use the’ misfits to 
+. + os 
‘tite ee > 
a complete the analogies. 
Read the clues and name the missing letters. P 8 
Whe = hero) 35 
3 afraid : brave 
1. cow. rd person without courage 
2. grapes : vineyard : : 
2. awkw. r. clumsy : 
apples : 
3, must relish used on frankfurters 3. sugar | cereal =): 
: : hot dog 
4. orch place where fruit trees grow 
4. unusual : as 
5. stand something used as a model extraordinary : model 
What three letters end each word? What 5. dancer : graceful :: 
sounds do they stand for? clown : 


suffix at the ends of eastward, west- 
ward, and so on, was introduced on 
pages 76 and 84.) Point out that awk- 
ward also has a meaning related to di- 
rection; it means “to be turned the 
wrong way.” Coward is not related to 
a direction. 

Lead pupils to see that standard 
can also mean regular or common by 
saying: “If we made six planes from 
one model, or standard, with the re- 
sult that all the planes looked alike, 
would the original plane look unusual 
or ordinary?” Develop this idea with 
further examples. (Item 4 in the fol- 
lowing Analogies exercise is depend- 
ent upon this development.) 

Analogies. First make sure that pu- 
pils understand the principle of anal- 
ogy. If necessary, repeat the explana- 
tion in the teacher’s notes on page 19. 

Then read the analogies and help 








pupils complete them. Ask them to 
explain the relationships in each an- 


alogy. 


D 


Unit 22 Quiz 

1. Snow delayed the plane’s arrival. 

2. The settler built his cabin. 

3. The sailors battled the storm. 

4. The pitchers were practising their 
throws. 

5. The typist used an eraser. 

6. The cowboys paraded their 
horses. 

7. The experiment gave surprising 
results. 


8. The ship’s location was unknown. 
9. The general decided to attack. 
10. A divider separated the rooms. 











LOOK AGAIN 


COMPLETE THE CHART 
Read each ‘of the words printed in the 
chart. Complete the chart by writing the 
words that belong in the blanks. 


Word Word + ed 


decide decided deciding 


2, 
4 


decorated 


; 
6. graduating 


Word + ing 





WHICH WORD? 


Which word makes sense in the 
sentences below? 


1. raised raising 
Tim “his hand: 
2. relieve relieved 
John was ——_ to) see 
Sis. 
charged charge 


She trained the dog to 


decorated 


decorating 
hlove == the:tree! 
leasing 
She. the’ trailer ‘to 
a friend. 
graduated graduate 
Sally will ______ this 
spring. 
7. sneeze sneezing 


Won't you ever stop 
? 


LOOK AHEAD 


SPELLING PUNS 


Mad Max thought you spelled words 

according to what you were describing. 

Correct his spelling in the sentences below. 

1. Men coming in the door of the party 
will get a sirprize. 

2. Because she’s so small, we can’t seem to 
lowkate the little girl. 

8. She finally desided to quit the team. 


11. The victors held a celebration. 

12. Today it was supposed to rain. 

13. Artists need lots of imagination. 

14. The campers were noticing the 
cold weather. 

15. After excusing herself, the woman 
left. 

16. The faulty television was returned 
to the manufacturer. 

17. The boss promised them raises. 

18. I lost my party invitation. 

19. The unruly children were for- 
given. 

20. The mayor is a relation of mine. 


Note: There is an assortment of 
previously mentioned problems: the 
schwa sound in many words (pages 36 
and 5T); ture in manufacture (page 
28); the /j/ sound in imagine (page 
60); the /v/ sound in invite and for- 
give (page 16). 


STORY SETTING 


Use as many list words as you can to write 


a story for the setting below. 


Person: band leader 


Place: parade 


Thing suTpTise 


E 


LOOK AGAIN 


Complete the Chart. This activity 
compares forms of words. Call atten- 
tion to the three parts into which the 
chart is divided. Have pupils copy the 
chart on their papers and complete 
the blank spaces with the correct word 
form. 

Which Word? Have pupils com- 
plete each sentence with the correct 
word. When the sentences are com- 
plete, go over the answers and let pu- 
pils check their own work. 


LOOK AHEAD 


Spelling Puns. This activity shows 
that puns are humorous uses of homo- 


Answers 
LOOK AGAIN 


l. raise, raising 

2. relieved 

3. charged, charging 

4. decorate, decorating 
5. lease, leasing 

6. graduate, graduated 
7. sneeze, sneezing 


1. raised 

2. relieved 

3. charge 

4. decorating 
5. leased 


6. graduate 
7. sneezing 





LOOK AHEAD 


1. surprise 
2. locate 
3. decided 


Answers will vary. 


nyms. For example: “When is silence 
all wet?” (when it reigns) 

Have pupils read the puns that Max 
made on the list words and then write 
them correctly. 

Story Setting. Have pupils tell what 
surprising things might happen to a 
band leader during a parade. Ask: 
“What kind of band might it be? 
What kind of parade might it be? 
What is a parade like?’’ Have pupils 
discuss what things can be seen, felt, 
touched, and heard at a parade. Have 
them write a short story, using as 
many list words as possible. 


Supplementary Activity 


Story Follow-up. Have pupils read 
and discuss their stories in class. You 
may ask: “Did the writer describe the 
parade well? What was the plot? How 
many list words were used?” 


Answers 


forgetting 
referring 
expelled 
propeller 
submitted 
forbidden 


C-V-C 
vowel 


Emphasis—Doubling the final con- 
sonant in words with consonant- 
vowel-consonant (C-V-C) pattern. 


Additional Resources—Use_ Enrich- 
ment Activity 20: Build a Word. 


A 


Word Combining. This activity 
shows that when endings are added to 
words with the C-V-C pattern, the 
final consonant is doubled before add- 
ing an ending beginning with a vowel. 

Note: Each of the words in this unit 
is accented on the final syllable. If 
you wish to introduce this part of the 
doubling rule (that is, when the ac- 
cent is on the final syllable of words 


23 


WORD COMBINING | 


Examine the columns on this page. Write the list words 
that result when the words from the first column are 
combined with the endings in the second column. 

begin 

beginner forget -+ ing = 

beginning 

_ rele eno eee 

rebelling 

forgetting expel + edo = 

transferred 

beginner propel + er = ve 

admitted 

occurring submit + ed = 

omitted 

referring forbid =~ en = 


controller 
permitting 
regretted 
preferred 
conferring 
equipping 
compelled 
expelled 
propeller 
submitted 
committing 


forbidden 


ending with C-V-C, the final conso- 
nant is doubled), see the second Sup- 
plementary Activity below. 

Have pupils read the words in the 
first column. Then have them add the 


endings in the second column to make 
list words. Discuss the questions at the 
bottom of the page. Lead them to see 
that words with the C-V-C pattern 
double the final consonant before add- 
ing an ending beginning with a vowel. 


Supplementary Activities 


Taking a Second Look. Have pupils 
look at the second column. Ask: ‘‘Do 
all of the endings begin with vowels?” 


second column. Do they begin 
with a vowel or a consonant? 


Look at the words in the first 
column. With what pattern do 
they end, C-V-C, V-V-C, V-C-C? 
Look at the endings in the 








(yes) “How many endings can you 
name that do not begin with .vowels?” 
(Examples: ment, less, ly, ness) Then 
say: “Suppose you wanted to add the 
sufix ment to equip. Would you 
double the final consonant?” (no) 
“Why?” (Ment does not begin with a 
vowel.) 

Note: Because q never appears 
without u and because qu stands for 
the /kw/ sound, qu is treated as a 
consonant. Therefore equip is a 
C-V-C word. 

Listen for the Accent. Pronounce 
the following nonlist words with the 
C-V-C pattern. Have pupils listen to 
the syllables and decide which one is 


begin 
beginner 
beginning 


MATCH/WRITE 


Write the list words that have meanings similar to the 
following words. 


1. regulator 4. allowing 7. consulting 
2. acknowledged 5. favoured 8. pledging 


3. left out 6. forced 9. supplying 


Now use some of the words you wrote to complete the 
sentences below. 


1. Greta she had made a mistake. 





2. The committee is with the president. 


3. He was —__ to seek employment elsewhere. 


CHOOSE THE ENDING 


Read each sentence. Then decide which of the endings 
should be added to the words in heavy type to make 
sense in the sentences. 

ed ing er able 
He regret his actions. 
A begin was placed in the class. 


em 


Elaine transfer her equipment to the closet while the 
earthquake was occur. 
4. ‘The people were rebel against their ruler. _ 


When endings that begin with vowels are added to words 
ending with the C-V-C pattern, usually the final 
consonant is doubled before adding the ending. ‘The 
endings change the use of the words in sentences. 


| accented. After each word, ask: 
“Would you double the final conso- 
nant to add an ending beginning with 





a vowel?” 

i 1. major(ing) 11. market(ing) 
2. infer(ring) 12. demur(ring) 

: 3. offer(red) 13. prefer(ence) 

| 4. upset(ting) 14. prefer(ring) 
5. gravel(ing) 15. shove(led) 
6. garden(ing) 16. slander(ed) 
7. sever(ing) 17. unsnap(ping) 
8. overlap(ping) 18. profi(ting) 

1 9. narrow(ing) 19. harrow(ing) 


— 
= 


labour(ing) 20. intermit(ting) 





9] 


B 


Match| Write. Have pupils find and 
write list words that are similar in 
meaning to the words in the exercise. 
Then have them use the same list 
words in the sentences that follow. 

Choose the Ending. Remind pupils 
that the context of a sentence deter- 
mines which suffix will be added to a 
word. Ask: “How does the C-V-C pat- 
tern affect the ending of a word when 
a sufhx beginning with a vowel is to 
be added?” (The final consonant is 
usually doubled.) Have pupils complete 
the activity. 


Answers 


1. controller 
2. admitted 
3. omitted 

4. permitting 
5. preferred 
6. compelled 
7. conferring 
8. committing 
9. equipping 
1. admitted 
2. conferring 


3. compelled 





regretted 
beginner 
transferred, occurring 
rebelling 


woo = 


Formula. Select someone to read 
the formula aloud and tell how it ap- 
plies to the key words. To show how 
endings change the use of words in 
sentences, select someone to use each 
word in a sentence. 


Supplementary Activity 


Taking a Second Look. Have pupils 
look again at the words in the first 
test tube on page 90. Help them iden- 
tify the C-V-C pattern at the end of 
each word. Say: ‘““The pattern of the 
last three letters of a word determines 
how an ending will be added, that is, 
whether or not the final letter will be 
doubled, left as it is, or dropped.” 

Ask: “What pattern do you know 
that drops the final letter?’ (V-C-e) 
Have pupils give examples, such as 
placing, excited, writing, and refusing. 
“Which patterns do not require any 
changes at all?’ (V-C-C, C-V-V, and 
V-V-C) Have pupils give examples, 
such as forming, endings, greater, 
sweater, freeing, and agreement. 


gl 





Answers 
eal 
cera, ¥ 
ae Ary 
4. ary 
5. ary 
necessary 
canary 
secretary 


C 


WRITE AND REVIEW 


Review the formation of capitals T 
and F, stressing that the only differ- 
ence in the two letters is the across 
stroke in F. Then have pupils practise 
each letter. 


T—Number Count: 1-2-3-4 
—Descriptive Count: 1. Small loop. 
2. Curve. 3. Curve down and 
around (to the left). 4. Swing out. 
F—Number Count: 1-2-3-4-5 
—Descriptive Count: 1. Small loop. 
2. Curve. 3. Curve down and 
around (to the left). 4. Swing out. 
5. Across (midway in the space). 


Before pupils copy the sentence, re- 
mind them to leave a space the width 
of a small o between the words. When 
they have completed the exercise, have 
them underline the word submitted. 
Then have them name the root word 
in submitted. (submit) Review how 
endings beginning with a vowel are 
added to words ending with the 
C-V-C pattern. 

Misfits. The focus is on final ary 
pronounced /eré/ and /aré/. 


g2 


WRITE AND REVIEW 
ee 


Copy the sentence. Check the spacing between your words. | 








@ MISFITS 
EERE ROAE 


Read the clues and name the missing letters. 


1. diction 





ry book with 
definitions of words 





oe secret=——_—_f 





person who takes 
messages and types 
letters for another 








FIND THE MISFITS 


Arrange these letters to spell three misfits. 


© nm © € €, 8) © “S22 te lyara 


person 

3. mecess. something that 
must be done 

4. milit soldiers 

5. can kind of bird 








Find the Misfits. Read the direc- 
tions and then ask pupils to find the 
words. Have them correct the written 


work by spelling the answers aloud. 
(Note: Some letters must be used more 
than once.) 


Supplementary Activity 


Find the New Words. Have pupils 
arrange the letters to spell two words 
that begin with s and end in ary. 
(salary and stationary) 

Sia ry acmet att On 

After pupils have found the words, 
write them on the board and point out 
that stationary has the homonym sta- 
tionery. Define stationery and write 
context sentences for both words on 
the board. Encourage some pupils to 


suggest more context sentences and 
select others to spell the homonym. 


D 


Unit 23 Quiz 


eee Le guest 
ginner. 

2. The typist omitted a word. 

3. The whale expelled a stream of 
water. 

4. Wind damaged the propeller. 

5. The class submitted its home- 
work. 

6. Stealing is forbidden by law. 

7. The crew was rebelling against 
the captain. 

8. The dog kept forgetting his bone. 

9. The mistakes kept occurring. 

10. The hobo regretted his laziness. 


swimmer was a_ be- 





LOOK AGAIN 


COMPLETE THE CHART 


Read cach of the words printed in the 


chart. Complete the chart by writing the 


words that belong in the blanks. 








Word + ed = Word +- ing 





Word + 


Now use one word from cach 
line on the chart to complete 


the sentences 






1. Is there anything wrong in 
the truth? 


2. Please that from 






the paper. 
3. The cat wanted 


of the mouse. 






ee a Wias. 2 COP ERIS 
office 






5. Whe rocket was 
through the air. 






6. America against 





England in 1776 


LOOK AHEAD 


FIND AND SCORE 


Going from left to right, see how many 
words you can find in the word preferable. 
Give yourself a point for each letter in 
each word you make. 


11. Students were transferred to other 
schools. 

12. The butler admitted to the crime. 

13. The men were equipping the 
knight for battle. 

14. The rain compelled us to stop 
the game. 

15. The police officers were permit- 
ting the people to cross. 

16. Money was handled by the con- 
troller. 

17. The teachers were conferring 
with the principal. 

18. She is referring me to a doctor. 

19. We saw the man committing a 
crime. 

20. The kittens preferred warm milk. 


Note: Note the /i/ sound in admit, 
begin, and so on. See page 12. 


PREFIX MIX 


Change the prefixes in heavy type to make 
sense out of this mixed-up tale. 


I can't retrol my dog. If I prebid her to 
come in the house, she sneaks in the back 
door. I formit that I adget to close it. But 
it doesn’t pergin to becur to the dog that 
she’s not premitted in. I congret to say that 
I would ocfer a dog with better manners. 


93 


E 


LOOK AGAIN 


Complete the Chart. Call attention 
to the three parts into which the chart 
is divided. Heve pupils copy the chart 
on their papers and complete the 
blank spaces with the correct word 
form. 

When the chart is finished, have 
pupils use the words in the sentences. 
Discuss how the endings affect the way 
the words are used. 


LOOK AHEAD 


Find and Score. Write the word 
preferable on the board and have pu- 
pils find the words era and real. Point 
out that it is possible to skip letters as 
long as the left-to-right sequence is 


Answers 
LOOK AGAIN 


admitting, admits 

omit, omitted, omits 

control, controlled, controlling 
refer, referred, referring 


SAS tee EN 


propel, propelled, propels 
6. rebel, rebelling, rebels 





1. admitting 4. referred 
2. omit 5. propelled 
3. control 6. rebelled 
LOOK AHEAD 

Answers will vary. 

control occur 

forbid permitted 

admit regret 

forget prefer 

begin 


maintained. Have them complete the 
activity. 

Prefix Mix. This activity 
that prefixes cannot be indiscrimi- 
nately added to words. Have pupils re- 


shows 


write the paragraph, substituting the 
correct prefix. Then ask someone to 
read aloud the corrected paragraph. 


Supplementary Activity 


Scramble. This activity allows pu- 
pils to use the list words in a game 
context and encourages group discus- 
sion and cooperation in adding end- 
ings to words with the C-V-C pattern. 

Choose two or three list words with 
the same number of letters, such as 
regretted, rebelling, and compelled. 
Write each letter of each word on a 
separate card and give the letters of 
each word to a team of nine members 
each. Tell each team to figure out 
what the list word is and at the signal 
from you to arrange themselves in the 
correct order as quickly as possible. 
Tell the teams to find a C-V-C pattern 
and add an ending. 

At the signal to “Scramble,” pupils 
race to see which team gets in order 
first. This game may be played as 
many times as you like, using other 
list words with the same number of 
letters. 


93 


Answers 


opened 
answerable 
remembering 
consideration 
gardener 
covered 
discoverer 
chartering 
delivered 
wondering 


Stes Sp ee er 


— 


more than one syllable 
another syllable 
no 


Emphasis—Adding suffixes to words 
with the C-V-C patterns. 


Additional Resources—Use_ Enrich- 
ment Activity 21: Spot the Word. 


A 


Connecting Parts. This activity 
shows that suffixes are simply added to 
two-syllable words with the C-V-C pat- 
tern when the accent falls on the first 
syllable. (Note: To review accenting, 
see the Supplementary Activity on 
page 90.) 

Explain that by connecting the 
words on the left. with endings on the 
right, list words can be formed. Begin- 
ning with item 1, help pupils identify 
the list word opened. Have them write 
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24 


or - der 


ordered 


the right. 
opened 
covered 
entering 1. open 


gathering 


gardener 


nN 


: answer 
chartering 


happened 
bartering 
3. remember 

ordered 
delivered 

mberi 3 
remembering 4. consider 
visitor 
wondering 
discoverer 5. garden 
answerable 
wandering 


bothered 


consideration 


CONNECTING PARTS 


On your paper, write the list words that can be formed 
aby connecting the words on the left with endings on 


ed ; ed 
: . 6. cover 3 , 
ing ion ation ing 
able 7. discover ed 
ed er er ist 
Rees 8. charter si, 
ation ed ed ing 
E d 
able 9. deliver sia 
ation er ing y 
er in 
ing ist LO one ik er 


Do the list words have one syllable or more than one 
syllable? 
When a word has two or more syllables, the syllable that 


is loudest is accented. Is the accent on the final syllable 


or another syllable? 
Should you have doubled the final consonant of the 
words before adding the endings? 


the list word and continue in this way 
for the remainder of the activity. 


Supplementary Activity 


Taking a Second Look. Have pupils 
read the words they have written and 
note that, to add the endings to the 
root words, no changes were necessary; 
the endings were simply ‘added to the 
root words. 

Call attention to the first root word, 
open, and ask: “What pattern does 
the ending of this word have?’’ (the 
C-V-C pattern) Remind pupils that in 
the previous unit they learned that 
the C-V-C pattern required doubling 
the final consonant before adding an 





ending. Ask: “Why do you suppose 
the words in this unit are different?” 
Pronounce forgot, occur, and refer. 
Then pronounce open, answer, and 
charter. Ask: “Did you hear anything 
different in the way the two sets of 
words were pronounced?” Help them 
to see that the accent in the first three 
words falls on the last syllable but that 
the accent in the last three words falls 
on the first syllable. Pronounce the 
words again and then ask pupils to 
pronounce the words on the left. Ask: 
“Which syllable is accented?’ (the 
first) Lead to the conclusion that 
when the first syllable of a word with 
the C-V-C pattern is accented, the final 
consonant is usually not doubled before 
adding an ending. 








MATCH/WRITE 


Write the list words that have meanings 
similar to the following words. 


1. annoyed, worried 4. 
2. collecting ay 
3. roaming, passing 6. 


marvelling 


occurred 


recording, going in 


Now use some of the words you just wrote 


to complete the sentences. 


1. She was 
I saw her. 


along the road when 


ENDINGS AND MEANINGS 


Use suffixes with the words in column B 
to express the meanings in column A. 
Choose only from the following suffixes: 


Clee CO meIng. OL. 


Example: barter 


bartering 


trading 


or - der 


ordered 


B 


Match/ Write. Have pupils find and 
write list words that are similar in 
meaning to the words in the top part 
of the activity. Then have them use 
the same list words in the sentences 
that follow. 

Endings and Meanings. This activ- 
ity shows how suffixes affect the mean- 
ings of words. Remind pupils that the 
ed ending usually refers to something 
that happened in the past, the ing 
ending usually refers to something 
happening in the present, and the er 
and or endings usually refer to some- 
one who does something. Then ask: 
“When you add one of these endings 
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oO 


While —_—____ wood, I to see 
a young deer. 
A B 
going In enter 
found out discover 


one who visits visit 


handed over deliver 
one who gardens garden 
requested order 


Double the final consonant of C-V-C words only 
when the accent comes on the final syllable. 





to words with the C-V-C pattern, do 
you double the final consonant?” 
(usually if the accent is on the final 
syllable) Lead to an understanding of 
the concept in the formula. Then have 
pupils complete the exercise. 

Formula. Have someone read the 
formula aloud. Discuss its application 
to the key words. 


Supplementary Activities 


Practice. You may wish to duplicate 
the following to use as a test, or you 
may wish to read the sentences aloud 
and have pupils write the correct 
form of the underlined word for each 
sentence, (Answers are in parentheses.) 


Answers 
1. bothered 

2. gathering 
wandering 


5 


3 
4. wondering 
5. happened 


~ 


entering 


1. wandering 
2. gathering, happened 





entered 
discovered 
visitor 
delivered 
gardener 
ordered 


D OR oo Po 


I am wonder(ing) if you will go. 

I know what happen(ed). 

Who was expel(led) from school? 
The teen-agers were loiter(ing) in 
the shopping centre. 

I am refer(ring) to a movie. 

6. The mail carrier deliver(ed) the 
mail. 


ar Oey a= 


is 





7. We cover(ed) our heads and ran. 
8. Iam only a begin(ner) at skating. 
9. Columbus was a discover(er). 

10. I submit(ted) my paper on time. 


Word Discrimination. Write the 
words wondering and wandering on 
the board and have pupils discuss 
their spellings and meanings. Point 
out that wandering means going aim- 
lessly about and wondering means 
being in a state of curiosity or doubt 
about something. 


$5 


Answers 


ac 
a 

a,e 
ace 
ace 


Stee Oo De 


necklace 
furnace 
palace 
menace 
surface 


Se we 


C 


WRITE AND REVIEW 


Capitals L and Q are sometimes 
easily confused. Review the formation 
of each letter and point out the re- 
verse curve ending on Q that is like 
that of L. Have pupils practise each 
letter. 


L—Number Count: 1-2-3 
—Descriptive Count: 1. Curve up 
and loop down in a slant. 2. Make 
a small loop that lies flat on the 
base line. 3. Swing out in a curve 
below the base line. 
Q—Number Count: 1-2-3 
—Descriptive Count: 1. Small loop. 
2. Curve around and down to 
form a small loop (lying flat on 
the base line). 3. Swing out in 
a curve below the base line. 


Have the sentence read aloud. Point 
out that an exclamation point was 
used after Quickly to stress that this 
word was used as a command. Have 
pupils copy the sentence and check to 
be sure their work is neat and clean. 

Remind pupils that many words 
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WRITE AND REVIEW 


Practise each letter. 


ahs 


oe 


Copy the sentence. Be sure your work is neat and clean. 
Luichly! “orton Captain ayy 
























@ MISFITSEES 
BEER EOCAH 
Read the clues and name the missing letters. 
1. mneckl e piece of jewelry 
2. pal ce castle 
3. furn c. used to heat a house 
4 sunt outside of something 
5. men a danger 


What three letters end each word? 
What sounds do they stand for? 


ending in a consonant double the con- 
sonant when adding an ending. Ask 
why the final consonant was not dou- 
bled when order was changed to or- 
dered. (The final consonant in C-V-C 
words doubles only when the accent 
in the word comes on the final syl- 
lable.) 

Misfits. The focus is on final ace 
pronounced /is/. ¢ 

Fill in the Misfits. Read the direc- 
tions and then allow pupils to work 
independently. Have them read the 
completed sentences and spell the an- 
swers aloud. 


Supplementary Activity 


Write a Story. Ask pupils to write 
a short description of a king and 
queen who choose a submarine as 
their palace. Encourage them to use as 
many misfits as possible. 


ST os lal) ad 


a 


10. 


Ad: 


ae 
13. 


FILL IN THE MISEITS 


Use the misfits to fill in the sentences. 





1. The woman wore a pearl 


2. Coal goes into the 





3. The king and queen lived in a 





4. Anuncaged lion isa 


5. The submarine rose to the 








D 
Unit 24 Quiz 


A bandage covered the cut. 

The heat bothered the penguins. 
The hippo opened his mouth. 
Clouds were gathering in the sky. 
The questions were answerable. 
The trappers were bartering for 
supplies. 

The boy ordered his dog to sit. 
The mail carrier delivered my 
package. 

Sheep were wandering in the 
hills. 

The school had an important 
visitor. 

Winter was entering its coldest 
month. 

Rain soaked the gardener. 

The old barn had weathered over 
the years. 











' 
| 
/ 
| 





ey 


Pa 


L 


1 3. Mom’s company 


LOOK AGAIN 


MATCHO 


Read and cover the first word in each line. Then write 


the other word in the line that is spelled the same as the 


first word. 


opente 
2. entered = ‘entering ‘enter 


eter 


SR ne mT 


discover 


5. discovering] discovery 


considered | consideration considerable 


bothers bothering 


"wandering 


~~ entered 


_ wandered 





opener open 

: ‘enters 
happens happened 
discovering discoverer 
considering considered 
bother bothered 


wander 


LOOK AHEAD 


WORD CHOICE 


} | <a | 
party y : =a i 


Add a suffix to either of the word choices to 
complete each sentence. Choose from the 


sufixes ing, ed, er, and able. 


| OC ————— 
1. Everyone is a ______ in that area. 5. The gift is 


| discover | | remember | 


2 —___— the mark on my paper. 6. Upon 
=a [deliver | [charer_ | 


a bus. 


14. The idea needs careful considera- 
tion. 
15. The group is chartering a bus. 


16. No one knows the discoverer of 
the fire. 

17. In some places loitering is against 
the law. 

18. I have trouble remembering 
names. 


19. The accident happened yesterday. 
20. ‘The woman was wondering about 
a raise. 

Note: The /#H/ sound in bother and 
gather may be pronounced differently 
by some pupils. Some pupils will want 
to use a /d/ sound and a d spelling 
or even a /v/ sound and a v spelling 
for the voiced /#H/ sound. See page 
4T for discussion. 

Previously mentioned problems: the 
/v/ sound in cover, deliver, discover 
(page 16); the /i/ sound in consider 
and visit (page 12). 





his marbles. 


before Monday. 


| enter | ie visit | 





there, I realized my error. 


Compare the choices in each item. Do the 
word choices change the meaning of the 


sentences? 


LOOK AGAIN 


Matcho. Have pupils look at the 
first word on the left and identify the 
list word. Then have them compare 
the word with the other words in the 
same line. Ask: “Which word is the 
same?” Have pupils write the match- 
ing word and continue. 


Supplementary Activity 


Reusing Matcho. Discuss how the 
forms of the words differ. Have pupils 
use some of the words in oral sen- 
tences to show how the form of a word 
determines the way the word is used. 


LOOK AHEAD 


Word Choice. This activity shows 
that the meanings of words for a given 


Answers 
LOOK AHEAD 


1. loitering, wandering 
2. discovered, remembered 
delivered, chartered 


5 


1. returned, bartered 
5. returnable, deliverable 
6. entering, visiting 


sentence be different but their 
forms are the same. Tell pupils that 


either word choice may be correct for 


may 


each sentence but only one ending is 
correct. Have them read the directions 
and complete the activity independ- 
ently. 


Supplementary Activity 


Riddles in a Riddle. This activity 
allows pupils to use the list words in 
a game context and provides practice 
in matching words and meanings. 
Read the following aloud: 


“Where can you find a bank that has 


riddle 


no money?” 

Tell pupils that to find the answer 
to the riddle, they must follow direc- 
tions. Read the following: 


to be 

going into something. (entering) 

Circle the first letter. (e) 

Find a word that means to have 

commanded. (ordered) Circle the 

second letter. (r) 

3. Find a word that means to think 
about again. (remembering) Circle 
the first letter. (r) 

4. Find a word that means to be a 

guest. (visitor) Circle the first letter. 

(v) 

Find a word that means one who 

unearths new ideas, lands, or 

knowledge. (discoverer) Circle the 

second letter. (i) 

6. Now take the five letters you have 
circled and arrange them in the 
right order to find the answer to 
the riddle. (river) You may need to 
read the riddle again. 


1. Find a word that means 


no 


Or 


Ue 


Answers 


Jercorrect 
2. suggest 
3. furnish 
4. attack 
pa expect 
6. express 
7. belong 
8. interest 
9. connect 
suffixes 
vowel 
V-C-C 

no 


Emphasis—Adding sufhxes to words 
ending with the V-C-C pattern. 


Additional Resources—Use_ Enrich- 
ment Activity 22: Double-Meaning 
Words. 


A 


Program the Computer. This activ- 
ity shows that words ending with the 
V-C-C pattern do not double the final 
consonant when adding suffixes. 

Ask pupils to tell how the computer 
in the picture is being used. (to re- 
move suffixes) “What sufhxes are 
being removed?” (ive, ion, ation, ing, 
and er) 

Have pupils remove the suffixes 
from the words going into the com- 
puter and write the resulting list 
words. 
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return 


Correct collect 


finish object present 


attack 


CXpTess 


belong 


command 


PROGRAM THE COMPUTER 


direct clect CX pect intercst 


protect report return SUQLEST 


connect prevent furnish 


Decide which button should be punched to remove 


the suffixes from the words in the computer. On 


your paper, write the list words that come out. 





suggestion 


\re the word parts on the computer 
buttons called prefixes or sulfixes? Does 
with a vowel or a 


each one begin 


consonant? 


What letter pattern was at 


Discuss the questions at the bottom 
of the page, leading to the under- 
standing that words with the V-C-C 
pattern do not double the final con- 
sonant when adding sufhixes. (Note: Be 
sure that pupils understand that the 
term “letter patterns’ means the se- 
quence of certain vowels and conso- 
nants.) 


Supplementary Activity 


Identify the Pattern. Write on the 
board (or duplicate) the following 
words. Call attention to the fact that 
each word has two consonants before 
the ending. Help pupils distinguish 
between words like expressing that 
have root words ending with the 


WCE, 


the end of the words you took out of the 
computer, C-V-C or V-C-C? To remove 
suffixes from the words, did you have to 


change the last consonant of each word? 





V-C-C pattern and do not double the 
final consonant and words like forget- 
ting that have root words ending with 
the C-V-C pattern and do double the 
final consonant before adding an end- 
ing. Have pupils underline words that 
have root words with the V-C-C pat- 
tern. 


1. confession Il. regressing 

2. rebelling 12. excelling 

3. caressing 13. propelled 

4. blessed 14. excessive 

5. upsetting 15. obsession 

6. expelled 16. admitting 

7. compelled 17. progression 

8. successful 18. conferred — 

9. inferred 19. digression 
10. snapping 20. submitted 











Answers 


4 ONE WHO DOES 





following words. 2 Lewill 

1. gather a end. a. 

2. stop 5. select 4. Who will 
3. give 6. go back iy, 


6. The citizens went to the polls to 


mayor. 


Scientists want to 


The science class went to 


reading the book today. 

diseases from occurring. 
the prize to the winner? 
leaves. 


a new 


Words that end with the V-C-C pattern do not double 


return 


B 


One Who Does. Remind pupils that 
the /ar/ sound at the end of a word 
often indicates the name of someone 
who does something, such as an avia- 
tor or a teacher. Have pupils read the 
sentences and fill in the blanks with 
words that name people who do 
things. When the activity is finished, 
discuss the answers with pupils. Point 
out that when the /ar/ sound occurs 
at the end of a word that refers to 
someone who does something, it can 
be spelled er or or. 

Match| Write. Have pupils find and 
write list words that are similar in 
meaning to the words in the first part 


the final consonant when adding endings. 


oS) 


of the activity. Then have them use 
the same list words in the sentences 
that follow. 

Formula. Have someone read aloud 
the formula and tell how it applies to 
the key words. 


Supplementary Activity 


Riddles in a Riddle. This activity 
allows pupils to use the list words in 
a game context and provides practice 
in matching words and meanings. 

Read the following riddle aloud: 
“What lives in winter, dies in summer, 
and grows with its root sticking up- 
ward?” 

Tell pupils that in order to find the 





1. objector 
The schwa endings er and or can be used to name 2. director 
ay one who does something. Someone who teaches is a 3. protector 
teacher. Use forms of list words to show who is ah reporter 
doing each of the activities below. 
| 5. commander 
l. One whorobyjects isan = ===. 4. One who reports is a 
1. collect 
| Za One wine cinectsmSial— = 5. One who commands is a ee prevent 
3. One who protects is a mY lbgas 
4. finish 
] B, elect 
| 6. return 
MATCH / WRITE ]. return 
2. finish 
| Now use the words you just wrote to complete the 3. prevent 
sentences. 4. present 
Write the list words that 1. The salmon each spring to the river. 5. collect 
have similar meanings to the 6. elect 


answer to the riddle, they must follow 
directions. Read each of the following: 


1. Find a list word that means to 
make something right. (correct) 
Circle the first letter. (c) 

2. Find a list word that means to join 
or fasten together. (connect) Circle 
the first letter. (c) 

3. Find a list word that 
straight. (direct) Circle the second 
letter. (i) 

4. Find a list word that means to 
complete. (finish) Circle the second 
letter. (i) 

5. Find a list word that means to 
choose carefully. (elect) Circle the 
second letter. (1) 

6. Find a list word that means to 
make known or to utter. (express) 
Circle the first letter. (e) 

7. Now take the six letters you have 
circled and put them in the right 
order to get the answer to the 
riddle. (icicle) 


means 


ie) 


Answers 





[Po nee 

22 ASE 

3. Os 

4. as 

ba as 

Ma lettuce 
2. purpose 
3. purchase 
4. compass 
5. canvas 


C 


WRITE AND REVIEW 


Point out the similar beginning 
strokes in capitals G and S and the 
boat ending in capitals G, S, and B. 
Then have pupils practise each letter. 


G—Number Count: 1-2-3-4 
—Descriptive Count: 1. Curve up 
and loop around. 2. Curve up. 
3. Curve down and around (to the 
left). 4. Swing out. 
S—Number Count: 1-2-3 
—Descriptive Count: 1. Curve up 
and loop down. 2. Slant down 
and around (past the beginning 
stroke). 3. Swing out. 
B—Number Count: 1-2-3-4 
—Descriptive Count: 1. Straight 
slant down. 2. Back up again (re- 
tracing the down-stroke) and 
around to the right. Then make 
a tiny loop. (This horizontal loop 
does not touch the up-stroke.) 
3. Down and around (until you 
just touch the up-stroke). 4. Swing 
out in a boat ending. 


Have pupils copy the sentence and 
check to be sure their letters slant to 
the right. Then ask them if a spelling 
change would have been made if col- 
lected rather than collect had been 
used in the sentence. (no) Review that 
words that end with the V-C-C pattern 
do not double the final consonant 
when adding endings. 

Misfits. The focus is on the final /is/ 
sound in item | and /as/ in items 2 
through 5. They show no consistent 
spelling pattern. 

Fill in the Misfits. Read the direc- 
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WRITE AND REVIEW 


Practise each letter. 


a) J 


& 


Copy the sentence. Your letters should slant to the right. 


GLb tikes to collect stamps 


from Armee, 


MISFITS 
BREE ROAR 


Read the clues and name the missing letters. 


1. lett. Cc 




















plant used in salads 





FILL IN THE MISFITS 


Use the misfits to fill in the sentences. 


1. Feed the rabbit 





nN 


Their is to ride to the sea. 





3. They will a bike. 





4. Their 





2. purcha to buy 

3. purp. e a plan 

4. canv. strong cloth used 
to make tents 

5. comp s instrument for 


showing directions 


tions and then allow pupils to work 
independently. Have them read the 
completed sentences and spell the an- 
swers aloud. 


D 
Unit 25 Quiz 


Medicines prevent diseases. 

Ants collect food for winter. 

The scientists had been correct. 
The car couldn’t finish the race. 
Couplings connect the cars of a 
train. 

The tiger was ready to attack. 
The robot moved on command. 
Metal plates protect a tank. 

Our class will present a play. 


Sage OES 


phe Tana a 


should stop them from 
getting lost. 


5. The tent is made out of heavy 








10. The dishes belong in the cabinet. 

11. A police officer will direct traffic. 

12. Fossils interest anthropologists. 

13. The passenger bought a return 
ticket. 

14. The man did not report to work. 

15. Some ideas are hard to express. 

16. The team will elect its captain. 

17. Students must furnish their own 
pencils. 

18. The fans expect a good game. 

19. Ray saw a strange object in the 
sky. 

20. Falling leaves suggest the coming 
of autumn. 


Note: There is an assortment of pre- 


viously mentioned problems: the Il — 


grapheme in collect (page 24); the 











| 








| 
| 
{ 
| 





LOOK AGAIN 


COMPLETE THE CHART 


Read cach of the words printed in the 


chart. Complete the chart by writing words 


that belong in the blanks 


Root Word Root -}- ion 













Root + ive 


subject subjection subjective 








1. collect collection 


2. object objective 











7 
8. suggest 


Root — ing 


subjecting 







10. express 


COMPUTER REJECTS 
The 


cards 


computer rejected the 
because of 
What 
changed to correct the cards? 
Write the 
your paper 


misspelled 
words, should be 


correct words on 








|. presentting 


2. attackker 


3. commandding 


4. “reporter 


5. expectting 


+ 
-_ 
-_ 
-—= 
= 


6. interestting 


7. fturnishhing 


8. belongging 


LOOK AHEAD 


ADD THE PREFIXES 
See how many new words you can make 
by adding the following prefixes to list 
words, 
re dis 


in un 


schwa sound in command, direct, and 
so on (page 64 and page 5T); the /i/ 
sound in,furnish, finish, interest (page 
12); the /j/ sound in suggest and ob- 
ject (page 60). 


E 


LOOK AGAIN 


Complete the Chart. Call attention 
to the three parts into which the chart 
is divided. Have pupils copy the chart 
on their papers and complete the 
blank spaces with the correct word 
forms. 

Computer Rejects. Explain to pu- 
pils that the computer could not 
process the words shown in the activity 


FIND AND SCORE 


Going from left to right, see how many words 
you can find in the word preventative. Give 
yourself a point for each letter in each word 
you make 
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because they did not match those in 
the computer’s “memory bank.” Have 
pupils read the directions and write 
the words correctly. 


LOOK AHEAD 


Add the Prefixes. This activity shows 
that prefixes can be added to the list 
words to make new words. Have pu- 
pils read the directions and complete 
the activity independently. 

Find and Score. Write the word 
preventative on the board and have 
pupils find the words rent and vent. 
Point out that it is possible to skip 
letters as long as the left-to-right se- 
quence is maintained. Have them com- 
plete the activity. 


Answers 
LOOK AGAIN 


1. collective, collecting 

2. objection, objecting 

protection, protective 

4. election, elective, electing 

5. correction, corrective, correct- 
ing 

6. direction, directive, directing 

7. connection, connective, con- 
necting 

8. suggestion, suggestive, suggest- 


ing 

9, prevention, preventive, prevent- 
ing 

10. expression, expressive, express- 
ing 

1. presenting 

Pomattacker 

3. commanding 

4. reporter 

5. expecting 

6. interesting 

7. furnishing 

8. belonging 





LOOK AHEAD 


Answers will vary. 


Answers will vary. 


Supplementary Activity 


Identify the Prefix. This activity 
helps pupils discriminate between pre- 
fixes and what might appear to be 
prefixes. Pronounce the words. below 
and have pupils tell whether or not 
they begin with a prefix. (Note: You 
may wish to make this a written activ- 
ity instead. If so, have pupils write the 
words and circle the words with pre- 
fixes.) Words that begin with prefixes 
are in heavy type. 


1. profile 6. prone 

2. realize 7. replenish 
3. inflict 8. dishes 

4. disclose 9. uncle 

5. interest 10. unable 
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Answers 


wharves 
sheep 
calves 
fish 
loaves 
trousers 
knives 
SC1SSOYS 
clothes 
shelves 
thieves 


more than one 
/z/ sound, yes 


Emphasis—Plural forms ending in s, 
es, and ves; the /s/ or /z/ sound 
spelled es or s; and words that stand 
for both singular and plural forms. 


Additional Resources—Use_ Enrich- 
ment Activity 23: Tic-Tac-Toe. 


A 


Figure Out the Scene. This activity 
shows that the plural forms of some 
words end in ves and s, whereas the 
plural forms of other words are the 
same as the singular forms. 

Call attention to the wharf scene. 
Ask: ‘““What kind of people do you 
think are standing about the wharf?” 
If the list word thieves is given in re- 
sponse to this question, ask: ““What 
makes you think they are thieves?” 
Suggest to pupils that we often un- 
fairly project our own ideas about who 
or what people are, based solely on 
their dress or appearance. Point out 
that there is no real evidence that the 
people are thieves. 

Next ask: “Do you see many things 
that would require a plural form in 
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296 FIGURE OUT THE SCENE 
wile wives calves wharves halves themselves shelves 
wolves leaves loaves knives lives wives 


thieves 


deer fish deer 





clothes — scissors trousers 


scissors 


sheep elk 


clothes tweezers 


How many list words can you identify in this picture? 








ON NS Sey 
SASSO 


wees Sst 


anata 


Look at the words you wrote. Do they name one 


thing or more than one? Words that name more 


than one thing are called plurals. 


Say the words you wrote. What sound ends the 


words ending in es? Look at the picture again. Do 


you see any other plural names? 


order to be properly identified?” Have 
pupils name persons or things in the 
picture and then have them read the 
directions and write the list words 
that identify them. After the words 
are written, discuss the questions at 
the bottom of the page. 


Supplementary Activities 


Taking a Second Look. Have the 
pupils silently read the three groups 
of list words. Ask: ‘How are these 
words all alike?” (They are all plu- 
rals.) Call attention to the words wife 
and wives at the top of the first word 
group. Have someone describe how 
the plural of wife was made. (by 
changing f to v and adding es) Next 





call attention to the word deer at the 
beginning of the second word group. 
Ask: “What is the plural of deer?” 
Lead pupils to see that deer is both 
the singular and plural form. Then 
call attention to clothes and scissors 
and ask: ‘What are the singular forms 
of these words?” Help pupils see that 
some words lack a singular form and 
are used only in the plural. 

Plural to Singular. Read aloud each 
plural form written for the exercise 
and ask someone to write its singular 
form on the board. As the single forms 
are written, compare them with the 
plurals. Call attention to the fact that 
in making plurals, the letter s was not 
enough. (Note: The plural of wharf 
can be wharfs or wharves.) 





= 


Answers 









CROSSWORD ACROSS 
On your paper, write the list 4. elk 
words that complete the 5. trousers 
crossword puzzle. 7. halves 
9. tweezers 
lies leaves 
eee Galles 
DOWN 
].. scissors 
2. deer 
3. clothes 
ACROSS 5. thieves 
more than one elk I. cutting blades 6. sheep 
: : 8. lives 
2 x 9 val q > ay: 
5. pair of pants 2. more than one deer Ties 
7. two of them make $1.00 3. things to wear 13. wives 


9. metal device used to 


pull splinters 


11. many grow on trees 


12. baby cows 


5. Ali Baba had forty of them 
6. more thana single sheep 
8. acat has nine 
10, dog-like wild animals 


13. married women 


aide Ses ; In some words that name one thing, 
> “wives the f changes to v to form the plural. 
‘ clothes The /2/ sound at the end of plural 
~_ scissors Wer words may be spelled es or s. 
Be a : ~ Sqme words stand for poth one thing 
sree a and more than one thing. 


B 


Crossword. You may wish to dupli- 
cate the puzzle layout and give a copy 
to each pupil. Have pupils read the 
clues and complete the puzzle with list 
words. 

Formulas. Select a pupil to read 
each formula aloud and tell how it 
applies to the key words. Relate each 
formula to a group of the list words. 


Supplementary Activity 


Taking a Second Look. Have pupils 
look at the words they wrote for items 
2, 4, and 6 in the crossword puzzle. 
Ask: “Which formula do the words 
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follow?” Lead pupils to see that the 
words elk, deer, and sheep are words 
that stand for both one thing and 
more than one thing. 

Next ask pupils to find the words 
that they wrote for items I, 3, 5, and 
9. (scissors, clothes, trousers, and 
tweezers) Have pupils pronounce each 
word and listen for the /z/ sound at 
the end of each one. Emphasize that 
the letter z does not appear, however. 
Thus, s can stand for the /z/ sound. 
Ask: “Which word spells the /z/ 
sound with es?” (clothes) ‘Which 
word with s?” (trousers, tweezers, and 
Scissors) 

Ask: ‘Which of the words follow 
the first formula?’ (halves, calves, 
thieves, lives, and wolves) 
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Answers 


halves 
thieves 
sheep 
deer 
fish 


hn hae ho ae 


ot 
ot 
ot 


NS et NS) ee 


ot 


/at/ 


pilot 
parrot 
carrot 
ballot 
riot 


Age cae! NS) 


C 


WRITE AND REVIEW 


Review the Six Basic Handwriting 
Skills: size, slant, shape, spacing, sit- 
ting on the base line, and style. En- 
courage pupils to use these skills when 
they are completing the handwriting 
eXercises. 

When pupils have finished the sec- 
ond exercise, guide them in checking 
their answers. Then ask them to name 
the root of each of the first two an- 
swers. (half, thief) Review that in 
some words that name one thing, the 
f changes to v to form the plural. 
Point out that the remaining answers 
are examples of words that stand for 
one thing and more than one thing. 

Misfits. The focus is on the final 
/at/ sound spelled ot. If necessary, 
define the word ballot. 

Analogies. First make sure that pu- 
pils understand the principle of anal- 
ogy. Review the Analogies exercise on 
page 88, if necessary. 

Then read the analogies and help 
pupils complete them. Ask them to 
explain the relationships in each 
analogy. 
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em C9 DOR 


Li 


DH or 


Sa ae 


WRITE AND REVIEW 


Copy the sentence. Check your writing for the Six Basic Handwriting Skills. 
VA. eel a es. barf 0” ia eee 
MIO ATK ALY CED (TVA ACE MST TAP 


Write the list words that rhyme with the words below. 


) 


1. calves 2. Ieaves 


3. keep 4. 


cheer 5. dish 








@MISFITSE SS 
BREE ROAE 


Read the clues and name the. 


missing letters 





le patie te | Kincliod Iirel 
2) pileeeet person who Ilics planes 
i an kind of vegetable 
i. gil wild. public disorder 
See eal paper used in 

voting 
What two letters end cach word? 


What sounds do they stand for? 
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D 
Unit 26 Quiz 


The bear caught several fish. 
The cook sharpened his knives. 
The farmer sheared his sheep. 
Mud splattered on her clothes. 
The barber dropped her scissors. 
Father baked several loaves of 
bread. 

Ranchers hunted the wolves. 
Books were placed on the shelves. 
The Indians stalked the deer. 
Police officers cornered 
thieves. 

Hamsters clean themselves. 


the 


Use the misfits to complete 
the analogies 
[eidriverwencaba = eremiane 
2S birdse.. beagle (dogs 





3. Smmeda aebect = a veretable 
{ = 2 yoting 23) paper a witing 
5. police officers : : : fire fighters 


: fire 


12. Tweezers were used to remove the 
splinter. 

13. The tree had yellow leaves. 

14. The incident affected many lives. 

15. Rats infested the wharves. 

16. The cowboys branded the calves. 

17. The sailors were met by their 
wives. 

18. wo halves make one whole. 

19. The game warden counted the 
elk. 

20. The clown wore baggy trousers. 

Note: Previously mentioned prob- 

lems: the /v/ sound in many words 

(page 16); the /sh/ sound in shelves, 

fish, and so on (page 20); the /#H/ 

sound in clothes, themselves (page 96). 


LOOK AGAIN 


MATCHO 


clothe 


Read and cover the 
first word in each 
line. Then write the 
word in the line that 
is spelled the same as 
the first word. 


6. shelves shelf 


7. wolves wolf woofs wove wools wolves 


Identify the word in each line that names one thing. 


LOOK AHEAD 


EXPLAIN THE SITUATION 


WRITE THE PLURALS 


Write the words that are plurals. 


woman's women 
medium media 

child's child 

crisis Crises 
bacteria bacteriologist 





Are all words that end ins plural? 


E 


LOOK AGAIN 


Matcho. Have pupils read the first 
list word on the left and compare it 
with other words in the same line. 
Ask: “Which word is the same?’”’ Have 
pupils write the matching word and 
continue. 


Supplementary Activity 


Reusing Matcho. Have pupils find 
all the words in Matcho that end in s. 





calves calf coves calls 


deep deer does deeds 


clothes close cloth cloves 


leaves loaves loves loafers 


else 


shelves sheaves selves shields 


Write a story about what is happening 
in the picture on page 102. Compare 
stories in class. Why do you suppose 
they are different? 
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Then beginning with the first line, 
have pupils discuss each word, asking: 
“Is this word a plural form? Which 
formula on page 103 does it follow?” 
Some words, such as calls and loves, 
may not be immediately recognizable 
as plurals. Point out that they can be 
both plural forms and verb forms. 
Have words that can be plurals and 
verbs used in a sentence to illustrate 
each use. 


LOOK AHEAD 


Write the Plurals. This activity 
shows that some plurals do not end in 
s. Have pupils read the directions and 


Answers 
LOOK AHEAD 


bacteria 
women 
media 
Crises 


no 


Answers will vary. 


complete the activity independently. 
Discuss the question when pupils have 
finished. 

Explain the Situation: Have pupils 
return to the picture on page 102 and 
discuss what is happening. Ask: “Have 
you ever been to a wharf? What was it 
like? What kinds of things could you 
see and smell and hear? What were 
the people like? What do the people 
in the picture look like? How would 
you describe them?” 

Help pupils develop a short plot 
about what is happening in the pic- 
ture. Then allow time for a story to be 
written in class or assign it as outside 
work. 
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Answers 


eighth 
eighty 
eighteen 
neigh 
height 
neither 
either 
vein 
reign 
10. mischievous 
11. achieve 
12. diet 


Pe ee DS ee 


© 


eigh, 1e, ei 


Emphasis—The letter combinations 
ie and ei. 


Additional Resources—Use_ Enrich- 
ment Activities 24 and 25: IE-EI Cross- 
word and Tongue Twisters. 


A 


Program the Computer. This activ- 
ity shows that ie and ei can stand for 
several sounds. 

Remind pupils that a computer is 
a machine that works like a human 
brain, and like a human brain, it 
sometimes gets confused. Ask pupils 
to tell how the computer on this page 
is confused. (It is using respellings in 
place of certain real spellings.) Ask: 
“What are the real spellings?” Have 
pupils substitute letters for the sounds 
and write the resulting words. 

Discuss the questions at the bottom 
of the page. Lead to the understand- 
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vai 


achieve view cliet quiet 
achieve 

seize foreign foreigner 
neigh vein seize 


PROGRAM THE COMPUTER 


handkerchief mischiel mischievous 
reign their eighty cightcen cighth 
either neither height 


The computer is confused. It used dictionary respellings 


for some sounds in the words instead of using the real 


spellings. Decide what letter combinations are needed to 


replace the dictionary respellings and make list words. 


Write the words on your paper. 














a arnifay/, Y. 





/a/th /i/ther or 








/é/ther 





/a/ty 





v/a/n 


/a/teen 





r/a/gn 


musch/o/vous 


h/i/t 





n/i/ther or ach/G/ve 


n/eé/ther d/io/t 





What letter combination did you use to replace the 


dictionary respelling in items | to 5? eigh ie el 


in items 10 to 12? 


in items 6 to 9? ie 





ing that the letter combinations ie and 
ei can stand for either the /é/ sound, 
the /a/sound, the /i/ sound, or the 
/2/ sound. (Note: When the letter 
combination ie is split, as in diet, the 
/i/ sound is represented by the letter 
i, and the /a/ sound by the letter e.) 


Supplementary Activity 


When e Comes Before i. Pronounce 
the words achieve and chief and have 
pupils identify the /é/ sound. Write 
the words on the board and underline 
the ie letter combinations. Next pro- 
nounce the words receive and re- 
ceipt and again have the /é/ sound 
identified. Write the words on the 
board and underline the ei letter com- 


el 


binations. Point out that the vowel 
sound is the same in each of the four 
words but that, because the /é/ sound 
is immediately preceded by a c in re- 
ceive and receipt, it is spelled ei. Con- 
trast this with chief and achieve where 
the c does not immediately precede ie 
and where the i then comes before e. 

Write vein and neigh on the board. 
Have pupils pronounce the words and 
identify the /a/ sound. Ask: ‘What 
letters stand for this sound?” (ei) Ask 
pupils to find list words in which ei 
stands for the /a/ sound. Point out that 
in seize, neither, and either, ei stands 
for the /é/ sound. 

Point out that in a few cases, ei 
teams up with gh to stand for the /a/ 
sound, as in eight. 











foreign 


‘ 1. Have you visited any countries? 


crossword puzzle. 


| ACROSS 


cloth tissue 8. 


to lose weight 


af 


blood vessel o) 
belonging tothem 10. calm 


| 6 


Say the words. Then write 


mischief mischievous 


make sense in the sentences 


not one or the other 


WORD FORMS 


the words that 


‘Terry always seems to get into 


CROSSWORD 


On your paper, write the list words that complete the 





DOWN 
nak i 


2. whinny 5. watch 


accomplish 


We Sale 


Usually i comes before e in words in which the 


achieve 


| seize 





: B 


| Word Forms. This activity provides 
practice in choosing the correct word 
form for a given sentence. 
| Remind pupils that root words can 
be developed into different forms that 
can be used in different ways. Discuss 
the spellings and meanings of the 
| word forms for each sentence. Then 
have them write the word that belongs 
in each blank. 
| Crossword. You may wish to dupli- 
cate the puzzle layout and give a copy 
to each pupil. Have pupils read the 
clues and complete the puzzle with list 
| words. 
Formula. Select someone to read the 


comes before the i. 


two letters appear together. Sometimes the e 


formula aloud and tell how it applies 
to the key words. (Note: Emphasize 
that i usually comes before e except 
when directly preceded by c or when 
standing for the /a/ sound. Then e 
comes before i. The other cases, such 
as forfeit, weird, leisure, and so on, 
are words that should be learned as 
exceptions.) 


Supplementary Activities 


Using Word Forms Again. Have 
pupils pronounce the two words, for- 
eign and foreigner, in the first word 
groups. Ask: “How are the sounds of 
the words different?” (Foreigner ends 
with the /ar/ sound.) “How is the /ar/ 


Answers 


1. foreign 
2. mischief 





ACROSS 


3. handkerchief 
5. vein 

6. their 

8. diet 

9. neither 

10. quiet 


DOWN 


seize 
neigh 
achieve 
view 
reign 


aoe 


sound spelled?” (er) “How do the 
meanings of the two words differ?’ 
(Foreign is used to describe someone 
or something alien to the place or 
situation under consideration; a for- 
eigner is someone who is alien.) Have 
someone demonstrate the meanings of 
the words by reading aloud the sen- 
tences in Word Forms. Continue in 
the same way with the other words. 

Using Crossword Again. Tell pu- 
pils that five of the words they wrote 
for the puzzle have homonyms. Have 
them look at the answers for the puz- 
zle and tell which have homonyms. 
Then select individuals to name the 
homonyms. (vein—vane, vain; their— 
there, they’re; seize—seas; neigh—nay; 
reign—rain) 
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Answers 


a 
a,e 
ate 
ate 
ate 


Sab ae ac 


ate 


/it/ 


private 
climate - 
pirate 
delicate 


C 


WRITE AND REVIEW 


Have the sentence at the top of the 
page read aloud. Stress that the spac- 
ing between words in a sentence makes 
the sentence easier to read and con- 
tributes to the neatness of the writing. 

Have pupils copy the second sen- 
tence and check the spacing between 
the words. Have them also check to be 
sure they place the e before i in the 
list word foreigner. Stress that al- 
though i usually comes before e in 
words in which the two words appear, 
sometimes the e comes before the i. 
Have pupils name other list words in 
which e comes before i. 

Misfits. The focus is on final ate 
pronounced /it/. 

Find the Misfits. Read the directions 
and then ask pupils to find the words. 
Have them correct their written work 
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WRITE AND REVIEW 


Keep a space the width of a small 0 between your words. 
LMnrvignerdiranblnds 


Copy the sentence. Then check the spacing between the words. 


MISFITS 
BER OAR 


Read the clues and name the missing letters. 





1] “elim: te kind of weather 





—— robber on the sea 


Zaps 





delic needing careful 





handling 


4. immedi without delay 





5. priv antonym of public 





What three letters end each word? 


What sounds do they stand for? 


FIND THE MISFITS 


Arrange the letters to spell four misfits. 


ate Tips ed ver coarney, 





by spelling their answers aloud. (Note: 
Some letters must be used more than D 
once.) 


Unit 27 Quiz 
Supplementary Activity 


1. The elves were full of mischief. 

Root Words. Write the following 2. We bought a foreign car. 
words on the board and instruct pu- 3. The giraffe was eighteen years old. 
pils to write the root words on their 4. The audience became quiet. 
papers: unfortunate, duplicates, ob- 5. The princess was a foreigner. 
stinately, inadequately, and _ sepa- 6. The game was in the eighth in- 
rately. Then ask them to identify the ning. 
prefixes and suffixes. 7. A ship came into view. 

Point out that the final syllable in 8. Neither person was to blame. 


separate and duplicate may be pro- 9; 
nounced /at/. Write sentences illus- 

trating the different meanings of each _10. 
word on the board. Emphasize that al- 11. 


Judges measured the height of 
the jump. 

The actors practised their lines. 
The nervous horse began to 


though the words have two possible neigh. 
pronunciations, they have only one — 12. Without work, success is hard to 
spelling. achieve. 








LOOK AGAIN 


IDENTIFY THE PATTERN 


Make a card with ie on one side 


and ei on the other. When your Ne SRA 


teacher says a list word, identily 
the pattern by holding up the side 
that spells the ie or the ei pattern. 9 










FIND AND SCORE 


Going from left to right, see how 
many words you can find in the 
word foreigner. Give yourself a 


: é Person: 
point for cach letter in each word 
> a+ 
you make. Place: 
Thing: 


13. The enemy waved a white hand- 
kerchief. 

14. The patient was on a liquid diet. 

15. The woman was eighty years old. 

16. The mischievous boys were pun- 


ished. 

17. There was peace during the king’s 
reign. 

18. Frogs sat on either side of the 
pond. 


19. The mine had a rich vein of gold. 
20. The pirates tried to seize the 
cargo. 


Note: Previously mentioned prob- 
lems: the /v/ sound (page 16); the /i/ 
sound of ie and ei graphemes may be 
spelled ee or ea; the voiced /TH/ sound 
in their, either, and neither (page 96); 
the unvoiced /th/ sound in eighth (page 
52). 


‘The queen's 
2. neigh 
‘The horse began to 
/ 7 3. vane 
‘The miner discovered a 
4. seas 


“| have come to 


LOOK AHEAD 


tourist 
foreign 
country 


ruined castle 


WHICH WORD? 


Which words make sense in the sentences below? 


reign 

lasted twenty years 
nay 

tor food. 
vein 

of ore. 
se1ze 


your house!” 








STORY SETTINGS 


Use as many list words as you can to write a story for 
either of these settings. 


Person: mischievous child 


or Place: docks 


unlocked boat 


Thing: 





E 


LOOK AGAIN 


Identify the Pattern. Have pupils 
read and follow the directions. Then 
pronounce list words at random and 
have pupils hold up the side of the 
card showing the correct spelling of 
the ie-ei letter combinations. If there 
are incorrect responses, follow the cor- 
rective procedure outlined on page Ve 

Which Word? This activity helps 
pupils discriminate between homo- 
nyms within a given context. 

Have pupils complete each sentence 
with the correct homonym. After the 
sentences are complete, go over the 
answers and let pupils check their own 
work. 


Answers 


LOOK AGAIN 


l. reign 
2. neigh 
oO a! 

3. vein 
4. seize 





LOOK AHEAD 


Answers will vary. 


Answers will vary. 


Supplementary Activity 


More Patterns to Identify. Pro- 
nounce the following nonlist words 
and have pupils listen to the vowel 
sound of the key letters and hold up 
the card that shows how the vowel 
sound is spelled. 


receive field 
feign freight 
sleigh receipt 
believe lie 
deceive relieve 
LOOK AHEAD 


Find and Score. Write the word for- 
eigner on the board and have pupils 
find for and fog. Point out that it is 
possible to skip letters as long as the 
left-to-right sequence is maintained. 
Have them complete the activity. 

Story Settings. Have pupils identify 
the person, place, and thing in the first 
setting. Discuss who the tourist is, 
where he or she is from, what happens 
when he or she visits the castle, and in 
which foreign country the story takes 
place. Help them develop a plot for 
the setting and then discuss the sec- 
ond setting in the same way. Allow 
time for pupils to write the stories in 
class or assign them as homework. Re- 
mind pupils to use list words. 
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Answers 


yes 
no 
no 
no 
yes 
no 


of Eas 


Emphasis—Review of Units 21 


through 27. 


Additional Resources—Use_ Enrich- 


ment Activity 26: Card Match. 


A 


Note: Review Unit activities can be 
completed in four teaching periods. 

Five Block Review. This activity 
reviews adding endings to words end- 
ing with final e (V-C-e), introduced in 
Unit 22; words with the C-V-C pattern, 
discussed in Units 23 and 24; and 
words with the V-C-C pattern, intro- 
duced in Unit 25. 

Before beginning the review, you 
may wish to discuss spelling patterns 
and how they affect the addition of 
endings to words. Ask: “Which is the 
only pattern where the final consonant 
is doubled?” (C-V-C) “What deter- 
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28 


the directions. 


iN, 


A. control permit 
G I 


B. You're doing fine. Try: 
surprise excuse 


no Q 


yes K 


C. elected finishing 





beginning with a vowel. Try: 
command prevent 


yes M OME 


mines whether or not the final con- 


sonant is doubled?” (the suffix begin- 
ning with a vowel or the final syllable 
being accented) 

Remind pupils that many words 
end with a final e. Discuss the fact that 
the final e is usually dropped before 
adding endings beginning with a 
vowel. Ask: “Suppose the endings ly 
or ment were to be added to words 
ending in final e. Would the e be 
dropped?” (No; ly and ment begin 
with consonants.) 

Have pupils read the directions for 
Five Block Review. Go over each of 
the four steps orally with pupils, mak- 
ing sure they understand how to pro- 
ceed from box to box. Remind anyone 


In this game, there are seventeen blocks from 
beginning to end. But if you know when to 
double the final letter of a word when adding 
an ending, you can finish in five. Follow ay 


1. Read the words in the top line of block 


2. Ask yourself, “Do you double the final 









Words that end with the V-C-C 
pattern do not double the final 
consonant when adding an ending 


REVIEW 


FIVE BLOCK REVIEW 


letter of either word in the block when 

adding an ending beginning with a 

vowel?” 

Write yes or no on your paper. 

4. Look at block A again. Next to both 
yes and no is a letter. Look at the letter 
next to your answer. Go to the block 
labelled with that letter and continue. 


battled decision 

Do not double the final vowel. 
Drop the final vowel when 
adding an ending beginning 
with a vowel. Try: 


invite write 


yes O no Q 


E. You're right. Try: 
submit rebel 
yes B no H 





















F. equipping expelled 
Double the final consonant. 













Visit 
yes L no G 








who is confused that the game was 
played in Units 12 and 20. Emphasize 
that each answer should be written. 

Have pupils complete the activity. 
You may wish to determine the aver- 
age score for your class and allow them 
to compare their individual scores 
with the group average. 


Supplementary Activities 


Reusing the Units. If your pupils 
need extra review, you may wish to 
have them return to the individual 
units. 

Have pupils review pages 86 and 
90. In reviewing each page, point out 
that a “reaction” occurs in the third 


G. You're right. Now try: 
elect finish 
G no E 


H. submitting rebellion 
Double the final consonant. ‘Try 


present connect 


yes, P 


no Bi 


controlling permitted 


When endings beginning with 
vowels are added to words ending 
with C-V-C, 
usually doubles. Try 
equip 
yes E 


the final consonant 


expel 
no F 





chartered delivering 
Do not double the final consonant 
the final syllable 
accented, ‘Try again: 
elect finish 
Ec no E 


when is not 


<. surprising excusing 
Both words end in vowels. When words 
end withe, the e is dropped when adding 
endings beginning with vowels. Try: 
battle decide 
D no Q 





Ti 





N. omitting 


P. presented 





covered visitor 


Do not double the final consonant in 
C-V-C 


first syllable is not accented. Try again: 


words ending in when the 


control permit 


yes G I 


commander prevention 
Do not double the final consonant. Try: 
charter deliver 


no G 


referred 


Double the final consonant. Try again: 


submit rebel 


yes B no HH 


O. inviting celebrating 
Do not double the final e. Try again: 
surprise excuse 


K no Q 


connection 

Do not double the final consonant. Try: 
omit refer 

B N 





Q. You're finished. How many 
blocks did you use? 
Perfect score: 5 








test tube as a result of combining the 
words in the first tube with the end- 
ings in the second. Discuss the drop- 
ping (or “dissolving’’) of the final e 
on page 86 and the doubling of the 
final consonant on page 90. In dis- 
cussing the cause of the reaction on 
page 86, note that all the endings 
begin with a vowel. In discussing the 
cause of the reaction on page 90, note 
that the accent in each root word is on 
the final syllable. 

Compare the C-V-C pattern in the 
words on page 90 with the C-V-C pat- 
tern in the words on page 94. Point 
out the key words on each page and 
call attention to the fact that the final 
consonant is not doubled before add- 


ing endings to the words on page 94. 
Have pupils pronounce the key words 
to see if they can hear anything differ- 
ent about the way they are accented. 
Lead to the conclusion that only when 
the accent is on the final syllable is the 
final consonant doubled. 

Next have pupils turn to page 98 
and read the key word. Tell them that 
this word and the other words on the 
page do not require doubling or drop- 
ping the final letter before adding an 
ending. Ask: “Can you tell why?” 
Lead them to see that each word ends 
with the V-C-C pattern. Point out the 
four endings on the computer’s but- 
tons and call attention to the way the 
words look when they come out of the 


Answers 
G. no 
Eno 
I. yes 
J. no 
K. no 
L. yes 
M. no 
N. yes 
O. no 
Pa (yes 


computer. Ask: “Did the computer 
double or drop a letter before adding 
the endings to these words?” (no) Lead 
to the conclusion that words ending 
with the V-G-C pattern do not double 
or drop final letters before adding end- 
ings. 

Word Bingo. You may wish to have 
pupils make word cards and _ play 
Word Bingo. See directions on page 
47. 

Patterns and Endings. Select words 
at random from the list words in 
Units 22, 23, 24, and 25. Write the 
root word on the board and select 
someone to identify the pattern and 
add the ending that makes the list 
word. 


Answers 


thieves 

Wives 

knives 
loaves, leaves 


shelves, clothes 
sheep 
trousers 





scarves 
wolves 
halves 
selves 
jackknives 
sheep 


B 


Unfinished Poems. This activity re- 
views three plural forms introduced 
in Unit 26: (1) plurals formed by 
changing f to v and adding es, (2) 
plurals formed by adding s or es to 
root words, and (3) plurals that are 
the same as the singular form. Remind 
pupils that the plurals of words can 
be formed in several ways. Discuss the 
three ways enumerated above. Then 
have them read the directions and 
complete the activity. After the key 
words have been changed to their 
plural forms, have someone read the 
poem aloud. You may wish to discuss 
the changes, if any, that were necessary 
to form the plural of each word. 

Form the Plurals. This activity re- 
views plurals made by changing f to v 
and adding es and words that stand 
for one thing or more than one thing. 
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UNFINISHED POEMS 


Complete the poems by changing the words in heavy type 
to their plural forms. Then read the poems aloud. 


LIMERICKS 





A gaggle of bungling thief 
Stole the biggest tree of the trees. 
‘Their furious wife, 
Waving twenty-four knife, 
Had sent them for loaf, not for leaf. 


Twelve brothers whose taste was absurd 
Lined shelf wearing cloth that were 
furred. 

From the skin of the deer 

And the sheep they would shear; 
In trouser they're seen as a herd! 


FORM THE PLURALS 


Read the two formulas. Then write the 
plurals of the words listed below. 


In some nouns, the f changes to v to form the plural. 


Some words stand for either one thing or more than one 





wife 
wives 
deer thing. 
scarf wolf half 


{his 


Have pupils silently read the two 
formulas aloud and then pronounce 
the words below the formulas. Ask: 
“Which words follow the first formula? 
The second?” (Note: All words except 
sheep and half are nonlist words.) 


Supplementary Activity 


Practice. Read each sentence aloud. 
Write the underlined word on the 
board and select someone to change it 
to its correct form. (Answers are in 
parentheses.) 


1. The guests helped themself (them- 
selves) to refreshments. 

2. The life (lives) of the people on 
the damaged plane were in dan- 
ger. 

3. All the sheep (sheep) are grazing 
in the pasture. 

4. I need five shelf (shelves) to put 
my sweaters on. 


sell jackknife sheep 


5. How many wife (wives) will be 
coming to the meeting? 

6. The ten loaf (loaves) of bread 
were not enough. 

7. Our farm has two new calf 


(calves). 


8. The leaf (leaves) will have to be | 


raked before we go. 











9. We bought three knife (knives) at | 


the store. 


10. Two thief (thieves) entered the | 





bank and stole the money. 


C 


Place the Sound. This activity re- 
views the ei and ie letter combina- 
tions, introduced in Unit 27. 

Have pupils read and follow the di- 


rections, making the four columns on | 


their papers. After they have com- 
pleted the activity, discuss the fact 


that in quiet and diet, the ie letter f 












the words will be used. 







beliet lie 











combination is split. In each word, i 
stands for the /i/ sound, and e stands 
for the /a/ sound. Therefore, neither 
word is used in the activity. (Note: All 
words are nonlist words except diet 
_and quiet.) 

Line Up the Word Parts. This ac- 
| tivity reviews the y toi rule introduced 
in Unit 21. 

Have pupils look at the column of 
complete words. Ask: “With what pat- 
tern do these words end?” (consonant- 
| y) “What happens to the y when you 
add any ending except ing?” Help pu- 
pils remember that in C-y words the 
y is changed to i before the ending is 
added. Have them read the directions 
and complete the activity. 








j 
i 
) 
J 


| Supplementary Activities 


Reusing the Units. If your pupils 
need extra review, you may wish to 





PLACE THE SOUND 


‘The ie and ei letter combinations can stand for 
several sounds. Write /é/, /i/, /a/, /i/ as 
headings on your paper. Place the words that are 


given here under the correct heading. Not all 


forteit quict 


ceiling chicl 


LINE UP THE WORD PARTS 


Combine the suffixes with the complete words. 
Write the words that result. 










tie 
diet 
skein 












busy eer: 






crazy Se whe 







shiny += €F 


happy + est 






friendly est 






- lucky aa er 






lovely + est 
te 


jolly er 






early 






have them return to the individual 
units. 

To review Unit 21, have them turn 
to page 82 and describe the word 
chemistry taking place in the two test 
tubes. Ask: “What words will result 
from combining the words in the first 
test tube with the endings in the sec- 
onde” Select pupils to write each word 
on the board, showing the y to i 
change as the ending is added. 

To review Unit 27, have them turn 
to page 106 and read the key words 
for the word list. Ask: “Do the key 
letters in achieve and seize stand for 
the same sound?” (yes) Discuss the dif- 
ferent sounds that the ei and ie letter 
combinations can stand for. 

Practice. Have pupils change the 
underlined words to fit the sentences. 
(Answers are in parentheses.) 


1. Mary was the early (earliest) to 
arrive. 


Answers 


/é/ ceiling, belief, chief 
/i/ forfeit 
/a/ skein 
ji /fglic, te 





busier 
craziest 
shinier 
happiest 
friendliest 
luckier 
loveliest 
jollier 
earlier 





2. I was lucky (luckier) than you. 

3. A blossom is pretty (prettier) than 
a bud. ns 

4. This is the funny (funniest) joke I 
know. 

5. This bag is heavy (heavier) than 
that one. 


D 


Supplementary Activities 


Individual Help. Consult Analysis 
and Treatment of Spelling Problems, 
page 3T, to help pupils who need 
individual attention. 

Reusing Supplementary Activities. 
Look back through the Review Unit 
and through Units 21 through 27 to 
see if there are Supplementary Activi- 
ties that may be used again to help 
individuals or groups with special 
spelling problems. 
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Answers 


How’s, artist’s 
Here’s, they’d 
I’d, what’s 
That’s, teachers’ 
She’d, doctor’s 


player’s, pupil’s 


pects he 


a) hei 


apostrophe 


Emphasis—Using the apostrophe. 


Additional Resources—Use_ Enrich- 
ment Activity 27: Contraction Treasure 
Hunt. 


A 


Program the Computer. This activ- 
ity shows how the apostrophe is used 
in contractions and possessives. 

Ask pupils to tell how the computer 
in the picture is being used. (to pro- 
cess a roll of sentences) Ask: “How will 
the sentences be processed?” (The 
phrases in heavy type will be replaced 
with a list word.) Have them read the 
directions and write the list words 
that stand for the words in heavy 
type. (Note: Items I, 4, 5, and 6 change 
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Ae) PROGRAM THE COMPUTER 

we would I'd he'd we'd she'd they'd here’s how’s what’s 
we'd that’s who’s 

doctor’s artist’s teacher’s  doctor’s _ player’s pupil’s 

doctors’ artists’ teachers’ doctors’ _ players’ pupils’ 





Decide which list words can replace the words in heavy 


type in the computer. Write the words that come out. 


How is the work of the artist? 

Here is the way they would like you to travel. 
I would like to know what is happening. 
That is the plan of the teachers. 

She would feel better if she hadn’t spilled ink 


on the coat belonging to the doctor. 
The mitt of the player was found in the desk 


of the pupil. 





Look at the words you wrote. What is the name 


of the punctuation mark that the computer 


added? 


word order when the possessive is 
used.) 

Before discussing the question at 
the bottom of the page, be sure that 
pupils understand the terms contrac- 
tion and apostrophe. Discuss the terms 
and ask for examples and then have 
pupils discuss the question. 


Supplementary -Activity 


Taking a Second Look. Have pupils 
read the first sentence aloud and tell 
which list word was substituted for the 
phrase in heavy type. (how’s) Ask: “Is 
how’s a contraction or does it show 
that something belongs to someone?” 
(a contraction) (Note: You may wish to 


discuss the term possessive.) Continue 
in the same way with the remaining 
sentences. 

In discussing item 6, have pupils 
substitute player’s mitt for mitt of 
the player; then ask: ‘““What mark on 
the word player’s shows that the mitt 
belongs to one player?” (the apostro- | 
phe before the s) “Which list word 
would you use if the mitt belonged to | 
a team of players?” (players’) Help pu- | 
pils to see how the apostrophe is used | 
to show that something belongs to one 
person or to more than one person. | 

In summary, ask: “In what two ways | 
is the apostrophe used in this unit?” 
(in contractions and to show posses- ] 
sion) 


mm Answers 


























7 | convention. 


Bae ee ed 


B 


Word Forms. This activity provides 
practice in choosing the correct word 
form for a given sentence. 

Explain to pupils that root words 
can be developed into different forms 
that can be used in different ways. 
Discuss the spellings and meanings of 
the word forms for each sentence. 
Then have them write the word that 
goes in each blank. 

One Sound—Two Spellings. Remind 
pupils that when words sound alike 
but have different spellings and mean- 
ings, they are called homonyms. Have 
the directions read and then have pu- 


puls read each word in the activity and 
find its homonym in the list words. 

Formulas. Select someone to read 
aloud each formula and tell how it 
applies to the key words. 


Supplementary Activities 


Using Word Forms Again, Have 
pupils look again at the words for each 
sentence and note that all the words 
end with s, ’s, or s’. Ask: “Which two 
forms indicate possession?” (the words 
with apostrophes) “When one person 
owns something, where does the apos- 
trophe go?” (before the s) “When two 
or more persons Own something, where 
does the apostrophe go?” (after the s) 


s WORD FORMS sage 
| s pup} S 
= Write the word that completes each sentence. 3. doctors’ 
| 4. players’ 
1. Many associations sponsored the art show. 5. teacher’s 
ie 2. The lockers are located in the halls. 4 ‘4 
tel ‘sia 1. who’s 
~ ; wed 
3. There isa convention at the hotel. ; 
3. he’d 
E 
4. All the helmets were stolen. 
5. A pen was found bya student. 
% 
3 Write a list word that sounds the same as, but is 
- spelled differently from, each word given here. 
1. whose 2. weed 3. heed 
we would Two words can be combined to form a contraction. The 
, we'd apostrophe stands for the missing letters. 
“Which forms indicate lurals?”’ 
eae When a word ends in an apostrophe and s, it indicates ik di : : P 
octor’s | ee - 
ores that one person owns something, as in a doctor's coat. : (t pee eneiip Ans without the cat 
2 3 tars as trophe) 
: Practice. You may wish to duplicate 
When a word ends in an s and an'‘apostrophe, it indicates h : 
‘ 2 : : ; the following to use as a test or you 
4 doctors | that more than one person owns something, as in doctors 


may wish to read the sentences aloud 
and have pupils write the correct 
form of the key word for each sen- 
tence. (Answers are in heavy type.) 


1. The (teachers, teacher’s, teach- 
ers’) met in the lunchroom: 

2. (Who’s, Whose) that new boy sit- 
ting with Harry? 

3. (Whats, What’s) that noise in the 
attic? 

4. The (pupils, pupil’s) pencil fell 
on the floor. 

5. (Here’s, Heres) a quarter for the 
popcorn. 

6. Ten (artist’s, artists) stayed in the 
old hotel. 

7. The football (player’s, players, 
players’) ran on the field. 

8. Eight (pupil’s, pupils, pupils’) 
desks were damaged in the fire. 

9. The (artist’s, artists) picture was 
filled with bright colours. 

10. ‘The (doctor’s, doctors’, doctors) 
completed the operation success- 
fully. 
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Answers 


player’s 





et 
et 
et 


OS Oe eee 


et 


/it/ 


socket 
racket 
picket 
locket 
wicket 


Sage Sao ea 


C 


WRITE AND REVIEW 


Review the different uses of the 
apostrophe. Ask pupils to give a list 
word example of each use. 

Review how pupils can check the 
slant of their letters. Place one of the 
list words on the board and show them 
how they can check for slant by draw- 
ing a dashed, slanted line through the 
down-stroke of each letter that has one. 

Have pupils copy and complete the 
sentence. Have them check the slant 
of their letters and explain why play- 
er’s was needed to complete the sen- 
tence. 

Misfits. The focus is on the final /it/ 
sound spelled et. 

New Words. Read the directions 
and allow pupils to work indepen- 
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WRITE AND REVIEW 


Copy and complete the sentence with one of the words below. 
Your letters should slant to the right. 
player's players’ 


VA 


MISFITS 
BREE ROAH 


Read the clues and name the missing letters. 





NEW WORDS 


1. blank t heavy covering Make the words similar 
to the mishits. 
26 (buck pail 
3.) magn as something that attracts ven 1. sock 
4 on ws 
4 0Cck-——— kind of missile 2. rack = ——_—__ 
~ = 3 yick 
ee ae something unknown to others Jie — 
1B Taal ect 
What two letters end cach word? 
What sounds do they stand for? 5. wick 
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dently. Ask them to spell their answers 
aloud. 


Supplementary Activity 


Vocabulary Enrichment. Encourage 
pupils to increase their vocabularies 
by learning new definitions of familiar 
words. Instruct them to look up the 
following words in a _ dictionary: 
picket, racket, wicket. Write the sen- 
tences below on the board, leaving 
blanks for the answers in parentheses, 
and ask pupils to complete them. 


1. The small children raised a huge 
(racket). 

2. The house was surrounded by a 
(picket) fence. 

3. An illegal business is called a 
(racket). 

4. Buy your tickets at this (wicket). 


] 


11. 


fay eee 8. NO. et 





The workers will (picket) the fac 
tory for higher wages. 

My older brother bought a tennis 
(racket). 
Shem nirt 
(wicket). 


the ball through the 


D 
Unit 29 Quiz 


Van said he’d like a malt. 
That’s my new dog. 

Jane said she’d wash the dishes. 
Who’s eating all my candy? 
What’s on television tonight? 
How’s the patient doing? 

I'd like to see the movie. 

Here’s the ice cream truck. 
We'd like to go to the zoo. 
The police officers said they’d 
help. 


Two players’ uniforms were lost. 











RarFntnrmtiepRmteQBe}WwpFe#Hk$H5w#i=4wSEeHwBafEoe 
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LOOK AGAIN 


WORD CONVERSION 


Change the word in heavy type so it can be 
used in the blank. 

1. The easel belongs to an artist. The 
easel collapsed. 





no 


The doctors have offices in the medical 
buildines The == > 
3. A player had a broken wrist. The 


offices are large. 






broken wrist was painful. 


Combine the words in heavy type to make 


the sentences shorter. 

1. She said that she would come today. 
2. What is the latest news report? 

3. Whois talking? 


WORD HUNT 


One of the descriptions given here really 
explains how the word garble got started. 
Which do you think is correct? Check your 
answer in the spelling dictionary. Then 
use the word in a sentence. 


1. Comes from the Latin word garbulere 
meaning ‘‘to confuse.’ The spelling was 
changed by the English in the fourteenth 
century to garble, but the meaning stayed 
the same. 

2. In medieval England, people coming 
to the market place to shop would garble 
or bargain with the shopkeepers over the 


prices. Each would try to confuse the other 
by distorting what the other had said. From 
that time on, conversations that mislead or 
confuse or that distort the facts are referred 
to as garbled conversations. 

3. Comes from the Arabic word gharbala 
meaning “‘to sift or select by means of a 
sieve.” Because of their spice trade with the 
east, the English appointed a garbler of 
spices to remove the garble or refuse from 
the spices. From the garbler’s job comes 
one of the meanings of garble today: to sift 
out parts of a written report that might be 
used for unfair purposes. 





The player’s shoe was untied. 
The doctor’s hand was steady. 
She is at the doctors’ convention. 
The museum displayed many art- 
ists’ paintings. 

The artist’s brush needed clean- 
ing. 

The pupil’s pencil was dull. 

All the pupils’ desks were rear- 
ranged. 

The teachers’ 
paved. 

My teacher’s car is new. 


parking lot is 





LOOK AGAIN 


Word Conversion. This activity pro- 
vides practice in changing one word 
form into another. Explain that the 
word convert means to change or to 
alter the nature of something. Have 
pupils read the directions and com- 
plete the sentences at the top of the 
page. Then have them rewrite the 
words in heavy type in the second 
group of sentences to make the sen- 
tences shorter. 


LOOK AHEAD 


Word Hunt. This activity helps pu- 
pils understand how words originate. 
Explain that words begin in many 
ways: They may be taken from a word 


Answers 


LOOK AGAIN 


]. artist’s 

2. doctors’ 
3. player’s 
1. she'd 

2. What’s 
3. Who’s 





LOOK AHEAD 


3 


Sentences will vary. 


with a similar meaning in another 
langnaze, such as lettre (French) and 
letter; they may be a combination of 
the parts or meanings of two or more 
words, such as switchboard and ex- 
pressway; or they may be words that 
have passed down for ages and have 
changed in meaning, as the word ye, 
which has been replaced by you, pro- 
nounced /1t/. 

Ask pupils if they have any ideas 
about how the word garble may have 
started. After discussion, have them 
read the three possible explanations 
in the activity and discuss which 
seems most plausible. 


Supplementary Activity 


Using Words. Have pupils use the 
following words in sentences. You may 
use this as an oral or a written ac- 
tivity. 


1. player’s 6. we'll 
2. teacher’s fo Aw 

3. catcher’s 8. they’re 
4. hiker’s 9. you’re 
5. rider’s 10. he'll 
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Answers 


Mr. 30 


MAX’S CASSEROLE 


On Dr. gm kg mL iL dm doz. M.P. a.m. p.m. P.M 
M.P. B.C. QD.) WCE! m km Mr. Mrs. Dr. Ms. 
B.C. 
kg. Max found this recipe during a visit to Rome, but, 
doz. when he copied it, he wrote the long forms of some 
ie words. Rewrite the recipe using the shorter forms of 
the words in heavy type. 
£ / ‘ I 
mL 
g MORETHANENOUGH CASSEROLE 
E This is a famous recipe served by 2 kilograms of macaroni 
kg Mister Caesar to his wife, 1 dozen onions, chopped osha ' 
L Mistress Caesar, and to a | litre each: 50 millilitres garlic 
m Member of Parliament from the tomato soup el grams pores’ 
si: eae ; f 1 litre chopped olives 
m Roman provinces in the year 46 tomato sauce ; : : 
en before Christ. tomatoes /2 kilogram pimento 
| kilogram ground beef, cooked 
p.m. 
a.m. 


Mix in a 10 litre container that is | metre long by 7/2 
metre wide by 20 centimetres high. If dinner is to be 
served at 8 after noon, then begin at 8 before noon to 
ensure the success of this dish. 





Look at the shorter forms you wrote. When a word or 


Emphasis—Abbreviations. 


Additional Resources—Use_ Enrich- 
ment Activity 28: Abbreviation 
Creations. 


A 


Max’s Casserole. This activity shows 
that some words have short forms, 
called abbreviations, made by remov- 
ing some letters from a word and writ- 
ing the remaining letters. 

Tell pupils that there are two ways 
to write some words: a longer way and 
shorter way. Have them read silently 
the list of abbreviations in the word 
box, telling them that the list words 
in this unit show shorter ways to write 
words. 

Discuss times when it might be use- 
ful to use shorter forms of words. Lead 
to the conclusion that recipes are 
often written with shorter forms. Have 
pupils read through the recipe for 
Morethanenough Casserole and dis- 
cuss how the key words can be short- 
ened. Have them rewrite the key 
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words have letters removed to make them easier to read, 
the shortened form is called an abbreviation. If you wrote 
your initials instead of your name, you would be 


abbreviating your name. 
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words, using list words. Then discuss 
the final paragraph. Be sure everyone 
understands that shorter forms of 
words are called abbreviations. 


Supplementary Activity 


Taking a Second Look. Ask: “As 
you wrote the abbreviations for More- 
thanenough Casserole, what punctua- 
tion mark did you sometimes use?” (the 
period) Tell pupils that not all abbrevi- 
ations end with a period. Point out that 
many terms are often abbreviated with- 
out periods. 


Also call attention to the way some 





abbreviations are written with capital 
letters and others are written with 
small letters. Tell pupils that in writ- 
ing abbreviations it is extremely im- 
portant to write them according to 
what has been accepted as standard 
usage. Any deviations in capital or 
small letters or in periods or lack of 
periods may convey an unintended 
meaning. Point out the different 
meanings of the following abbrevia- 
tions. The letters in each case are the 
same, but they are written and punc- 
tuated differently: 


a.m. (ante meridiem) before noon 

AM (no periods) amplitude modula- 
tion 

A.M. or M.A. master of arts 
































Prime Minister 2. Doctor 3. 


3 Anno Domini 


forms? 


B 


Abbreviation Machine. This activ- 
ity shows that the letters for an ab- 
breviation are usually part of the 
whole word. Have pupils write the 
exampie words in the abbreviated 
form that they will be in when they 
come out of the machine. Then have 
them discuss the questions at the bot- 
tom of the page. 

Formula. Have pupils read the for- 
mula and tell how it applies to the 
key words. 


Were any new letters added to make up the abbreviated 


CALENDAR 


On your paper, write the abbrevia- 

tions for the days of the week and 

the months of the year. 

. Make a list of all the provinces 
and the territories. Beside each 


one write the proper abbrevia- 
tion. 


. Make a list of countries that are 
know by their initials. Beside 
each one write the complete 


" ABBREVIATION 
MACHINE 


Put the words into the machine 
and write the list words that 


No 


nal 


come out. 


ante meridiem 5. post meridiem 






prime, octo, nno, 





- 


What punctuation mark was added to some abbreviations? 4 


Some words and phrases have short forms called 
abbreviations. Many abbreviations end with a period. 
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Supplementary Activity 


For Discussion. Ask: ‘““What are the 
main reasons for using abbreviations?” 
Responses to this question will vary, 
but pupils should be led to the con- 
clusion that abbreviations save read- 
ing time and page space by using short 
forms of familiar terms or names. 

After pupils have a clear under- 
standing of how abbreviations can be 
used to facilitate writing, ask: “What 
are some of the pitfalls, or dangers, of 
using abbreviations?” Remind pupils 
that care must be taken in writing ab- 
breviations. Point out that haste in 
writing may lead to overuse of ab- 
breviations and result in lack of clar- 
ity, especially if some of the abbrevia- 


Answers 


Mon., Tues., Wed., Thurs., 
Pri.vSat, Sun: Jan.,.Feo,- 
Mar., Apr., Aug., Sept., Oct., 
Nov., Dec. 





Newfoundland 
Edward Island (P.E.I.); Nova 
Scotia (N.S.); New Brunswick 
(N.B.); Quebec (P.Q.); Ontario 
(Ont.); Manitoba (Man.):; Saskat- 
chewan (Sask.); Alberta (Alta.); 
British Columbia (B.C.); Yukon 
(no short form); Northwest Terri- 
tories (N.W.T.) 


(Nfld.); Prince 


2. Answers will vary: USA (United 


States™ of Ameri¢a); USSR 
(Russia), UK (United Kingdom), 
etc; 


tions are unknown or not in standard 
use. Write the following sentence on 
the board: “A doz. people played foot- 
ball and ate | kg. of ice cream.” 

Point out that abbreviations may 
themselves become distracting if they 
are used inappropriately. 

Ask: “Can you think of some simple 
rules for using abbreviations?” Lead 
pupils to see that: (1) standard and 
easily understood abbreviations should 
be used; (2) abbreviations that are not 
generally known should be spelled out 
in parentheses the first time they 
occur, immediately after the abbrevia- 
tion; (3) abbreviations in a given piece 
of writing should be uniform; (4) one 
should always have a good reason for 
abbreviating. 
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Answers 
a.m., p.m. 
Mr., Mrs., Miss, Ms., Dr., 
M.P., M.P.P., P.M. 
km, m, cm, mm 
ib Tae, 





e€ 
e€ 
est 
est 
est 


Cu re Col Nr 


est 


/ist / 


fairest 
largest 
barest 
heaviest 
speediest 
earliest 
noisiest 


Sol Oa tS 


C 


WRITE AND REVIEW 


Explain that this is the first of two 
Write and Review activities devoted to 
a review of manuscript writing. Dis- 
cuss different opportunities for using 
manuscript writing. 

Have pupils turn to page 4 and re- 
view the manuscript letters. Then 
have them copy the sentence in the 
first exercise on page 120. Remind 
them that the manuscript letters must 
rest straight up on the base line. 

Review that some words and phrases 
have short forms, called abbreviations. 
For the last exercise, have pupils write 
the abbreviations that indicate time of 
day, titles, distance measurement, and 
liquid measurement. 

Misfits. The focus is on final est 
pronounced /ist/. 

Another Use of est. Read the direc- 
tions and allow pupils to work inde- 
pendently. Ask them to spell their 
answers aloud. Point out the y to i 
change in items 5 through 9. 

Encourage pupils to _ generalize 
about the words by asking: ‘“What 
does the est ending do to all the 
words?” (It changes words from de- 


120 


WRITE AND REVIEW 


Review the manuscript letters. Then copy the sentence below. 


|My git + was ad 





kg box of candy. 


Write the abbreviations from this unit that belong 


with the headings below. 


‘Time of Day 
Titles 

















Distance Measurement 
Liquid Measurement 


ANOTHER 
USE OF EST 


Make the words similar 


Po] MISFITS i ial to the misfits. 
BREE EROAE 

Read the clues and name the missing letters. 1. quick quiches 

Ik stor st woods 2. fair 

2. bon ———=su) truthrul 3. large 

3a) Inter, wanting to know about something 4. bare 

4. harv. gathering in food crops 5. heavy 

5. mod humble 6. speedy 

What three letters end each word? 7. early 

What sounds do they stand for? 8. noisy 


scribing to comparing words.) “Does 
the est ending compare two things or 
more than two things?” (more than 
two things) Remind pupils that the 
sufix er is added to words that de- 
scribe two things and est is added to 
words that describe more than two 
things. (Note: For a more complete 
discussion of comparatives, see the 
Supplementary Activity on page 82.) 


D 


Unit 30 Quiz 


Note: Remind pupils that although 
the words they will hear could be 
written out, this is a quiz on abbrevi- 
ations. 


1. The plane arrives at 8 a.m. 
2. The cow weighed 600 kg. 


ae ee ee 


ee 


10. 
iz 


133 
14. 


18. 


The boat was 3 m long. 

The cook added 10 mL of salt. 
The patient called for Dr. Yates. 
The movie begins at 7 p.m. 

The baker made 10 doz. dough- 
nuts. 

The letter weighed 2 g. 

Mrs. Arnold was a_ substitute 
teacher. 

A stamp weighs 100 mg. 

The recipe called for 2 L of flour. 
Ms. Kelly applied for the job. 

A dime is | mm thick. 

The P.M. gave a speech on 
television. 

Alexander the Great died in 323 
B.C. 

The cake was 6 cm high. 

Mr. Oakes was the school cus- 
todian. 

Once elected, she signed her name 
Jan Dunn, M.P. 








LOOK AGAIN 


SHORT CUTS 


Look at the way the example 

abbreviation below was formed. 
On your paper, show how the 
words below become abbreviated. 










SPOT THE WORD 


Complete forms of the list words are in the box 


below. See how many you can find. 


CkPP REPS ES 
ir fi fofe feta pobre 
fcfcfov yt whe [1 Is] 
pola eps pale tes Fr] 
fete pee fete [eit 
CON 0 
is fe[s fe fols fr[r is [o 
rrfepppofefr oR [se 
E90 SS 
PTR Se ST 






Example: millilitr¢ mL 
1. dozen 7. kilometre 
2. centimetre 8. gram 
a: Jjitre 9. kilogram 
4. millilitre 10. Mistress 
5. metre 11. Doctor 
6. Mister 
FAMOUS INITIALS 
Many people, places, things and Hiaw 


organizations are known by their initials or 


abbreviations. 


PET CBC 
AC/DC UN 

CUPE PWA 
RCMP =~ 


19. He hiked | km. 

20. King Arthur supposedly lived in 
the sixth century a.p. 

21. Miss Muir was a good student. 

22. M.P.P. Kao was elected to office. 


E 


LOOK AGAIN 


Short Cuts. This activity shows that 
the letters in an abbreviation can be 
letters from the whole word. Have pu- 
pils write the abbreviation for each of 
the activity words. 

Spot the Words. Have the pupils read 
the directions and write as many list 
words as they can find. 


LOOK AHEAD 


Famous Initials. 
This activity shows that many 
abbreviations are written as capital 


many of the abbreviations 


below can you identify? 


BBC UNICEF 
CN GM 
UAW HRH 
DDT USSR 


12] 


letters without periods. Remind pupils 
that some organizations (and people 
who are famous) do not use periods 
when abbreviating their names. Have 
pupils read the initials (or abbrevi- 
ations) and see how many they can 
identify. 

Names of unions, associations. 
governmental agencies, radio and tele- 
vision stations, and some famous per- 
sons are abbreviated without space 
or periods between the letters and 
with all capital letters. 

Practice. Write the following sen- 
tences on the board and have pupils 
rewrite them, abbreviating the words 
that should be abbreviated. 

1. At 1 in the afternoon Doctor Jones 
from the Canadian Medical Asso- 
ciation arrived. 


2. Prime Minister Thompson was 


Prime Minister of Canada from 
1892 to 1894, Anno Domini. 


Answers 


LOOK AGAIN 

l. dozgéf 
centimetré 
lnre 
mamé¢tré 
metre 


kilometr¢ 
gram 
kilogram 
Migtr¢ss 
D¢¢{dr 


4 


Sh Hise ata NS 
Sohal bs 


— 
— & 


6. Mjpt¢r 


ACROSS 


kilogram 
dozen 


metre 
doctor 


minister 
parliament 


DOWN 
Prime 





LOOK AHEAD 


Pierre Elliott Trudeau 

alternating current/direct current 

Canadian Union of Public Employees 

Royal Canadian Mounted Police 

Canadian Broadcasting Corporation 

United Nations 

Pacific Western Airlines 

Club d’Hockey Canadien 

British Broadcasting Corporation 

Canadian National 

United Auto Workers 

dichloro-diphenyl-trichloro ‘thane 

United Nations International 
Children’s Emergency Fund 

General Motors 

His or Her Royal Highness 

Union of Soviet Socialist Republics 
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Answers 


true 
Sour 
slow 
dead 
wrong 
rough 
passive 
brave 
alive 
thick 
afraid 
Smooth 


Emphasis—Antonyms. 


Additional Resources—Use_ Enrich- 
ment Activity 29: Mark the Spot. 


A 


Max’s Misadventures. This activity 
shows that antonyms are words with 
opposite meanings. 

Ask pupils if they have ever heard 
of a disease called “‘antonymitis.” Tell 
them that it is a disease that a relative 
of Mad Max has. Ask: “What do you 
suppose it does to a person?” Have 
them read the first paragraph to find 
out. Then have them read aloud the 
story of Prince Prancealot. Discuss the 
meaning of each key word and then 
discuss how the meaning of each sen- 
tence is changed by changing the word 
to its antonym. 

After discussing the story, be sure 
that pupils understand the definition 
of antonyms at the bottom of the 


page. 


Supplementary Activity 


Riddles Within a Riddle. This ac- 
tivity allows pupils to use the list 
words in a game context and provides 
practice in matching words and mean- 
ings. 

Read the following riddle aloud: 


122 


99 


P 
t 


ol 








thick sweet right true rough slow 
thick active 

thin sour wrong false smooth swift 
thin passive 


PRINCE PRANCEALOT 


A relative of Mad Max, Prince Prancealot, has 
caught. “‘antonymitis,’’ a disease that makes him use 
the opposite of the words he wanted to use. Use list 
words to find out what happened to the Prince. 

Prince Prancealot knew his one false friend, his horse 
Sweet Dough, had been stolen by the Bad Knights. 
He jumped on his swift mule in the alive of night to 
save his horse from any right that might befall him. 
The road was filled with boulders, which made his 


ride a smooth one. 


When he arrived at the castle, all was active, so 
it was easy for Prancealot to sneak by the guards. 
(How afraid was this young warrior!) When he was 
spotted, the place became dead with Bad Knights. 
But Prancealot managed to disguise himself as a 
warrior and jumped right into the thin of things. He 
made his way to the stable where Sour Dough, who 
was so brave he whinnied, was tied up. Rough as silk, 
Prancealot untied him and rode him back to the 
safety of the Good Knights. 


Compare the words you wrote to the words in heavy 
type. When two words have opposite meanings, they 
are called antonyms. The words you wrote are the 
antonyms of the words in heavy type. 


MAX’S MISADVENTURES 


alraid 


brave 


start 


finish 


alive 


dead 








“A word has five letters. Take away 4. 


two and only one is left. What is it?” 

Tell pupils that in order to find the 
answer to the riddle, they must follow 
directions. Read each of the following. 


1. Find a list word that means coarse. 
(rough) Circle the second letter. 
(0) 

2. Find a list word that means to be 
lean. (thin) Circle the last letter. 
(n) 

3. Find a list word that means to 
begin. (start) Circle the last letter. 
(t) 


Find a list word that is the oppo- 
site of alive. (dead) Circle the sec- 
ond letter. (e) 

5. Find a list word that describes 
something that has lost its natural 
sweetness or freshness. (sour) Cir- 
cle the first letter. (s) 

6. Now, take the five letters you have 

circled and put them in the right 

order to get the answer to the 
riddle. (stone, tones) 


Note: You may need to read the 
riddle again before pupils are able to 
guess the answer. 











~m™ ANTONYM CROSSWORD 


On your paper, write the 





antonyms that complete the 
crossword puzzle. 





ACROSS DOWN 
2. sour 1. alive 
3. brave 4. start 
7. slow 5. afraid 
8. quiet 6. finish 
9. false 7. rough 
10. thick 
thick 
thin 


B 


Antonym Pairs. This activity shows 
that antonyms are words with opposite 
meanings. Have pupils read the sen- 
tences and complete the blanks by 
writing the antonym of the word in 
heavy type. 

Antonym Crossword. You may wish 
to duplicate the puzzle layout and 
give a copy to each pupil. Have them 
complete the puzzle by writing anto- 
nyms of the clue words. 

Formula. Have someone read aloud 


1. Carol wrote eight 


a 
true or 


4, 


ANTONYM PAIRS 


Complete the sentences by writing the 
antonyms of the words in heavy type. 


answers and 


two wrong ones. 


The flavour of the salad was both 


sour and 


The students were to answer either 


to the questions. 


In the fable, the turtle is slow and the 


hare is 





the formula and tell how it applies to 
the key words. 


Supplementary Activity 


Word Relationships. This activity 
provides practice in recognizing word 
relationships. Tell pupils that pairs of 
words can be related to each other not 
only as antonyms but also as homo- 
nyms. Review what homonyms are 
(see Unit 19) and then have pupils tell 
how the following pairs of words are 
related. You may make this an oral or 


Answers 


right 
sweet 
false 

swift 


am ah IN) to 





ACROSS 


2. sweet 
afraid 
swilt 
active 
true 
thin 


SS >I 


DOWN 


dead 
finish 
brave 
start 
smooth 


fel ben 


a written activity. (Note: Answers are 
in parentheses. A, antonym; H, homo- 
nym.) 


1. below—above (A) 

2. scent—cent (H) 

3. night—knight (H) 

4. asleep—awake (A) 

5. enemy—friend (A) 

6. flower—flour (H) 

7. boy—buoy (H) 

8. nothing—something (A) 
9. vertical—horizontal (A) 
10. active—passive (A) 

11. steal—steel (H) 

12. rough—smooth (A) 

13. mail—male (H) 

14. afraid—brave (A) 
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Answers 


WRITE AND REVIEW 











Leia 
2. cia Using manuscript letters, copy the sentence. 6 
pgm rom_start_to tinisn, tne — 
5. cial Dele 2 at 
cial acrobat was swift and gracetul. 
/shal/ 
@MISFITSE ES 
1. financial BER EEReCAH 
2. official Read the clues and name the missing letters. 
3. special 
4. commercial l. spec ] antonym of ordinary 3. sae all having to do with 
5. social people as a group 
2. commer. ] advertisement on TV 4. off having authority 
5. finan having to do with money 





What four letters end each word? 
What sounds do they stand for? 


FILL IN THE MISFITS 


Jse the misfits to write the missing words. 


C 


WRITE AND REVIEW 


Remind pupils that, except for 
slant, the Basic Handwriting Skills 
also apply to manuscript writing. 
Manuscript letters rest straight up on 
the base line and do not slant to the 
right. Have them copy the sentence 
and check their writing for each of the 
skills. 

Ask pupils for the name given to 
words that are opposite in meaning. 
(antonyms) Ask them to name the 
antonyms in the sentence. (start—fin- 
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1. ‘The huge bill caused her great 


no 


3. He bought the coat at a 
4. Have you seen the 


5. Who is your teacher for 


12a 


ish) Have them name as many other 
antonym pairs as they can. 

Misfits. The focus is on final cial 
pronounced /shal/. 

Fill in the Misfits. Read the direc- 
tions and then allow pupils to work 
independently. Have them read the 
completed sentences and spell the an- 
swers aloud. 


Supplementary Activity 


Find the New Words. Have pupils 
arrange the letters to spell two words 
ending in cial. (facial and racial) 

C tha died on 


The lieutenant dressed in her 





a 


— 
— 
. 





eee > St ee Soh 


WworTy. 





uniform. 





sale. 


for “Lum ”’ ice cream? 


studies? 





D 
Unit 31 Quiz 


The rhino’s skin was rough. 

The cantaloupe tasted sweet. 
The pie had a thin crust. 

The falcon made a swift dive. 
Elephants have thick skin. 

The boy was afraid of the dark. 
The ice had a smooth surface. 
Turtles are slow movers. 

The dog played dead. 

The operator got the wrong num- 
ber. 

The lemon was very sour. 

















LOOK AGAIN 


ANTONYM MATCHO 


Read and cover the first word in each line. 


Then write the antonym of the first word. 


1. alive living 


slender meagre 


accurate 


slight 


animated existing 


precise 


wispy 


‘gts Rak Seiko t . 
end begin terminate conclude close 


: 





slack swift 


thick 


pokey 


bold daring fearless 


LOOK AHEAD 


MORE ANTONYMS 


Write two antonyms for each word listed 


below. 
1. kind 6. search 
2. care 7. enthusiasm 
3. similar 8. disease 
4. past 9. pride 
5. wealth 10. happy 


12. The spy wore a false mustache. 

13. The gorilla seems very brave. 

14. Soon it will start to snow. 

15. The kittens were very active. 

16. The injured bird was still alive. 

17. The class knew the right answer. 

18. The sleeping camel appeared very 
passive. 

19. The man’s true identity was un- 
known. 

20. This sentence will finish the quiz. 


Note: Previously mentioned prob- 
lems: the voiced /#H/ sound in smooth 
(page 96); the unvoiced /th/ sound in 
thick and thin (page 32); and the /v/ 
sound (page 16). 


STORY SETFINGS 


Use as many list words as you can to write 
a story for either of the settings given. 


Person: race car driver 
Place: Indianapolis 500 
Thing: racer 

or 
Person: rough rider 
Place: Old West 
Thing: slow on the draw 


LOOK AGAIN 


Antonym Matcho. Have pupils read 
the first list word on the left and com- 
pare it with other words in the same 
line. Ask: ‘“‘Which word is the anto- 
nym of alive?”” Have them write the 
antonym, dead, and continue. 


Supplementary Activity 


Reusing Antonym Matcho. Have 
pupils look again at the beginning 
word of the first line of Antonym 


Answers 


LOOK AGAIN 


1. dead 
2. wrong 
3. begin 
4. thick 
5. true 

6. swift 
7. finish 


8. sweet 
9. passive 
10. afraid 





LOOK AHEAD 


Answers will vary. 
Answers will vary 


Matcho. Ask: ‘How are the meanings 
of the words living, live, animated, 
and existing related to the meaning of 
the list word?” Help them see that the 
words have the same or nearly the 
same meanings as alive. Discuss each 
line of words in the same way. 


LOOK AHEAD 


More Antonyms. This activity shows 
that some words have more than one 
antonym. Tell pupils that words often 
have more than one antonym. Have 
them read the directions and complete 
the activity independently. 

Story Settings. Ask: “Have you ever 
been to a race? What is it like? What 
are the smells and sounds around you? 
What feelings do you have? What 
kinds of things can you see and touch?” 
Encourage pupils to think how it 
would feel to be at a race. 

Discuss the second setting in the 
same way. Encourage pupils to de- 
scribe the life style of a rough rider. 
What might a typical day in his life 
be like? What dangers might he en- 
counter? Have them note the concept 
the second setting centres around; that 
is, someone is “slow on the draw.” 
Help them develop a short story plot 
around this idea. 
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Answers 


coast, shore 

trust, faith 
couple, pair 

just, fair 
disappear, vanish 


Fo eee Se 


Emphasis—Synonyms. 


Additional Resources—Use_ Enrich- 
ment Activity 30: Synonym Crossword. 


A 


Program the Computer. This activ- 
ity shows that synonyms are words 
with similar meanings. 

Ask pupils to tell how the computer 
in the picture is being used. (to pair 
words with similar meanings) Ask: 
“What word has a similar meaning to 
huge?” (large) Have them read the 
directions and write the words as they 
will be paired by the computer. 

Discuss the definition at the bottom 
of the page. 


Supplementary Activities 


Taking a Second Look. Have pupils 
look at each pair of words again. Ask: 
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32 


disappear 


PROGRAM THE COMPUTER 


Decide which two list words have the same meaning as 


each item in the computer. Write the words that 


vanish come out. 
huge 
heavy 
couple 
trust 
speedy 
work 

just 

large 

fair 

shore 
coast 
labour 
faith 
disappear 
glitter 
pair 
gleam 
quick 


vanish 


Ep 


Tad 


Look at the two words you wrote for each word in the 


wT 


cee 
¥ 


1 08 
aga 18 Wray 


computer. Words that have almost the same meaning as 


weighty 


“Can you think of any other synonyms 
for any of these words?” For example: 
Other synonyms for huge and large 
are big, enormous, immense, vast, gi- 
gantic, colossal, and mammoth. (Note: 
Encourage use of a dictionary for look- 
ing up other synonyms for each pair of 
words.) 

Synonym Sentences. You may wish 
to duplicate the following sentences, 
leaving blanks for the’ answers in 
parentheses, and have pupils fill in 
each blank with a word that is the 
synonym of the underlined word. 


1. The large dog found a (huge) 
chair to sit in. 


10. 


one another are called synonyms. 


As it sat its weighty body down it 
gave a (heavy) sigh. 

We traded a couple of shirts for 
a (pair) of pants. 





They work at hard (labour) all day. 





If you have faith in a leader, you 
(trust) his decisions. 

The glitter of the diamonds put 
a (gleam) in his greedy eye. 

As we walked along the coast, we 
found driftwood on the (beach). 
We considered the punishment to 
be fair and (just). 

I saw the man disappear in the 
crowd, then (vanish) from sight. 
“Be quick and follow him,” I 
said; but he was a (speedy) walker. 
























CROSSWORD 


On your paper. write the list words that complete 


the crossword puzzle 


ACROSS DOWN 


ip laxet 25 clean 
1. just 3. shore 
6. faith 5. speedy 


7. couple 





DOUBLE ANTONYMS 


Write two list words that are antonyms of 
each of the following words. 


1. play 
2. small 
3. cloud 
4. slow 


5. disbelief 


6. light 


B 


Crossword. You may wish to dupli- 
cate the puzzle layout and give a copy 
to each pupil. Have them complete 
the puzzle by writing synonyms of the 
clue words. 

Double Antonyms. This activity 
demonstrates that one word can have 
two or more antonyms. 

To complete the first part of the ac- 
tivity, have pupils write two list words 
that have opposite meanings to the 
activity words. 

To complete the bottom part, em- 
phasize that each sentence has only 
one blank, but for each blank, pupils 


Now use some of the words you just 
wrote to complete the sentences. 

1. Although the 
, to carry it eight blocks was 


package was not 





difficult. 
When the day’s 
can relax.. 





nm 


is over, you 





3. Itwasa trip by jet. 


4. Our new car was too for the 





garage. 
5. Knowing Sandy as well as I do, I have 


that she will succeed. 





great 


6. The water seemed to when 





the sun came out. 


4 Words that have almost the same 
meaning are called synonyms. 


have a choice of two possible words. 
Have them read the sentences aloud 


and choose the synonym they think 
best fits the sentence. 

Formula. Have pupils read the for- 
mula and tell how it applies to the 
key word. 


Supplementary Activity 


Choosing a Good Word. This ac- 
tivity shows that although words may 
be synonyms, there may be subtle dif- 
ferences of meaning in various con- 
texts. 

Write each set of synonyms (in 
parentheses below) on the board and 


Answers 
ACROSS 
1. huge 
4. fair 
6. trust 
7. pair 
DOWN 
2. glitter 
Sa COASE 
5. quick 





1. work, labour 
2. huge, large 

3. glitter, gleam 
4. speedy, quick 
5. trust, faith 

6. heavy, weighty 


1. heavy, weighty 
2. work, labour 
3. speedy, quick 
4. large, huge 
5. faith 
6. glitter, gleam 
then read the following sentences 


aloud. Let pupils decide which word 
or words might be best in each sen- 
tence. (Answers will vary.) 


1]. The costs for building such a 
= school are colossal. 
(big, large, gigantic, vast, tremen- 
dous) 
2. We watched the airplane until it 
from sight. 
(vanished, disappeared, was gone) 
3. When my grandfather tells a funny 
story she tpets al merry = in 
his veye: 
(gleam, glitter, sparkle, twinkle) 
4. The sunbathers were on_ the 
in the bright, hot sun- 
light. 
(beach, seaside, shore, coast) 
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Answers 


coast 
couple 
disappear 
gleam 
labour 
vanish 


ous 
i 

cious 
cious 
cious 


hl aero ISS a 


cious 


luscious 
delicious 
conscious 
precious 


C 


WRITE AND REVIEW 


As a final review of the demon let- 
ters, guide pupils in reviewing the for- 
mation of each letter and have them 
write the letter. 

Before pupils begin the second ex- 
ercise, you may want to remind them 
that if two words begin with the same 
letter they should check the second or 
third letters in each word in deciding 
which word should come first in alpha- 
betical order. When they have fin- 
ished, have them check the formation 
of the demon letters in the words. 

Ask pupils for the name given to 
words that have the same meaning. 
(synonyms) Have them find the list 
word that is a synonym of each word 
they wrote in alphabetical order. 
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WRITE AND REVIEW 


Practise each demon letter below. 


| Fa ep a 


Carefully write the following words in alphabetical order. 


‘Then check the formation of the letters in each word. 


coast 


vanish 


@MISKITSH EE 
HE REROAE 


Read the clues and name the missing letters. 


]. graci 





2. (prec 














3. deli tasting good 
4. cons able to feel 
5. lus very sweet 


What five letters end each word? 


128 


Misfits. The focus is on final ious. 
(Note: The letters ious form the suf- 
fix; c is part of the original root 
word.) 

Find the Misfits. Read the direc- 
tions and then ask pupils to find the 
words. Have them correct the written 
work by spelling the answers aloud. 
(Note: Some letters must be used more 
than once.) 


Supplementary Activity 


Write a Story. First ask pupils to 
name a few of their favourite foods. 
Then have them write a story about 
themselves as scientists creating a new 
food that no one has ever tasted 
before. Encourage pupils to use at 
least three misfits in their descriptions 
of how their food looks and tastes. 


ous of great value 


labour 


gleam 


pleasant and kindly 


pee ee NO 


10. 
Lit 
Lice 
13. 
14. 


couple 
disappear 


FIND THE MISFITS 


Arrange the letters to spell four 
misfits. 
DVOVS) Prev e Ef Onl s leiamad, 





D 


Unit 32 Quiz 


The patient made a speedy re- 
covery. 

The mule carried a large pack. 
The knights wore heavy armour. 
Seals swam near the shore. 

The men expected a fair trial. 
The bank had a huge safe. 

The magician made the rabbit 
disappear. 

The ship wrecked on the rocky 
coast. 

Coal miners work underground. 
The cook fried a couple of eggs. 
The elf had a gleam in his eye. 
Farming requires much labour. 
Dean bought a pair of socks. 
The country had faith in its lead- 
ers. 











| 
LOOK AGAIN 


SYNONYM MATCHO 


Read and cover the first word in each line. 


darkness 


6. speedy slow 


dis 


gleam 


leisurely 


REWRITE THE SENTENCES 
The sentences below can be made easier 
to read by using list words to shorten the 
phrases in heavy type. Rewrite the 


sentences and compare your work in class. 


Example: faith could be used in item 1. 


1. An astronaut has all his hopes and 
prayers riding on his rockets. 

2. The earth along the edge of the 
continent sometimes slips into the sea. 

3. All of my toil, energy, and effort went 
into the building of a sand castle. 

4. The woman and girl worked as a team 
of two. 
The card wished the patient a very 
rapid recovery. 


15. The bandits made a quick get- 
away. 

16. A ghost can vanish into thin air. 
17. The jury reached a just decision. 
18. The stars seem to glitter. 

19. Iron is a weighty metal. 

20. The cat didn’t trust the dog. 


iVote: Previously mentioned prob- 
lems: the /j/ sound (page 60); the 
/th/ sounds (page 32); the /v/ sound 
(page 16); and the /i/ sound (page 12.) 
and the /i/ sound (page 12). 


be 


E 


LOOK AGAIN 


Synonym Matcho. Have pupils read 
the first list word on the left and com- 
pare it with other words in the same 


Then write the synonym of the first word. 


ee eee 


obscure 


tardy 





LOOK AHEAD 


Explain how Prince Prancealot cured his 
case of ‘‘antonymitis”’ on page 122. 


microscopic 


cloudy shadowy 


pokey quick 


EXPLAIN THE SITUATION 


line. Ask: “Which word is the syno- 
nym of huge?” Have them write the 
synonym, big, and continue. 


Supplementary Activity 


Reusing Synonym Matcho. Have 
pupils look again at the beginning 
word of the first line of Synonym 
Matcho. Ask: “How are the meanings 
of the words small, tiny, little, and 
microscopic related to the meaning of 
the list word?” Help them see that the 
words have meanings that are opposite 
to the meaning of huge. Discuss each 
line of words in the same way. 


LOOK AHEAD 


Rewrite the Sentences. Have pupils 
read the sentences silently and rewrite 
them according to directions. Let them 





















Answers 

LOOK AGAIN 
big 
just 
labour 
heavy 
gleam 
quick 
trust 
disappear 


CIS TITAS a oP 


LOOK AHEAD 


faith, trust 
shore, coast 
work, labour 
pair, couple 
speedy, quick 


Be aa NS) a 


Answers will vary. 


complete the activity independently 
and then call on pupils to read the 
corrected sentences aloud. 

Explain the Situation. Remind pu- 
puls that “antonymitis’” is defined on 
page 122. Encourage them to specu- 
late about the possible cure of such a 
disease. Ask: “What kind of medicine 
might you take? What things might a 
doctor order Prince Prancealot to do 
to get rid of antonymitis?” 

Have pupils discuss their ideas and 
then have them write a short story ex- 
plaining how Prince Prancealot was 
cured. 


Supplementary Activities 


Taking a Second Look. Have pupils 
read the sentences they wrote for Re- 
write the Sentences. Have them read 
each sentence twice, using both syno- 
nyms. Discuss any difference each 
word choice makes in the meaning of 
the sentence. 

Story Follow-up. After pupils have 
written their stories and you have read 
them, have some of the better stories 
read aloud. 
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Answers 


Somehow 
grasshopper 
raincoat 
overcoat 
butterfly 
Throughout 
iceberg 
meanwhile 
fireworks 
pancake 
Therefore 
understand 
However 
volleyball 
butterfly 
eyebrows 
seacoast 
whatever 


yes 
no, yes, yes, yes 


Emphasis—Compound words. 


Additional Resources—Use_ Enrich- 
ment Activity 31: Crazy Compounds. 


A 


Incomplete Story. This activity 
shows that the meaning of a com- 
pound word is derived from each of its 
word parts. 

Have pupils read the story aloud. 
Then ask: “What is wrong with each 
of the words in heavy type?” (They do 
not combine with the other words to 
make real words.) “Which combina- 
tions would make real words?” (the 
combinations in the list words) Have 
pupils write the correct list word in 
place of each incorrect word. 

Discuss the questions at the bottom 
of the page. Tell pupils that when two 
words are put together to make one 
word, the resulting word is called a 
compound. Lead to the understand- 
ing that the meaning of a compound is 
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30 


butter 
fly 


butterfly 





therefore 
throughout 
understand 
whatever 
butterfly 
iceberg 


raincoat 


jackknile 
bookcase 
eyebrows 
fireworks 
overcoat 
pancake 
seacoast 
volleyball 
however 
meanwhile 
somehow 


grandstand 


grasshopper 


INCOMPLETE STORY 


The story below will not be finished until you 
change the word parts mm heavy type. Write 


the list words that result. 


THE GRASSCAKE AND THE ICEFLY 


Somewhile, the grasscake lost his rainball, which was 
also his overball, and he complained bitterly to a 
passing icefly, ‘“hroughever the day I've been colder 
than a butterberg. Meanhow you have been flying 
around like eyeworks up close to the sun staying 
warm as a panstand. Thereout, I hope you 
underbrows how lucky you are. Howfore high I 
jump I always fall back down like a volleyhopper.” 


But the icefly only raised her eyecakes and headed 
toward the seacoat for a warm day in the sun doing 
whatout she pleased. 


Say the words you wrote. Does each word contain 
smaller words? When a word contains two smaller 
words it is called a compound. 


Say the words that needed changing. Are they real 
words? Are they made of real words? Could they 
mean anything? Could you write definitions for 
the words? 


















\ 
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determined by the combined meaning 
of each of its parts. 


Supplementary Activities 


Note: The Supplementary Activities 
on this page are designed to show how 
the meanings of compound words are 
derived. 

Word Meanings. For this activity, 
say: “Suppose the words ini the story 
were not nonsense words but were, in 
fact, real words. Can you imagine 
what their meanings might be?’”’ Have 
pupils write each nonsense word on 
their papers and think of a meaning 
for it based on each of its word parts. 
After the definitions are written, select 


pupils to read their definitions aloud. 
Word Partners: Sense or Nonsense. 
Write the two words in each list word 
on separate cards and put them in one 
box. Mix up the words and have each 
pupil select a card. Next have each 
pupil find a word partner. The part- 
ner he or she chooses may be one who 
has a word that when combined with 
his or her own will make a real word 
(either a list word or a nonlist word) 
or a nonsense word. In either case, the 
two partners should write their word 
on the board and tell what it means. 
(Note: You may wish to write some of 
the definitions and keep them to use 
in More Mad Riddles, the Supple- 
mentary Activity on page 133.) 





Answers 








]. overcoat 

RESHUFFLE THE COMPOUNDS ie 
. jackknife 

el th of ae Oia ae ee Example eepuled BoP re 5. pancake 
pair of compounds to form a list word. Kirhout A “heokcase 

5. butterfly 

WORD FORMS 6. grandstand 
Complete the sentences by making a 7. fireworks 
compound list word out of the words 8. somehow 
in each line. 

1. bookcase 
mark keeper Wy eyebrows 
| es 3. raincoat 

|. Look in the for the animal fables. 

4. seacoast 





| 





9 


butterfly 


B 


Reshuffle the Compounds. This ex- 


-ercise shows that words that make one 


compound can be used to make an- 
other. Have pupils reshuffle the com- 
pounds in each pair to make list 
words. Discuss each of the nonlist 
words and have pupils tell what the 
words mean. As the list words are 
made, note how the meanings change 
but still retain something of the mean- 
ing of each of the other words. 

Word Forms. This activity provides 
practice in choosing the correct word 


§ form for a given sentence. 


Discuss how the words for each sen- 


She raised her — 


3. Wear your 


strain sore brows 


piece 








in amazement 


spout p roof water coat 


It’s raining cats and dogs 
> Ss 





food 


coast 





t. Let's go down to the ———___ this summer. 


See how many other words you can think of that 


begin with rain and that begin with eye. 


Compound words are made of two smaller words. 


tence can be obtained with the key 
words to make compounds. Then have 
pupils write the compound word that 
goes in each blank. Discuss the final 
question, leading to the concept in the 
formula. 

Formula. Have someone read the 
formula aloud and tell how it applies 
to the key words. 


Supplementary Activity 


Compound Word Draw. Write the 
parts of twenty-five or thirty com- 
pound words on separate cards about 
the size of playing cards. (You will 
need fifty to sixty cards.) Seat five or 


Answers will vary. 


six pupils around a table and “deal” 
seven cards to each player. Put the re- 
maining cards in a stack in the middle 
of the table. Have them make as many 
compound words as they can with the 
cards they have in their hands. Each 
combination should be put on the 
table for others to see and check. 

‘To make more combinations, pupils 
take turns asking one other pupil for 
a particular word to go with a word 
they already have in hand. If the pupil 
asked does not have the word, the 
asker draws a word from the top of 
the deck. If he or she cannot use the 
word, it is put under the deck. Who- 
ever has the most compound words at 
the end of the period wins. 
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Answers 


WRITE AND REVIEW 


io Copy the sentence. Check for your use of the Six Basic Handwriting Skills. 


in The crowd: chureds throughout 


ion 





STE ies Tae ae ae 


ion 


/yen/ 


companion 
opinion 
million 
union 


@ MISFITS 
ERERROAR 


Read the clues and name the missing letters. 





C 


WRITE AND REVIEW 


Have pupils read the sentence 
and identify the compound words. 
(throughout, fireworks) Have them 
name the two smaller words in each 
word. (through, out; fire, works) 

Have pupils copy the sentence. Have 
them check their writing for use of 
the Six Basic Handwriting Skills: size, 
slant, shape, spacing, sitting on the 
base line, and style. 

Misfits. The focus is on ion pro- 
nounced /yen/. 

Find the Misfits. Read the direc- 
tions and then ask pupils to find the 
words. Have them correct the written 
work by spelling the answers aloud. 
(Note: Some letters must be used more 
than once.) 
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1. mill n 1 000 000 
2. opin n belief 
3.) Un people joined 





together for a reason 


4. compan a friend 





5. on 





What three letters end each word? 
What sounds do they stand for? 


[52 


Supplementary Activities 


Other Words. Encourage pupils to 
spell new words by saying: “Now that 
you know how to spell opinion and 
million, how would you spell cham- 
pion, billion, and trillion?” 

Note: Although champion follows 
the same spelling pattern, it differs 
slightly in pronunciation: /cham/’pé 
on/. 

Write a Story. Ask each pupil to 
write a story about himself as a cham- 
pion. Suggest that each tell how and 
in what field he became a champion 
and how it feels to be watched by mil- 
lions of admirers. Encourage them to 
use other misfits if possible. 


i 


ee Re 


ll. 
in 


FIND THE MISFITS 


Arrange the letters to spell 
four misfits. 


1 .€ 1m jo" Uuhienp La eon 


vegetable with a strong smell 


D 


Unit 33 Quiz 


The sun melted the iceberg. 

He missed the bus and therefore 
was late. 

Dust collected on the bookcase. 
The seacoast was full of pirates. 
The caterpillar became a butter- 
fly. 

The bird had somehow escaped. 
It snowed throughout the state. 
The cook flipped the pancake. 
The man took off his overcoat. 
Do you understand French? 

The camper carried a jackknife. 
The elf had bushy eyebrows. 
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LOOK AGAIN 


FIND/WRITE 


Write the word in each line that was used as 


a list word in this unit. 


1. undermine underrate undersea 


. firearm firefly fireworks 


. someway somehow sometime 


4. jackhammer jackrabbit jackknife 
‘i 


butterball butterfly 


. bookmobile bookshelf bookworm 


someday 
jackstraw 


4. 
butterscotch buttercup 5 





COMPOUND THE 
WORDS 


Connect the words 


in the two columns 


fireplace 


understand to make list words. 
1. grass ball 
2. Over ever 
3. volley hopper 
what coat 
eye berg 
bookcase 6. ice brows 





MAD RIDDLES 


A fly who loves ice must be an icefly. Answer the mad- 
riddles below with mad compounds from the story on 


page 130. 


1. What isa ball that bounces best in the rain? 


MAKE MAD MEANINGS 


Use the word list to make 
up imaginary compounds like 
those used in the story on 
page 130. Write a short 
definition of each word. 


2. If you mowed the lawn and mixed two cups of lawn 


with flour, water, and sugar, and baked it in the oven. 


what would you have? 


3. What isa stick of butter floating in the ocean? 


13. The pig ate whatever he was fed. 

14. The spectators filled the grand- 
stand. 

15. The girls played volleyball. 

16. The grasshopper jumped from 
the rock. 

17. I studied very hard; however, I 
still got one answer wrong. 

18. The police officer wore a raincoat. 

19, Fireworks lit the sky. 

20. Joanslept; meanwhile, her mother 
cooked dinner. 


Note: Previously mentioned prob- 
lems: the /v/ sound (page 16); the un- 
voiced /th/ sound in throughout (page 
32); and the voiced /¥H/ sound in 
therefore (page 96). 


Read your definitions to your 
classmates and ask them to 
guess the mad words. 





E 


LOOK AGAIN 


Find/Write. Have pupils read the 
words in each line and write the list 
word. If they have difficulty recogniz- 
ing list words, have them review the 
word list on page 130. 

Compound the Words. This activity 
shows that compound words are made 
of two words. Have pupils make list 
words of the words in the two col- 
umns. 


LOOK AHEAD 
Mad Riddles. This activity shows 


Answers 
LOOK AGAIN 


understand 
fireworks 
somehow 
jackknife 
butterfly 
bookcase 


Do ooh 


grasshopper 
overcoat 
volleyball 
whatever 
eyebrows 
iceberg 


SEA ete) NN 


LOOK AHEAD 


1. rainball 
2. grasscake 
3. butterberg 


Answers will vary. 


that the meaning of a compound word 
is a reflection of its word parts. 

Remind pupils of the nonsense 
words in the story on page 130 that 
were made by combining unusual 
words. Tell them that in this activity 
they are to figure out nonsense words 
from mad meanings. Have them read 
the directions and complete the ac- 
tivity. 

Make Mad Meanings. This activ- 
ity helps pupils understand how the 
meaning of a compound word is de- 
termined by its parts. Have them com- 
plete the activity independently. 


Supplementary Activities 


More Mad Riddles. If you kept 
some of the definitions the pupils 
made for the Word Partners: Sense or 
Nonsense activity on page 130, read 
each one aloud and ask pupils if they 
remember the word that goes with the 
meaning. 

Mad Stories. Have pupils write 
stories, using some of the unusual or 
funny words they have made up in the- 
activities in this unit. Have the stories 
read aloud. 


‘33 


Answers 


synonyms 
compounds 
synonyms 
synonyms 
compounds 
synonyms 
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Emphasis—Review of Units 29 
through 33. 


Additional Resources—Use_ Enrich- 


ment Activity 32: Spinaroo. 





A 


Note: Review Unit activities may be 
completed in four teaching periods. 

Five Block Review. This activity re- 
views antonyms, introduced in Unit 


_ 31; synonyms, introduced in Unit 32; 


and compounds, introduced in Unit 
she 

Remind pupils that words are re- 
lated to each other in many ways. 
They may be in the same word ‘‘fam- 
ily’; they may be the same word form; 


_ they may be the same kind of words 


(that is, nouns, verbs, and so on); or 


_ they may be related in meanings. 


Ask: “When the meaning of one 


fee 


oA 


REVIEW 


FIVE BLOCK REVIEW 


In this game, there are seventeen blocks from beginning 
to end. But if you know the difference between antonyms, 
synonyms, and compounds, you can finish in five. Follow 


the directions. 


1. Read the words in the top line of block A. 


Ask yourself, “How are 


related?” 


Look at the words in line 2. One of the 
words is the answer. Write the answer 


on your paper. 


Look at block A again. Next to each of 


the words 


Start and finish are antonyms. 
They have opposite meanings. 
Try this: 

work 


labour 


the two words is a letter. Look at the 


letter next to your answer. Go to the 


synonyms G  antonyms N 


block labelled with that letter and 


continue. 


large 


synonyms IL compounds 


ringleader mainstay 


antonyms J compounds 


= 


C. Thick and thin are antonyms. 


Try this again: 


work labour 


synonyms G _ antonyms 


word is opposite to the meaning of an- 
other word, what are the two words 
called?” (antonyms) “When the mean- 
ing of one word is similar to the mean- 
ing of another word, what are the two 
words called?’ (synonyms) “If two 
words are combined to make one 
word, what kind of word is it called?” 
(a compound word) 

Have pupils read the directions for 
Five Block Review. Go over each of 
the four steps orally with pupils, mak- 
ing sure they understand how to pro- 
ceed from box to box. Emphasize that 
each answer should be written. 

Have pupils complete the activity. 
You may wish to determine the aver- 
age score for your class and allow them 
to compare their individual scores with 
the group average. (Note: Nonlist 


N 


Constant and regular are synonyms. F 
Try this again: 
therefore throughout 


antonyms K compounds B 


Butterfly and grasshopper are 


compounds. They are made up of 


two smaller words. Try this: 
gleam glitter 


synonyms L compounds P 





words are ringleader, mainstay, mu- 
tiny, rebellion, reveal, hide, oppose, 
support, constant, and regular.) 


Supplementary Activities 


Reusing the Units. If your pupils 
need extra review, you may wish to 
have them return to the individual 
units. 

To review Unit 31, have pupils 
turn to page 122 and then ask: “How 
would an antonym of each key word 
help this story?” Have someone read 
the story aloud, substituting an anto- 
nym for each key word. Point out that 
both the key word and the word sub- 
stituted are list words with opposite 
meanings. Discuss how the meanings 
of the words affect the story. 
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You're right. Try this: 


therefore throughout 


antonyms K compounds B 









Mutiny and rebellion are 
synonyms. Try this: 
reveal hide 


antonyms Q synonyms M 


Huge and large are synonyms. They 
have similar meanings. Try this: 





butterfly grasshopper 


synonyms F compounds L 





J. Ringleader and mainstay are 
compounds. Try this: 
mutiny rebellion 
antonyms H synonyms Q 


K. Therefore and throughout are 
compounds. Try this: 
oppose 


antonyms B 


support 
compounds Oo 





L. You're right. Try this: 
finish 
antonyms G 


start 






synonyms D 


Remind pupils that some words 
may be interchanged in a sentence 
without greatly changing the meaning 
of the sentence. To review synonyms 
in Unit 32, have pupils turn to page 
126 and tell which two words with the 
same meanings will be paired by the 
computer. Select pupils to make sen- 
tences with two or three pairs of syno- 
nyms to show that synonyms may be 
interchanged in a sentence without 
greatly changing the meaning of the 
sentence. 

Next have pupils read the list words 
on page 130 and tell what kind of 
words they are. (compounds) Ask: 
“What compound meanings are ex- 
pressed in the words grasshopper, 
raincoat, and therefore?” Help pupils 
seé that the meanings of compound 











Reveal and hide are antonyms. 

Try this again: 
ringleader 

antonyms J compounds Q 


mainstay 


~~ 


N. Work and labour are synonyms. 


Try this: 
thick thin 


synonyms C antonyms G 


O. Oppose and support are antonyms. 


Try this: 
constant 


regular 


antonyms E synonyms B 


P. Gleam and glitter are synonyms. 


Try this again: 
large 


huge 


synonyms L compounds I 


You're finished. How 
many blocks did you 
use? 

Perfect score: 5 


words come from each of the word 
parts. 

More Compounds. Write the fol- 
lowing compound words on the board 
and have pupils tell how they are dif- 
ferent from the compounds on page 
130. 


shell-like 
hull-less 


brass-smith 
thimble-eye 


Pupils should notice that the words 
are hyphenated. Then say: “Look at 
the letters immediately before and 
after the hyphen. Can you tell why 
these compound words were hyphe- 
nated?’ Lead them to see that a hy- 
phen is used in some compounds to 
avoid doubling a vowel or tripling a 
consonant. 


Answers 


compounds 
antonyms 
compounds 


. 


synonyms 
antonyms 
antonyms 
. compounds 
antonyms 
synonyms 
synonyms 


TOZZ EP RMN MO 


Next write the words any, every, no, 
and some on the board. Below them 
write the words body, thing, one, and 
where. Then ask: “How many com- 
pound words can you make of the 
eight words?” (anybody, anything, 
anywhere, anyone, everybody, every- 
thing, everywhere, everyone, nobody, 
nothing, nowhere, somebody, some- 
thing, somewhere, and someone) Write 
“no-one” on the board and ask: “Is 
this correct?” (No; no one is written 
as two separate words, without a hy- 
phen.) Point out that when the words 
any, every, no, and some are combined 
with body, thing, and where, the re- 
sulting words are always written as 
one word, with the exception of no 
one, which is always written as two 
words. 


ee, 


Answers 


who's 
that’s 
we d 

he'd 

what's 
who'd 
that’s 





mL 


kien d=) 


Dr. 
St. 
B.C. 


B 


Unfinished Poems. This activity re- 
views the use of apostrophes in con- 
tractions introduced in Unit 29. 

Ask someone to read aloud the 
words in heavy type in the first poem. 
Ask: “What kind of words could re- 
place them?’ (contractions) Help pu- 
pils see that by dropping some of the 
letters from each pair of words and sub- 
stituting an apostrophe, each phrase 
can be made into a contraction. 

Next have someone read aloud the 


UNFINISHED POEMS 


Complete the poems by making contractions 
out of the words in heavy type. 


A monkey who is daft as can be 
Saw my house and said, ‘“Wow, that is for me!” 
On the door we would knock 
‘Cause he would turn the door’s lock, 
And what is more he kept losing the key! 


An insect who would live in a jar 
Crawled into a pupil's guitar. 
‘The teacher’s great scream, 
As the bug left the scene, 
Was the note that is highest by far! 


SHORTEN THE WORDS 





Read the formula below. Then write the 
abbreviations for the following words. 


Some words and_ phrases 
dozen have short forms called 
doz. abbreviations. Most abbre- 





viations end with a period. 





millilitre litre Doctor 


centimetre gram Street 


metre mister 


136 


phrases in heavy type in the second 
poem. Help pupils see that contrac- 
tions are short forms of two words. 

Have pupils write the contractions 
for the words in heavy type. 

Shorten the Words. Have pupils re- 
view the definition of abbreviation. 
Then ask: “Do the letters for the short 
forms, or the abbreviations, usually 
come directly from the long form?” 
(yes) Help them remember that the 
letters in an abbreviation often come 
from the word that is abbreviated. 
Then have them complete the activ- 
ity. (Note: Nonlist words are Street and 
British Columbia.) 





British columbia 


Supplementary Activity 


Reusing the Units. If your pupils 
need extra review, you may wish to 
return to Unit 29. 

Have pupils turn to page 114. Call 
attention to the two word groups and 
ask: “Which word group contains con- 
tractions?” (the top) “Which contains 
possessives?”” (the bottom) In discuss- 
ing possessives, point out that each 
word is written two ways. Lead pupils 
to see that the apostrophe before-the s 
refers to ownership by one person and 
the apostrophe after the s refers to 
ownership by more than one person. 















HANDWRITING PROGRESS PAGE 






Copy the poem. Write each letter carefully. Then check to be sure 
you have used the Six Basic Handwriting Skills. 


7 


me oS ALS EON as & guat-az Look, eee 


i f/ aa ee 
44 GALTadA 


“EE S/o a 2 AZUASY ALOU B AAS =) Sere St... (eee ae 
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HANDWRITING PROGRESS PAGE 


Explain to pupils that in this final 
handwriting exercise they are to check 
their use of the Six Basic Handwriting 
Skills. Tell them to copy the poem 
and then evaluate their writing on 
their Handwriting Progress Charts. 
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/a/ 
/a/ 
/a/ 
/a/ 
/e/ 
/é/ 
/éer/ 
/ar/ 
/i/ 
/i/ 
/o/ 
/6/ 
/6/ 
/oi/ 
/ou/ 
/u/ 
/u/ 
/u/ 
/ii/ 
/3/ 
/b/ 
/ch/ 
/d/ 


SPELLING DICTIONARY 


SOUND/SPELLING KEY 


anchor, natural 

ache, demonstrate, sailor, delay 
caravan, fairly 

cartoon, carnival, pardon 
century, engineer 

eastern, geese, niece, stationery 
perfect, worry, current 
forward, manager, neighbour, actor 
nickel, women, belief, interest 
lightning, exercise, typewriter 
population, compound 
grocery, throat, snowball, stole 
orchard, decorate 

poison, annoy 

surround, powder, growl, ground 
judge, stomach 

usual, musical, amuse 

brook, pulley, bouquet 

droop, group, due 

achieve, agreement, possible 
bench, blackboard, scrubbed 


chart, church 


decide, sudden, explained 


Hi) 
/g/ 
/h/ 
/hw/ 
/j/ 
/k/ 
/\/ 
/m/ 
/n/ 
/ng/ 
/p/ 
/r/ 
/s/ 
/sh/ 
/t/ 
/th/ 
/¥H/ 
/v/ 
/w/ 
/y/ 
/2/ 
/zh/ 


figure, buffalo 

gather, beggar, ghost 
holiday, whole 
whisper, whale 
janitor, average 
keyhole, cabinet, quite, racket 
liquid, intelligent 
medicine, immediate 
notice, knuckle, tennis 
strong, uncle 

peach, supply 

roast, squirrel, wrist 
sandwich, science 
shore, dish 

territory, settle, doubt, bumped 
thief 

their 

visitor, invitation, of 
walrus, quiet 
yesterday 

zero, has 


measure, garage 
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abandon 


a-ban-don /2 ban‘dan/ v. 1. to give 
A 


up entirely. 2. to leave without 


intending to return. 


ac-ci-dent /ak’sadant/ n. 1. event not 
wanted, intended, or planned. 2. chance. 
I cut my foot by accident. 


AC/DC abbrev. for alternating current/di- 
rect current, two forms of electric current. My 
travel iron works on AC/DC. 


an-to-nym /an’tanim/ n. word that means 


the opposite of another word. 


au-di-ence /0’déans/ n. 1. people gathered 
together to see or hear something. 2. people 
within hearing, listeners. 3. interview with a 
person of high rank. Greg had an audience 
with a king. 


cap-i-tal /kap’a tal/ n. 1. city where 
c the government of a country or state 
is located. 2. upper-case letter used to begin a 
sentence or proper name. 3. amount of money 


used to carry on business. 


DMZ 


chalk it up at inns, old custom of writing 
with chalk a “score” or account of credit 


given. Chalk it up to my account. 


con-vict /kan vikt’/ v. 1. to prove guilty. 2. 
to declare guilty on the basis of legally sub- 
mitted evidence. The jury was unable to 
convict the suspect of the crime. /kon’vikt/ 


n. person serving a prison sentence for a crime. 


cur-rent /kér’ant/ n. 1. flow of air or liquid, 
running stream. 2. flow of electricity through 
a wire. 3. course or movement of events or 
opinions. adj. 1. occurring at the present time. 
2. in general use, passing from person to 


person. 


DDT abbrev. for dichloro diphenyl 
trichloroethane, a pesticide. At one 


D 


time, DDT was used to protect crops. 


dif + fi-cul-ty /diffakul’té/ n. 1. something 
that is hard to do or understand. 2. something 
standing in the way of getting things done. 
Lack of funds was one difficulty encountered 
by the hospital committee. 3. trouble. 


DMZ abbrev. for demilitarized zone, ueutral 


territory between two war zones. The forward 


observer's post was on the DMZ. 
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education 


ed-u-ca-tion / ej’aka’shan/ n. 1. 





schooling, teaching. 2. knowledge and 
abilities gained through training. 


ev-i-dence /ev’adans/ n, thing or circum- 
stance indicating the truth or worth of a 
matter. The committee needed more evidence 
to approve the plan. 


ex-pe-ri-ence /ekspir’éans/ n. 1. any- 
thing that happens to a person. 2. practice, 
knowledge gained by doing or seeing things. 
Cowboys have lots of experience herding 
cattle. 


gar-ble /gar’bal/ [from Arabic, 
gharbala, referring to a process of 





selection] v. to make a misleading selection of 
facts and statements. The reporter did not 
want to garble the facts of the story. 


go-ril-la /garil’a/ n. large, humanlike 
ape found in Africa. 


gym-na-si-um /jimna’zéam/ n. room or 
building for physical exercise or training and 
for indoor athletics. /gimna’z@ am/ a secon- 
dary school in Germany designed to prepare 
students for the university. 


invalid 





in-flu-ence /in’fitans/ n. 1. power of 
persons or things to act on others. Jenny used 
her influence to get people to the meeting. 2. 
person or thing that has power. v. to have 
power over. 


in- flu-en-tial /in’fli en’shal/ adj. 1. hav- 
ing a great effect. Many influential people 
supported the fund-raising drive. 2. producing 
results. Rosa was very influential in getting the 
work done. 


in- for+-ma-tion /in’far ma’shan/ n. knowl- 
edge, facts, news. The girl searched for the 


information needed in her science experiment. 


in-sult /insult’/ v. to treat with abuse or 
great rudeness. Don’t insult the speaker by 
leaving early. /in’sult/ n. offensive remark 
or action. It would be an insult to the speaker 
to leave early. 


in+va-lid /in’valid/ n. sick person who is 
unable to get about and do things, adj. not 
well. /in val’id/ adj. without force, without 


value. 
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manufacture 


man-:u-fac-ture /man’ya fak/char/ 
Mv. 1. to make from raw materials, 
produce. 2. to invent, make up. The boy 
would manufacture an excuse to get out of 
work. n. making of articles by hand or by 
machine, especially in large quantities. 


meas-ure /mezh’ar/ n. 1. amount or size. 
2. system and unit of measurement. 3. bar of 
music. 4. proposed law. v, to find the size or 
amount of something. 


modest /mod’ist/ adj. 1. not vain, humble. 
2. bashful, not bold, shy. 3. held back by a 
sense of what is fit and proper. Antonym: see 
pride. 


mormn-ing /mor’ning/ n. early part of the 
day, ending at noon. Homonym: see mourning. 


mourn: ing /mdér’ning/ adj. sorrowful. n. 
outward signs of sorrow for death, such as 
hanging flags at half mast. Homonym: see 


morning. 


ob- ject /ob’jikt/ n. 1. thing, some- 
oO thing that can be seen or touched. 2. 
thing aimed at. His object in coming was to 
give a donation. /ab jekt’/ v. to give reason 
against something, be opposed. We object to 


loud noise. 
par-ent /par’ont/ n. 1. father or 
P mother. 2. any animal or plant that 


produces an offspring. 


record 


per-mit /parmit’/ v. to let, allow. Mr. 
Jones would not permit us to play in his 
garden. /pér’mit/ n. formal written order 
giving permission to do something. The 
officer told us to get a fishing permit. 


poor /pur/ n. those who have few posses- 
sions, adj. lacking something needed, not good 
in quality. 


pres-ent /prez’ant/ adj. 1. being in a certain 
place. 2. at this time, occurring now. n. 1. 
what is occurring now. 2. gift. /pri zent’/ v. 
1. to give. 2. to introduce. 3. to offer. 4. to 
bring before the public. 


pres-i-dent /prez’a dont/ n. 1. chief officer 
of a company, college, society, club. 2. elected 
official having the position of chief of state. 


pride /prid/ n. 1. high opinion of one’s own 
worth or possessions. 2. haughtiness. 


re-cord /rikérd’/ v. 1. to set down 
Rin writing. 2. to put in permanent 
form, keep for remembrance. Penny will 
record the speech. /rek’ard/ nm. 1. thing 
written or kept. 2. official account. A secretary 


keeps a record of meetings. 3. disk or cylinder 


used on a phonograph. 





143 


144 


144 


rest 


rest /rest/ v. to sleep. n. 1, freedom from 
anything that tires, troubles, or pains. 2. what 
is left, remainder. Homonym: see wrest. 


sen+tence /sen’tans/ n. 1. group of 


S 


words that expresses a complete 
thought. 2. decision by a judge on the 
punishment of a criminal. 3. the punishment 


itself. v. to pronounce punishment on. 


sep+a-rate /sep’arat/ v. 1. to be between, 
keep apart, divide. 2. to go apart. 3. to take 
away. /sep’a rit/ adj. 1, apart from others. 2. 


not joined, 3. single. 


sta-tion-ar-+y /sta’shan er’é/ adj. 1. stand- 
ing still, not movable. 2. not changing in size, 


number, or activity. Homonym: see stationery. 


sta-tion-er-y /sta/shoner’é/ ni. writing 
materials. paper. cards, and envelopes. 


Homonym: sec stationary. 


stu-dent /stiid’ont/ or /stid’ant/ n. 1. 
person who studies. 2. person who is being 


taught, pupil. 


wrest 


suede /swad/ n. 1. soft leather that has a 
velvety nap on one or both sides. 2. kind of 
cloth that has a similar appearance. adj. made 


of suede. Homonym: see swayed. 


swayed /swad/ v. past tense of to sway. to 
swing back and forth, swing from side to side 


or to one side. Homonym: see suede. 


tel-e- gram /tel’agram/ nn. _tele- 
T graphic message; this word suggested 
later formations of words, such as cablegram 


instead of cable telegram. 


type /tip/ n. 1. kind, class, or group having 
common characteristics. 2. piece of metal or 
wood having on its upper surface a letter used 


in printing. v. to write with a typewriter. 


UNICEF abbrev. for United Na- 

U tions International Children’s Fmer- 

gency Fund, an agency of the United Na- 
tions. We collected funds for UNICEF. 


USSR abbrev. for Union of Soviet Socialist 
Republics. Moscow is the capital of the USSR. 


wrest /rest/ v. 1. to twist, pull, or 
W tear away with force. 2. to take by 


force. Homonym: see rest. 
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HANDWRITING PROGRESS CHART 


The Six Basic a : oi Teacher's 
Handwriting Skills ; i ; : see ; Da Rating 


5. Sitting on the base line 


6. Style 





Once a month you will evaluate your handwriting with your teacher. 
If your use of a skill is satisfactory, write a capital S in the square. 
If you need to improve your use of a skill, write a capital I in the square. 


it 
i= mae 


I. Size All capital letters and tall letters should be almost a full space high. 
Small letters should be one-third of a space high. 
2. Slant All your letters should be uniformly slanted to the right and parallel to each other. 
3. Shape Each letter should look like the model. E 
4, Spacing The spaces between words should be the same. Each space should be as wide as small o. 
“a Sitting on the base line All letters should touch the base line. 
. Style There should be no erasures or writing over letters. Neatness, clean work, and proper mar- 


gins are important. 





